For Reference 


NOT TO BE TAKEN FROM THIS ROOM 


% 
URE EL NT 9 


Ax apais 
an RSH 


, 7 . 
: ¥ 
; 
> 
a 
Fé 7 
K - 
i a, 
a : 
7 ' 


THE UNIVERSITY OF ALBERTA 


AN EVALUATION OF AN EXPERIMENTAL PRACTICUM COURSE IN A 
TEACHER EDUCATION PROGRAM 
by 


Jennifer S. Belanger 


A THESIS 
SUBMITTED TO THE FACULTY OF GRADUATE STUDIES AND RESEARCH 
IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE DEGREE 


OF MASTER OF EDUCATION 


SECONDARY EDUCATION 


EDMONTON, ALBERTA 


FALL 1983 


Digitized by the Internet Archive 
in 2023 with funding from 
University of Alberta Library — 


https://archive.org/details/Belanger1983 


ABSTRACT 

This study examined an experimental course, Ed.Pra. 
252, a course which constituted the second phase of a new 
four-part teacher education program in Alberta. The purpose 
of the course was to provide student teachers with a general 
background and a gradual introduction to teaching. The 
course had two components, a practicum component and a 
methods component. 

Data were gathered from 9 faculty consultants, 16 
student teachers and 16 cooperating teachers primarily by 
means of pre- and post-questionnaires administered to the 
student teachers and cooperating teachers; by interviews 
conducted with student teachers, cooperating teachers, and 
faculty consultants; and by in-school activity sheets 
completed by the student teachers. 

Overall, the course was well received. Both student 
teachers and cooperating teachers felt that the experience 
provided a good background for future practica. All the 
student teachers recommended that the course be required for 
all future secondary education students. 

The in-school section of the course was very well 
received by both the student teachers and cooperating 
teachers. Most student teachers experienced a gradual 
introduction to teaching, with a good deal of observation 
early in the practicum which was gradually replaced with 
teaching duties. Student teachers were generally pleased 


with their school placement (subject areas and cooperating 
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teachers), and felt that the evaluation scheme (the 
in-school portion of the grade being provided by the 
cooperating teachers alone) was fair. Cooperating teachers, 
however, preferred that a university faculty consultant 
Share evaluation responsibilities. The most significant 
problem was that the schedule (two half days per week) was 
not well integrated with the school timetables, and 
consequently student teachers could not experience much 
continuity with a given class. The student teachers also 
felt that they would like to teach more, but this was not 
compatible with the program objectives. 

Initially, both cooperating teachers and student 
teachers had reservations about the course manual. After 
reading the manual, most cooperating teachers began to see 
its value, although many suggested revisions to it. Student 
teachers, on the other hand, generally did not appreciate 
the manual, perhaps because most had put little effort into 
completing the activities in it. 

The methods class was not well received by most students. 
Many complained that the three-hour class was too long. 
Questionnaires revealed that many did not read the course 
text and handouts; students were often absent from class. On 
the other hand, all participants (students, cooperating 
teachers, and faculty consultants) approved of the topics 
covered in the course, and the students felt that the 


evaluation of their performance in the course was fair. 
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iT .MENTRODUCTION | TO wRHE STUDY 


The purpose of this study was to describe the origin, 
development and evaluation of an experimental course, 
Educational Practicum 252 (Ed.Pra. 252). This course was 
offered on an experimental basis to 16 volunteer student 
teachers enrolled in Secondary Education at the University 
of Alberta during the winter term 1979 and consisted of two 
parts, a three hour per week university class and a two half 
day per week in-school experience. 

The study sought answers to the question "What are the 
most and least valuable learning experiences in the 
in-school and in-class sections of the practicum?" The study 
examined the value of the course objectives and evaluated 
the student teachers’ activities to determine which 
activities should be added, augmented, diminished or 
deleted. The type of assistance cooperating teachers 
required was also determined. 

Information reported in the study was gathered 
primarily by questionnaires, interviews, and activity sheet 
checklists. To determine the participants’ initial 
perceptions of the course and their backgrounds for 
participating in the course, a questionnaire was given to 
both the student teachers and cooperating teachers prior to 
the beginning of the course. A post-questionnaire was used 


to determine how well the pre-determined course objectives 
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were met and what material should be added to or deleted 
from the course. Interviews with each participant were held 
twice duiing the course to assess the participants' Seas of 
the course as it waS progressing. Other relevant information 
was collected by interviewing the faculty consultants, many 
of whom were members of the Phase II Planning Committee, the 
steering committee for the experimental course. Activity 
sheet checklists were used tomonitor the activities the 


Student teachers were engaged in during the program. 


A. Questions Asked by the Study 
Specific questions asked included: 

1. From the student teachers' and cooperating teachers’ 
points of view, what is the importance of being 
knowledgeable in the following areas: a. what teaching 
is, b. classroom management, c. interpersonal 
communication skills and group processes, d. maintaining 
discipline, e. instructional -techniques and strategies, 
f. questioning strategies and techniques, g. curriculum 
planning, h. assessment and evaluation of students, and 
i. peer teaching? 

2. From the student teachers' and cooperating teachers' 
points of view, what is the importance of the following 
in-school activities: a. informal discussion with the 
classroom teacher, b. informal discussion with other 
teachers.in the school, c. observing a variety of 


classes, d. examining school materials and plans and 
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materials of the teachers', e. examining student written 
work and examinations, f. helping the classroom teacher 
with administrative tasks, g. teaching individual 
students, h. teaching small groups, i. teaching whole 
classes and j. talking to administrators? | 

3. From the student teachers' and cooperating teachers' 
points of view, what is an appropriate form of 
evaluation of the student teacher for the in-school 
experience? 

4, From the student teachers’ and cooperating teachers' 
points of view, how important are the course objectives 
and how well were the objectives achieved? 

5. What type of assistance did the cooperating teachers 


require from the University of Alberta? 


B. The Coursé: Ed.Pra. 252 

Aspects of the course which included its history, 
development, objectives, final form and participants are 
discussed below. | 
1. Rationale and History of Ed.Pra. 252 

In February, 1977 the three universities in Alberta 
presented a proposal to the Government of Alberta requesting 
that a thirteen week field experience be a requirement for 
the B.Ed. degree (Proposal, 1977). According to Ratsoy, 
Babcock and Caldwell (1978): "The proposal represented the 


culmination of four years of discussion regarding the need 


for change in the existing program of teacher education" 
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Prior to the proposal for extended practicum Young 
(1973) noted that the ATA carried out two research projects 
each entitled, "Teachers' Evaluation of Their Preparation 
for Teaching” (1961 and 1971). He states: "In each study, 
the most frequent suggestion for improvement of teacher 
preparation was the establishment of a program that would 
result in more classroom experience" (pp. 1, 2). 

As well as the ATA recommendation regarding more 
classroom experience, the Undergraduate Studies Revision 
Committee (USRC, 1977) also recommended that the Faculty of 
Education: 

Require that all K to 12 teacher preparation programs 
include a minimum of thirteen weeks of field experiences 
distributed over more than one year of the student's 
program (p. 8). 
In May of 1977 the government responded and a ministerial 
Statement was released which described a new policy for 
future teacher education programs in Alberta. It stated 
that: 
Beginning this fall the universities will introduce 
a valuable program of practical classroom experience 
equivalent to thirteen full weeks field training for 
Bachelor of Education Degree students. This will 
more than double the field experience presently 
provided. By 1981 successful completion of an 
extended practicum will be a requirement for 
professional certification (p.1). 
After this development it remained for the universities to 


revise their teacher education programs in order to meet 


this requirement. Shortly after the release of the 


gnwey wal siey MeohweIae /t9% Cee Be ohe 
soto dotseses. ows. 326 Getsxan, ANA ae sats Begee {E 
nv ete tages Ligete Za tio? Saaibaye ema” abt 4 
vhuce dose ni" :@0cag® ee. 5 res bas rer), “pardons 3 
tsisset in. gnemeec ign’ 3ad ey Jvonpng saongpan’ ses0 
bition fat? meer 6 “duets itaasse ee enw apis ezKs 
i bist ke es mraagteess \ pone 2) a 

ohh pees 0 tT eehnahme 9o* ATA ofd Be tian ak cs 

Ae keiven deibe +2 a? evubcugsei aie: PIED EGE a | ie : 
te ¥sinost od: sats ratheeadsad oz tis (TVGE, oe owas | 
| ea ae) sei i 


emetnssg Ioigepsgen 4 ta60892 SL GP. Abe 7 a3 : 
agniaitsqze 6443 So aheew neeaa Fo aaepias ft ee seins a > 


3° 9H B88 saa 2 nae ara Ped ander ia toe ) 


ietteveainin. s Sas teboegess shrug a wee bik tee do Poe or by 
tot yoriog wan 6 Sadi tae et: sia tey Sioenbtat es jnoaesn3e © 
aersse 4 ~O9390l%. 215 erivfndae so tveanpa: wadages aah? 

| es : ie _ tsadd 


iv saigtaxescbag) eas fai a tae ndabe bd tobe = 
vanes. wereed!s Tao seete fo waspewg Slisvier &. * 
at. QGiniays Siets sew Lot odes? of dasisvivos' 
Liiw lt ainehyye@ weed AGE SSQUBS t¢ rélodons 
qisgenesig ead i sague Bloss ed: slduob- aad? esom 
ie to tolssiqads Lyfaasonue +381 qa Babli voig 
— amano’ lupss 6 8G lliw mortgpag bebassxs 
— Pg) AGS $e5t%< 7 1S2 leg tezetorg 


Of BHisigisvinw e243 103 Rewianied 3% svemneiavesd. eidy +e32A 


Joon O23 sefn cf amasgery nox tanube wddpewss tieds saiva: 


eft 25 Sasciom of sia yltved2? .dopwerlupes vids Ri 
) ay 7 ; i 


ministerial statement the Division of Field Experiences at 
the University of Alberta prepared a document entitled, 
"Education Practicum: 1977/78 and Beyond" (1977). This 
document, described as a "working guide," outlined the 
practicum experiences in Phases I, II, III, and IV, noting 
that the first three phases were to be compulsory for all 
education students, while Phase IV was to be optional 
(Education Practicum: 1977/78 and Beyond, 1977). Phase I of 
the new practicum program allowed for the "students to be in 
the school for the equivalent of one week" (Education 
Practicum: 1977/78 and Beyond, 1977). Regarding Phases II 
and III the document recommended that: "In total, Phases II 
and III should require a minimum of 12 weeks of field 
related experiences" (p. 5). The secondary route program was 
designed to have the Phase II portion consist of four weeks 
of field experiences and the Phase III portion consist of 
eight weeks. The entire program was to consist of 13 weeks 
of student teaching. 

This study was concerned with the experimental course 
developed for the Phase II requirement of the new program. 
Prior to the new program, the student teaching experience 
consisted of only the eight week professional term for most 
subject areas in the Department of Secondary Education. The 
document "Education Practicum: 1977/78 and Beyond" (1977) 
specifies that the purpose of the Phase II experience: 


...-would be to have students become aware of 
through analysis and application, some of the 
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crucial factors in teaching and learning and to 
continue to expand the instructional role of the 
Student teachers. Experiences designed to 
fulfill this purpose should complement and lead 
into the experiences provided in courses offered 
in other components of the teacher education 
program. This phase would also serve as a 
screening function with successful completion of 
Phase II required for entry to Phase III (p.6). 


In addition to describing the purpose of Phase II, the 
document also describes what the Phase II experiences should 
be: 

Phase II experiences should provide the student 

with full-time school experiences in a suitable 

block or blocks of time. This phase should be 

companion to university course work or 

activities which focus upon certain features 

common to instruction in a wide variety of 

settings such as Classroom Management, 

Discipline, Motivation, Planning, and others 

(pa 60s ; 
The companion course of the Education Practicum was 
suggested later in 1978 by another committee. The committee 
on Basic Skills and Knowledge (CBSK) recommended that two 
Education Curriculum and Instruction (Ed.CI) courses (Ed.CI 
XXX and XYZ) be made common to curriculum departments in the 
Faculty of Education (CBSK, 1978). ‘The experimental course 
being evaluated here is the Ed.CI course XXX and its partner 
Ed.Pra. 252. The other Ed.CI course, XYZ, at that time 
remained to be developed, but has since been developed and 
is part of Phase III of the overall program. It should be 
noted that the document "Education Practicum: 1977/78 and 


' Prior to the identification of the course, Ed.CI XXX by 
the CBSK (1978) the USRC (1977) had recommended that: 9. A 
core of basic skills and knowledge be identified and 
organized in Faculty courses and that these experiences be 
common to every program of teacher preparation (p.7). 
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Beyond" applies to all departments within the Faculty of 
Education. However, the course being evaluated is a 
responsibility of the Department of Secondary Education 
only. Therefore, the experimental course which is to be 
evaluated is a combination of- practicum and Ed.CI XXX. The 
practicum had itS origin in the contractual agreement with 
the government to increase the student teaching experience 
to 13 weeks, while theEd.CI part was the result of a 
recommendation of the CBSK report which was reviewed by the 
Faculty of Education Council and accepted. . 

The experimental course (Ed.Pra. 252) was a 6 credit 
course which was offered at the University of Alberta during 
term IT, Tendo to April, 1979. It was developed to 
eupotenenc the present teacher education program. When 
implemented, the course added an additional four weeks of 
student teaching to the pre-existing program of field 
experiences. Now the entire practice teaching program for 
education students includes 13 weeks of student teaching. As 
noted above, the Ed.Pra. 252 course was developed in 
response to a government suggestion and to the CBSK report's 
recommendation. Its successor (Ed.CI 352, 3 credits, and the 
companion practicum, hd Pras 3537) 3 credits, ) became 
compulsory for ali B.Ed. graduates in 1981. 

The purpose of the experimental program outlined above 
was twofold. First, the experimental program was an attempt 
to determine what type of content should be included in the 


final version to be implemented in the 1979-80 term. Second, 
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it was an attempt to determine what types of in-school 
activities would be most appropriate for the field 
experience of the prospective teacher. 
2. Development of the Course 

The in-university phase of the course was developed 
with the help of two Secondary Education Practicum 
Associates.* They were partly responsible for the selection 
of the curriculum content and activities to be included in 
the course. A steering committee known as the Phase II 
Planning Commies comprised of three academic staff, 
Chairman of the Under-Graduate Coordinating Comittee, and 
the Associate Chairman of the Department of Secondary 
Education guided the Practicum Associates by holding 
frequent meetings to review and modify their proposals 
regarding content and activities (Education Practicum 
Bulletin, #2, 1978). The committee and the associates were 
responsible for the final form of the course to be 
implemented in the 1979-80 term. The manual for the course, 
the course content, and the in-school activities had all 
been discussed and revised at the various meetings. As well, 
Some input was obtained by a questionnaire and an interview 
administered to all members of the Department of Secondary 


Education. Since this particular course would eventually be 


2 Practicum Associates are school teachers who are seconded 
from school districts, generally for a period of one year. 
As the name implies, they are responsible for 
practicum-related activities. The Practicum Associate for 
Ed.Pra. 252 instructed the experimental course under the 
dvrectVon of Dr. K."G. Jacknicke. 
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taught by all staff of Secondary Education, this input was 
deemed crucial. Early modification which occurred was, in 
part, based on the reactions of the staff to the proposed 
content of the experimental course. Another agency directly 
involved with the development of this course was the large 
Practicum Committee established in 1977 (Jackson, {Saas 
This committee was further subdivided into a smaller 
committee which was responsible for formulating Phase II 
guidelines. According to Ratsoy, Babcock, and Caldwell (1978) 

Expectations for accomplishments in 1978/79 were 

largely concerned with extending the work of 

1977/78 including preparation of Phase II 

guidelines and preliminary work on Phases III 

andihl Vietp256)): 
"Phase Specific Guidelines" (Field Services, 1978) had been 
developed by the Education Practicum Committee just praorTr to 
implementation of the pilot project. Although the Phase II 
Committee was unable to consider the guidelines directly 
during the development of the course, indirectly they had 
received feedback from the practicum committee via one of 
the committee members who was a member of both committees. 
This member kept the Phase II Committee informed of the 
plans regarding the development of the Phase II 
guidelines. The Phase II Committee reviewed the guidelines 
in more detail while the course was being piloted. 
3. Objectives 

The following objectives are from the "Education 


Practicum 252 Interim Manual (Experimental Program), 
to Opis, 
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a. A close integration of theory and practice will be 
maintained wherever possible with a view to 
examining theory and practice as differing aspects 
of the same thing. It is hoped that students will 
develop for themselves an understanding that there 
1S a reciprocal arrangement between theory and 
practice, and that one always affects the other. 
Both on-campus and in-school activities will be used 
to help students experience this integration. 


b. Emphasis is placed upon the development in the 
student teacher, through analysis and application, 
of specific skills and techniques related to 
teaching and learning, as well as 
social-professional interaction. 


c. In keeping with the belief that students should be 
introduced to the complexities of teaching on a 
gradual basis, students should move from 
participation in teaching/learning situations 
characterized initially by brief lessons or 
components of lessons, small groups of learners, 
less frequent and complex responsibilities, and a 
high degree of support in planning; to participation 
in teaching/learning situations that involve longer 
lessons with larger, and/or more numerous groups, 
with a greater degree of responsibility for planning 
and organization. As well, students should move from 
the development, application, and analysis of simple 
teaching skills and methodologies to more complex 
and sophisticated teaching skills and methodologies. 


ad. Pedagogy, the principles and methods of teaching, 
are combined with many other aspects of school life 
and are fundamental to our notion of being educated. 
There are a variety of pedagogical styles, each with 
its own set of underlying assumptions, which need to 
be examined. 


e. Students should be provided with an opportunity to 
reflect upon their own assumptions and beliefs about 
learning, children's intellectual status, teaching 
style, and curricula, in order for them to begin 
development of their own pedagogical style (p.1). 

4. Final Course 
The experimental course consisted of two parts, an 
in-school experience and a university class which ran 


concurrently. The in-school experience consisted of two half 
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days per week for approximately 10 weeks? and was designed 
to acquaint the student teacher with classroom techniques, 
mainly through observation, and to develop to a minimum 
degree some skills of teaching. It was in this course that 
the student teacher was given his first opportunity to 
teach, but this was only to a minor degree. For example, the 
Student teacher was expected to assist the teacher with 
administrative duties, such as taking attendance. He was 
also expected to do some individual tutoring and some 
teaching of small groups. The whole experience culminated in 
the student teacher teaching single lessons to an entire 
class. 

The university class which was held three hours per 
day, one day per week, dealt with the theory and content of 
the course, peer teaching, and discussion of problems the 
student teacher encountered at the school. 

Arrangements were made by the Committee to hold four 
in-service sessions for the cooperating teachers. The intent 
of the in-service sessions was to provide information to the 
cooperating teachers concerning what was expected of them in 
this course and to obtain feedback LE GEE Ve from them 
regarding the activites that the students were involved in. 
The committee planned to use this feedback for future 


3 The length of the program varies depending upon whether 
the Ed.CI portion or the practicum portion is being. 
discussed. The Ed.CI class was designed to run 14 weeks, 
including examination week. Such weeks as the first three 
weeks and the last week of term, the schools' spring break, 
and teachers' convention meant that some student teachers 
were in the schools as few as eight weeks. 
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revision of the course. As well, it was planned that the 
committee members themselves become directly involved with 
the in-school activities. Most members of the committee 
visited some schools and observed student teacher 
activities. The committee used its information for revision 
of the course while it was in operation. The two practicum 
associates also visited the student teachers and made 
day-to-day revisions in the course content. 

It should be noted that the Phase II experimental 
course, Ed.Pra. 252, differed from the Phase II courses, 
Ead.CI 352 and Ed.Pra. 353, which were offered in 1979-80 
(that is, the term following the experimental course). The 
experimental course, Ed.Pra. 252, was a six credit course 
held for one semester. The situation in 1979-80 was somewhat 
different. The student teachers took two courses, each three 
credits, one of which was Ed.CI 352 and represented the 
theory and content portion of the experimental course. This 
course ran for two weeks of intense university classes. The 
second course, Ed.Pra. 353 (Teaching in the Secondary 
School) represented the in-school portion of the 
experimental course. The student teacher was in the schools 
full days for four weeks, which is markedly different from 
the amount of time the student teacher spent in the schools 
during the experimental course. The student teachers 
‘involved in the following year's program attended a half-day 
callback session during the practicum, whereas callbacks 


were not held for the Ed.Pra. 252. To be noted as well was 
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the fact that the student teachers registered according to 
subject area specialization and clusters of subject areas, 
which was not the case for the experimental course. 
A further change in format was introduced in 1980-81. 
The Ed.CI 352 course ran for the first 10 weeks of the term 
(2 classes of 2 hours duration per week plus 3 
micro-teaching laboratories held on Fridays) followed by a 
four-week in-school practicum. Student teachers were brought 
back two half days during the four-week practicum for 
callback sessions. This format is the one currently being 
used for the Phase II Program. 
De, Pabhuc tpants winmthepel lot Project 
Sixteen student teachers were involved in the 

experimental course. All of the student teachers had 
completed the Phase I course, Ed.Pra. 251, ("An Introduction 
to the School," Education Practicum Bulletin, #2, 1978). 
According to the Education Practicum Handbook (1978-79), 
this course: 

..e-Involves the student one half day per week 

for ten weeks in the School in a teacher 

assistance and observation role and one half day 

per week in a seminar on campus (p.5). 
According to the Education Practicum Bulletin, #2, 1978) 
"Students will be assigned to either one, or at the most 
two, teachers in their chosen subject area for the entire 
term" (p. 3). Therefore, the participants included the 
student teachers, cooperating teachers, the instructors of 


the course, and some members of the Phase II Planning 
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Committee. It should be noted that the student population 


was comprised of student teachers volunteering to take the 


experimental course. The student teachers represented a wide 


variety of majors since there was no request by the 


department with reference to subject area specialization. 


The course was of a general nature. 


C. Assumptions and Limitations of the Study 


This study made two general assumptions and has two 


limitations. 


1. Assumptions 


The two assumptions are 


a. 


The study assumed that the responses the subjects 
made to the interviews and questionnaires were 
accurate. Since the interviews were verified, as 
noted above, the information gathered should be 
representative of the respondent's feelings on the 
topics. Some questions on the questionnaires were 
verified by cross-checking information from the 
interviews. 


That the general objectives and intent of the 
university course and practicum experience would be 
Similar in future years. Although, as noted above, 
future courses were more subject-area clustered than 
the experimental course, it was assumed that the 
general objectives and intent of the.course would 
remain much the same. 


2. Limitations 


The two limitations of the study are 


a. 


Formal generalizability of the results was 
compromised by the fact that the samples used in the 
course were not random samples, but volunteer. 
subjects. However, as noted above, there was no 
reason to suspect that the samples used in the 
experiment were markedly different from secondary 
education student teachers in general. 
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b. The experimental course, as noted above, included 
students from all disciplines, while the course 
which ran the following year was intended to be more 
subject-area clustered. Although this may have 
changed some of the activities in the course or 
changed certain emphases, as noted above, it was not 
expected that the general objectives and intent of 
the course would change substantially beyond the 
Suggestions included in this evaluation. 


DepOrganization Of the Study 

The eight chapters of the thesis discuss the 
background, procedures, and results of this investigation: 

Chapter I provides a general introduction and overview 
of the study. It presents the problem, questions to be asked 
by the study, a description of Ed.Pra. 252 (which includes 
the history, objectives, participants, and development of 
the course) and assumptions and limitations of the study. 

Chapter II briefly discusses research related to this 
study. The review of the research includes recent theories 
on methods of evaluation, previous Education Practicum 
Surveys, questionnaire construction, and interview 
techniques. | 

Chapter III describes the samples of the study, the 
procedures used for data collection (which included 
questionnaires, interviews, and checklists), additional 
sources of information, and the methods of analysis of the 
data. 

Chapters IV to VII report the findings of the study: 

Chapter IV, The Manual, 


Chapter V, The In-school Experience, 
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Chapter VI, The Ed.CI Course, and 
Chapter VII, Supplementary Data. 
Chapter VIII presents a summary of the results of the 
study, a list of recommendations, and a discussion section 
in which the researcher presents a number of opinions and 


feelings regarding the overall study. 
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II. RELATED RESEARCH 


Review of the research on educational evaluation 
reveals the existence of a continuum extending between two 
major methods, quantitative and qualitative. The 
quantitative method, when used exclusively, has been 
criticized for omitting significant information. Examination 
of previous practicum evaluations carried out at the 
University of Alberta and a survey administered to 
university professors revealed that questionnaires were the 
primary data-gathering methods used in these studies. The 
current evaluation, however, used techniques from both the 
quantitative and qualitative models; hence, this chapter 
discusses and examines the literature in the following 


areas: 


a. recent theories of evaluation 


b. previous practicum evaluations at the University of 
Alberta 


c. Ed.CI topic survey results 


d. the advantages, disadvantages, and construction of 
questionnaires 


e. types of interviews (structured and unstructured) 


f. methods of conducting interviews. 
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A. Review of Recent Theories on Methods of Evaluation 

Research on educational program evaluation suggests two 
common methods of evaluation, traditional evaluation models 
which are based almost exclusively on questionnaires and 
Standardized tests; and models using methods from 
anthropology and sociology, often termed phenomenological 
models, which are based on participant observation and 
interviews. Patton (1975), Pohland (1972), Werner (1978), 
and Wilson (1976) have outlined and discussed the two 
approaches. This evaluation used the findings of the above 
researchers as the basis for the types of evaluation 
activities used for the interviews conducted during the 
course. 

Traditional models of evaluation have been criticized 
both because they attempt to quantify human activity in 
terms of natural science and because they are too narrow and 
consequently omit important information. Patton (1975) 
Suggests that the dominant paradigm in evaluation has been 
the natural science model and suggests that one of the 


limitations of this paradigm is 


great majority of its practitioners from serious 
consideration of any alternative research paradigm. 
The label 'research' has come to mean the equivalent 
of employing the Scientific Method--of working 


within the dominant paradigm. 
Instead, Patton feels that evaluation should rely on: 
field techniques from an anthropological rather than 


natural science tradition, techniques such as 
participant observation, in-depth interviewing, 
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detailed description, and qualitative field notes 
(oe oe 

Pohland (1972) suggests that the basis of the 
traditional evaluation model is "naturalism" but feels that 
evaluation should be based on "idealism." Naturalism, he 
SayS, 1s behavioristic, operational, and quantitative, but 
idealism bases the source of knowledge in experience (p.5). 
He quotes Bruyn (1963) who says that the idealistic 
tradition emphasizes “inner perspective" while the 
Naturalistic model emphasizes “outer perspective". Accurate 
evaluation, Pohland suggests, can come only from 
understanding the inner perspective. 

Wilson (1976) feels that traditional models of 
evaluation are too structured and that they are designed to 
change peoples' peneior oa hes nen to assess it. He 
criticizes traditional models of evaluation because they: 

depend upon operational definitions, employ. research 
designs and statistical techniques, and possess an 
interest in control and certainty for the sake of 
efficiency (p. 26). 
Wilson proposes instead a broader approach, called 
meta-level study, which he feels goes beyond the surface 
aspects evaluated by traditional models. 

Wilson distinguishes between "etic" viewpoints (those 
of outsiders) and "emic" viewpoints (those of participants) 
and suggests that these viewpoints distinguish between two 
purposes of evaluation. The "etic" viewpoint, he suggests, 
views education as "3 process of changing the way people 


behave" (p. 68) while, in Wilson's words: 
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The emic-evaluative approach views education as a 
process by which people construct social reality. It 
assumes that people give meaning to the events they 
have experienced in the classroom situation. 
Emic-evaluative inquiry seeks to understand the 
descriptions people give to their interpretations of 
the educational phenomena they have experienced (p. 
68). 

A practical example, which includes the two types of 
evaluation Wilson discusses is the British Columbia Social 
Studies Assessment 1977 Summary Report. This evaluation was 
"Evaluation from the Outsiders' and Insiders' Perspectives." 
Aoki, Langford, Williams and Wilson (1977) say: 

Typically, the evaluators’ stance in doing an 
dasessment 1c that Ors .an, Outsider” looking on .. 7... 
To complement this view, we employed techniques to 
approach the 'insiders' world...(pp. 7,8). 

Werner (1978) examines evaluation from the perspective 
of the evaluator and outlines three perspectives, each of 
which yields a different type of information. The 
traditional model, according to Werner, an ends-means model, 
evaluates the outcomes in terms of specified goals: 

This perspective of evaluation as judging the 
relationship between the means and ends of a program 
not only dominates the literature, but also is 
associated with sophisticated models for guiding 
research (p. 94). 
He suggests that "situational" and "critical" perspectives 
can add information not gathered by the traditional model. 
The situational perspective "Shows a concern with the 
perceptions which people have of the program" and therefore 
evaluators judge a program "on the situational meaning and 


relevances which it may have in the experience of the 


various participants." The "critical" perspective, on the 
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other hand, focuses on the foundations of a program and 
therefore the evaluator's task is "uncovering and judging 
the most basic factors of a program which generally remain 
hidden, and therefore unquestioned, by participants." Werner 
argues, however, that all three have value: 
All three of these perspectives are appropriate datum 
and methodology...not one of ‘them is 'right' or ‘wrong’. 
Rather, each iS appropriate for different purposes... As 
Such, we cannot argue for the use of any one perspective 
alone, but for the combined use of all three in program 
evaluation (p. 96). 

The main criticism of the traditional methods of 
evaluation, then, seems to be that when a particular method 
is used exclusively, important information which could give 
the evaluator a better understanding of the thing being 
evaluated is often omitted. Recent theorists suggest that 
there are dimensions of human activity not considered by 
traditional models of evaluation. The proposed study 
attempted to overcome some of the problems with traditional 
evaluation models by conducting non-structured interviews 
with each student teacher twice, with three cooperating 
teachers three times, with nine secondary education methods 
professors (including the two instructors leis course) 
once, and with the Assistant Dean of Practicum once during 
the 12 week pilot project. Semi-structured interviews were 


conducted over the telephone with all the cooperating 


teachers twice during the program. 
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B. Previous Practicum Evaluations at the University of 
Alberta 

Previous evaluations of education practicums at the 
University of Alberta have been conducted using either the 
questionnaire or the interview techniques of data gathering. 
Four reports dealing with evaluation of practicum programs 
at the University of Alberta during the 1977-78 year," used 
questionnaires almost exclusively. These studies, however, 
dealt with large sample groups. For example, the three 
Faculty of Education Program Evaluation reports involved 279 
students, 322 cooperating teachers, 131 faculty consultants 
and 51 administrators. Young's master's study (1973), on the 
other hand, used a mixture of questionnaires and interviews. 
He gave a final questionnaire to the 31 teachers and 31 
Students in the practicum (he felt that interviews were not 
feasible), but interviewed the 19 school principals rather 
than giving them questionnaires. These were Semi-structured 
interviews. Superintendents were given a list of questions 
to answer with the option of discussing them when the 


questionnaires were to be picked up. 


a eee 


Number 1 ; b. Organizational Effectiveness in the Education 
Practicum Program 1977-1978, Faculty of Education Program 
Evaluation Report, Number 2 , 1978; c. Education Practicum 
Evaluation Summary Report, 1977-1978, Faculty of Education 
Program Evaluation Report, Number 3 , 1978; and d. 
Biological Science Integrated Program, 1977-1978: An 
Evaluation Report 
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C. A Survey Administered to Secondary Education 
Methods Professors Prior to the Experimental Course 

During the final planning stages of the experimental 
course evaluated in the current study, one of the 
instructors of Ed.Pra. 251 sent all secondary education 
methods professors a questionnaire asking them to approve or 
disapprove of topics® which would be included as content for 
the forthcoming experimental Ed.CI course. When the 
questionnaires were picked up, the instructor briefly 
discussed them with’ each professor. Interestingly, the 
results of this survey were very similar to those reported 
by the student teachers and cooperating teachers in the 
current study. The results of questionnaires administered to 
student teachers and cooperating teachers are discussed in 
Chapters IV to VII of this study. 

Results of the faculty survey (Spitz, 1978) indicated 
that the professors in general felt that all the suggested 
topics were important enough to be included in the Ed.CI 
course. However, some topics were viewed more favourably 
than others and minor reservations were expressed about some 
of the topics. The majority of the reservations suggested 
that it would be somewhat premature to discuss some topics 
in depth in this course (Spitz, 1978) and that they could be 


5 Although the topics on the faculty survey were not worded 
exactly the same as the topics on the student teacher and 
cooperating teacher questionnaires in the current study, the 
Same general areas of material were included in both the 
Survey and questionnaires. The topic "observing teaching," 
however, was included on the faculty survey but not on the 
student teacher and cooperating teacher questionnaires. 
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dealt with better in the next course, Phase III. Some 
professors also felt that reteaching might be necessary for 
some topics. Specific topics which appeared to be viewed 
very favorably (pp. 1,2) included peer teaching, classroom 
teaching with strong emphasis on planning and analysis, 
classroom management, maintaining discipline and 
communication in the classroom. The topic, "What Teaching 
Is" and two aspects of the larger topic "Communication" 
(specifically "Communication in the School" and 
"Communication in the Community") were considered somewhat 
Premature for inci UstoOn sin EG, rla« 2ocyy (oDitZ,D.2). The 
two communication topics were the least accepted of all the 
topics with 47 percent and 40 percent of the respondents in 
favor of each specific topic, 20 percent and 27 percent- 
opposed, and 33 percent not responding. The entire topic on 
communication was controversial. For example, 32 percent of 
the professors suggested that "Views of Communication" 
should not be included in the course but 68 percent felt 
that it should, according to Spitz, (1978, p.2). Several 
staff members suggested that this was a very important and 
worthwhile topic, butiwas very difficult to teach. All of 
the professors who responded agreed that "Instructional 
Techniques" and "Evaluating Methods" should be included as 
part of the course content. The extent and manner in which 
the subtopics of "Instructional Techniques" would be 
presented, however, appeared to be a concern. Professors 


also felt that attention to general, non-specific methods of 
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testing should be discussed, (p.1). The majority of the 
university professors also agreed (67 percent in favor to 20 
percent opposed) with the inclusion of the topic "Planning 
for Instruction". Spitz suggests that "the somewhat lower 
percentage of aggreement...seems to be explained by the 
concern of having to reteach this area in the subject area 
Ed.CI course, (p.1). She also concludes that there is 
evidence to indicate: 
A major concern about the need to section the course 
into 'Major/Minor' groups of students. Most felt 
that the majority of topics could be handled more 
effectively, more realistically from a specific 
subject area rather than a general framework. 
In addition to sectioning ...Ssome respondents 
faveured a 'modular' approach to instruction in the 
Gounse sa GSpitzeup 33, 91978) . ; 
The suggestion that the new program could be better taught 
from a specific subject area contrasts sharply with the 
basic idea of the program recommended by two university 
committees: to have a general course prior to taking 
specific subject area methods courses and prior to an 
intense student teaching experience. This raises the 


question: "If these topics are better taught from a specific 


subject area, then what can be taught in a general course?" 


D. Procedures: Interviews, Questionnaires, and Observations 
The literature on evaluation does not reveal widespread 

agreement on the comparative values of interviews and 

questionnaires; however, researchers do offer a number of 


practical suggestions for conducting interviews and for 
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constructing questionnaires. 


i. Advantages and Disadvantages 


Helmstadter (1970) lists four advantages and three 


disadvantages of the interview technique. He feels that the 


advantages are 


The 


a. 


some kinds of information may be impossible to 
obtain by other means. For example, the report of 
thoughts while carrying out an activity seems to 
demand an immediate verbal response 


the interview method is direct 


the interviewer can modify the situation when 
necessary | 


under certain circumstances the interviewer can 
actively participate in the data gathering process 
(which he also notes may be a problem). 


disadvantages he outlines are 


there is always the question of how much of what has 
been observed is attributable to the respondent 
himself and how much is attributable to the special 
traits of the person doing the observation 


it assumes that the respondent is not only willing 
but able to provide reliable results 


there is no way yet known to overcome the memory 
bias which leads us to remember certain things and 
forget others and to fill in when recall becomes 
Nazy Beppe oy). : 


Helmstadter also suggests that the advantage of a 


participant observer is that his membership in the group: 


might be of considerable importance in helping him 
formulate tenable hypotheses which might be 
impossible to do without both intimate familiarity 


with the situation and the actual feelings of the 


persons directly involved (p. 78). 


He cautions, however, that this membership in the group may 


cloud the observer's objectivity. 
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Bill (1973) reviewed recent research using 
questionnaires and structured interviews and one roced that 
with adult populations "the interview and questionnaire are 
interchangeable as methods of gathering information" (p. 


29). He reports that: 


While findings of Alderfer and those of Bennett et 
al. would qualify this general statement to the 
extent that, for certain content areas, | 
questionnaire and interview measures do not elicit 
the same type or level of information, the evidence 
from the studies of Ambler et al., Sears, and Walsh 
revealed no clear differences in responses to the 
two measures, even where personally sensitive areas 
were enquired into. The Ellis study suggests that 
ego-involving questions were responded to more 
openly in the questionnaire than in the interview 
(p. 29). 


From his study Bill concludes that: 
The experimental evidence relating to the 
interview-questionnaire controversy has tended to 
Support the view that the self-completion 
questionnaire is as efficient a method of 
information-gathering as is its more time-consuming 
counterpart, the individual interview (p. 29). 
Bill also reported a study of his own where he found that 
the group questionnaire was "an appropriate instrument for 
Surveying the attitudes, opinions, and interests of young 
adolescents of varying levels of ability" (p.. 41). 
Gillespie (1978), on the other hand, notes advantages 
and disadvantages of each technique. He feels that 
questionnaires are the most anonymous but that face-to-face 
interviews require the most self-revelation. He concludes 


thats. 


With respect to the question of which type of data 
collection is likely to be most error-free, 
therefore, the answer seems to be self-administered 
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questionnaires. 
Grobman (1968) notes that the type of interview 
conducted in informal classroom visits can serve a variety 
of purposes: 


Visits can serve to verify other feedback or to put 
it in a more meaningful context. Teachers who are 
neluctantto write criticism, oriwhosfindiewriting 
difficult may talk quite openly in a face-to-face 
encounter. Conversation with school officials, 
teachers, students, and parents can elicit 
information that cannot be provided by 
questionnaires and may open up new avenues of 
Ben not previously considered by the project (p. 
54). 


2. Questionnaire Construction and Interviewing Techniques 
Although the literature offers some advice to the 
prospective researcher on constructing questionnaires and 
conducting interviews, there is by no means a detailed and 
uniform body of knowledge on these subjects. Gillespie 
(1978), for example, states: 
..ethere are no basic principles of questionnaire 
construction or interviewing or, at least, no 
scientific principles. Instead, the data collection 
part of survey research constitutes a set of 
practical skills that have emerged as the result of 
a trial and error process. Moreover, like all 
practical skills, questionnaire construction and 


interviewing are best learned through experiences or 
by doing them (p. 39). 


Grobman (1968) offers some general considerations of 


evaluation: 


...the evaluation strategies chosen for a given 
purpose should reflect a consideration of the 
variety of approaches possible and their 
appropriateness for this particular situation (pp. 
Sons ke 


She notes that in constructing a questionnaire the 


investigator must be cautious not to ask only the questions 
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he wants to know about as this will build bias into the 


investigation. She says, too, that questionnaires are 


sometimes prepared too casually and that there seems to be 


an overreliance on them: 


People in the questionnaire sample may be deluged 
with questionnaires, many of them inappropriate for 
the persons being questioned. The respondent may not 
answer or may give caSual responses simply because 
he is tired of questionnaires. 


To counter this she suggests that the questions may be 


phrased to make inaccurate answering difficult. She also 


notes that filling out some questionnaires requires mastery 


of a complicated answering system and cautions against 


making the questionnaire unnecessarily complicated or 


complex (p. 161). 


Both Helmstadter (1970) and Selltiz et al. (1976) offer 


lists of points to guide the researcher constructing a 


questionnaire. Helmstadter's nine points are 


a. 


The major purpose of the questionnaire or interview 
schedule is twofold: to translate the research 
objectives into specific information, and to assist 
the interviewer in motivating the respondent to 
communicate the required information. 


The language must be gauged to both the level of the 
group to be interviewed and the precision of the 
data needed. 


The writer must take into account the frame of 
reference of the respondent. 


The information level of the respondent must be kept 
in mind. 


The social acceptability of the possible alternative 
answers must be considered. 


Leading questions must be avoided. 
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g. Each question should be limited to a single idea. 
hee rt. i6 usually best to arrange the sequence of 
questions from the more general to the more 
specific. 
1. The questionnaire should be pretested. 
Selltiz et al., offer advice under four headings: "Decisions 
about question content," "Decisions about question wording," 
"Decisions about form of response to the question," and 
"Decisions about the place of the question in the sequence." 
Although their list of 22 questions seems much more detailed 


than Helmstadter's list, only three ideas are added: 


a. Is the answer to the question likely to be 
influenced by the content of preceding questions? 


b. Is the question led up to in a natural way? Is it in 
correct psychological order? 


c. Does the question come too early or too late from 
the point of view of arouSing interest and receiving 
sufficient attention, avoiding resistance, and so 
on? 

Lopatka (1969) offers three general rules for making 
questionnaires: the respondents should remain anonymous, the 
method of selection of responses should be kept simple, and 


that the appearance and format of the questionnaire should 


be considered. 


E. Summary 

This chapter examined literature on recent theories 
about methods of evaluation, previous. University of Alberta 
Practicum evaluations, a previous Ed.CI content survey, and 
methods of constructing questionnaires and conducting 


interviews. 
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Patton (1975), Pohland (1972), Werner (1978), and 
Wilson (1976) discussed two approaches to evaluation 
studies. All appear to agree that the traditional model 
which is structured and attempts to quantify human behaviour 
has shortcomings, the most crucial being that often 
important information is missed. Tools of quantitative 
models are questionnaires and structured interviews. Tools 
of qualitative models are participant observation and 
unstructured interviews. 

Previous education evaluation studies done at the 
University of Alberta include: 

a. Four major evaluations of practicum programs 
b. Young's masters study, "Humanizing Student Teaching: 
A Program Integrating Educational Curriculum and 


Educational Practicum (1973)" and 


c. Results of Survey Re: Questionnaire on the 
Conceptual Framework of Ed.CI XXX, Spitz, (1978). 


All of the above used questionnaires as the primary 
data-gathering method. Interviews were also employed, but to 
a lesser extent. | 
Spitz's (1978) study was particularly relevant to the 
current study as it provided secondary education methods 
professors' opinions regarding the Ed.CI content of the 
experimental Ed.CI course. Generally speaking, the 
professors appeared to approve of all the suggested Ed.CI 
topics with general reservations that it was premature to 
teach some topics in depth, and that some topics might be 


better taught in a later course. Spitz (1978) concluded that 
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the professors felt that these topics might be better taught 
from a specific subject area. However, this idea was not in 
accord with the basic goal of the course. 

Information regarding the use of questionnaires and 
interviews was offered by several researchers. Bill 
concluded that either the questionnaire or the structured 
interview were interchangeable as a method of data 
gathering. Gillespie, however, felt that although 
questionnaires were the most anonymous and although 
face-to-face interviews require the most self-revelation, 
the data most likely to be error-free seemed to be 
questionnaires. Advantages of using the interview, according 
to Helmstadter, include being able to report one's thoughts 
while performing an activity, being able to modify the 
Situation as needed, and being able to actively participate 
in the data-gathering process. Disadvantages, he felt, 
primarily concerned problems with the response of the 
participant; for example, how much of the response is 
attributable to the interviewer. Both Grobman and 
Helmstadter felt that participant observation was a method 
which lent itself to being more familiar with the 
participants' feelings and therefore opening up new areas of 
exploration. 

Researchers offered specific suggestions for making 
questionnaires. potmersdben: and Selltiz et ana both listed 
a large number of points to guide questionnaire 


construction. These included considerations for composing 
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the questions, for arranging the questions and for 
pre-testing the questionnaire. Grobman cautioned not to 
prepare questionnaires casually, not to over-rely on them, 
and not to make them too complex. Lopatka added three rules: 
the respondents should remain anonymous, the response 
selection should be kept simple, and the format of the 
questionnaire should be considered. 

The current evaluation used techniques from both the 
Quantitative and qualitative approaches to evaluation. The 
following chapter describes specific applications of 


questionnaires and interviews to the current study. 
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III. PROCEDURES 


Designed to evaluate an experimental course, Ed.Pra 
252, this study used questionnaires and interviews to gather 
information from the three main groups of participants, the 
student teachers, the cooperating teachers, and the 
university faculty consultants. Additional information was 
collected through examination of the course manuals, 
collection of activity sheets. which reported how student 
teachers spent their time, and attendance at in-service 
sessions. The fueieces of the study, the instruments used, 


and the methods of data analysis are described below. 


A. Subjects of the Study 

The study gathered the opinions of student teachers, 
cooperating teachers, and faculty consultants. The student 
population consisted of the 16 volunteer student teachers in 
the Education Practicum 252 course--11 women and 5 men. 
Although the course was designed primarily for first and 
second year student teachers with Education Practicum 251 as 
a prerequisite, the program was not limited to first and 
second year student teachers. This program had no first year 
student teachers, 12 second year student teachers, 3 third 
year student teachers and 1 fourth year student. teacher. 
Courses 7 curriculum and instruction were not a 


prerequisite for this Education Practicum course: none of 
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the volunteers indicated that he or she had taken an Ed.CI 
course. The enrollment was limited to secondary education 
Student teachers and, although all disciplines were invited 
to enroll in the course, all disciplines were not equally 
represented. The 16 volunteers included student teachers 
from the following areas: 8 from physical education, 3 from 
social studies, 2 from mathematics, 1 from music, 1 from 
drama, and 1 from physical science. 

The cooperating teacher sample consisted of 15 junior 
high school teachers and 1 senior high school teacher. Three 
school systems, Edmonton Public, Edmonton Separate, and St. 
Albert Protestant/Separate participated in the pilot 
project. Twelve cooperating teachers were from Edmonton 
suiblie, eos were from Edmonton Separate and two were from 
St. Albert Protestant/Separate school systems. The 
cooperating teachers involved, like the student teacher 
sample, represented a volunteer group. 

Six of the nine faculty consultants were members of the 
Phase II Planning Committee. The members themselves decided 
to visit the schools at least once to observe the program in 
operation. The three faculty consultants who were not 
members of the Phase II Planning Committee were members of 
the Department of Secondary Education. These three faculty 
members were asked by the Phase II Planning Committee to 
assist them by visiting the schools and contributing 


feedback regarding revision for the program. 
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B. Procedures for Data Collection 
Data in the study were collected by four different 

methods, primarily by questionnaires administered to the 
student teachers and cooperating teachers, and interviews 
conducted with the student Cea. cooperating teachers, 
faculty consultants and Assistant Dean of Practicum. 
Additional methods used to collect data included: 
examination of manuals completed by the student teachers, 
examination of manuals critiqued by cooperating teachers, 
and activities checklists completed by student teachers. 
Additional sources of information included: 

-a pre-course survey administered to secondary 

education methods professors regarding proposed 

topics for Ed .¢€I 252 


-observations from attending in-service sessions 
with the cooperating teachers 


-observations from attending the first part of each 
Ed.CI class 


-notes made immediately after interviews and 
questionnaire administrations. 


-student teacher evaluations done by the cooperating 
teachers 


=ana thewba.Cl instructon.suclass record of grades 
for assignments and examinations. 


1. Questionnaires 

The questionnaires for the student teachers and those 
for the cooperating teachers were constructed by the 
investigator using the components of the Ed. CI course 
outlined in the tentative syllabus and the in-school 


experience as outlined in "Education Practicum 252 Interim 
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Manual (Experimental Program)." A draft of the two 
questionnaires which were to be administered to the student 
teachers and cooperating teachers prior to the beginning of 
Ed.Pra. 252 (the pre-questionnaires) were given to five 
university faculty members and one professional evaluator 
for comments and criticisms and these were then revised in 
terms of suggestions made by the evaluators. Items were 
added to collect general information on courses taken by the 
student teachers and years taught by the cooperating 
teachers. Draft copies of questionnaires which were to be 
administered to the student teachers and cooperating 
teachers following Ed.Pra. 252 (post-questionnaires) were 
given to three university faculty members for criticism and 
these were revised in terms of their suggestions. Samples of 
the final drafts of the questionnaires are provided in 
Appendix A. 

a. Pre-Questionnaires. Pre-questionnaires were given to 
the student teachers on the first day of the Ed.CI class 
(January 3, 1979) before phey were provided with any Hoses 
materials or instruction. A schedule of questionnaire 
administrations and interviews is reproduced in Appendix B. 
The pre-questionnaires were anonymous but respondents were 
asked to put a "code" at the top of the sheet® 


Student teachers were asked to put a number that they could 
remember at the top of the sheet so that pre-questionnaires 
could be compared with the post-questionnaires if the need 
arose; it was suggested that the student teachers put their 
birth dates and the cooperating teachers put the last five 
digits of their telephone numbers or their license numbers 
or their homeroom numbers--in short, a number that they 
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for purposes of future comparison. Cooperating teachers 
were given a shortened version of the pre-questionnaire 
(with items such as those relating to choice of a 
professional career, those relating to perceptions of the 
role and duties of a teacher, those relating to the daily 
log and those relating to skills hoped to be learned 
deleted, and the "tombstone" information altered) in the 
opening minutes of the first in-service training meeting 
held on campus. Both groups, then, completed the 
pre-questionnaire before receiving any official information 
on the content of the course or the proposed activities in 
the schools. The intent of the pre-questionnaire was to 
determine each group's initial perception of the course 
content and the tasks that the student teachers would be 
expected to carry out in the school. The pre-questionnaire 
sought to examine not only the academic backgrounds of those 
in the course, but also the perceptions that each group had 
about what the course would contain. Each group was asked to 
estimate the value of each activity listed in the course 
outline and the time required for it. In addition, both 
groups were asked to describe how the pupils would view the 
student teacher, for example as a teacher-aide, as an 
observer or aS a student teacher. This question arose from a 
debate during a Phase II Committee meeting. Both groups were 
also asked to describe characteristics which they felt would 
be necessary for the student teacher to have in order for 


E(cont'd)would remember from session to session. 
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the Sues in the schools to accept the student teacher as a 
teacher. 

b. Post-questionnaires. The post-questionnaires were 
administered to the student teachers during the last class 
session before the final examination and to the cooperating 
teachers at the last in-service meeting at the University 
(see Appendix B for dates). The intent of the 
post-questionnaires was to determine the final perceptions 
of both groups regarding many different aspects of the 
program and in particular those dealing with the Ed.CI 
course content and in-school activities. The data requested 
in these two areas were basically the same on both pre- and 
post-questionnaires with the following two exceptions: 
additional items were added (four topics to the list of 
content topics and one activity to the list of in-school 
activities) to the post-questionnaires and the 
post-questionnaires asked for "actual" time spent engaged in 
various activites rather than projected time and "actual" 
value of the Ed.CI. topics rather than projected value. The 
addition of four topics and one activity to the 
post-questionnaires occurred as a result of feedback from 
the pre-questionnaires and from conferring with the 
instructor of the course. In addition to the above, student 
teachers and cooperating teachers were asked questions 
regarding: | 

-how the school pupils viewed the student teacher 


-characteristics needed by the student teacher in 
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order to be accepted as part of the teaching staff 
-strengths and weaknesses of the manual 

-amounts of the manual read (by cooperating 
teachers) and amounts completed {by student 
teachers) 


-the degree of importance and the degree of 
achievement of the program's objectives 


-advantages of keeping a log (as suggested by 
cooperating teachers) and completion, gains and 
problems with the log (as suggested by student 
teachers) 


-evaluation of the student teacher by the 
cooperating teacher. 


The remaining questions included in the post-questionnaires 
are listed below in two parts, one associated with the 
questionnaire for the cooperating teachers and the other 
with that for the student teachers. Since student teachers 
and cooperating teachers had different backgrounds, some 
questions were deemed appropriate for one group but not the 
other. For example, student teachers were not significantly 
involved with in-service workshops and therefore they were 
asked only one question regarding in-service activities, 
while cooperating teachers were asked many more. All of the 
questions described below were formulated in response to 
problems which emerged during interviews and during 
in-service sessions as the program was being piloted. 
Questions asked of the student teachers but not of the 
cooperating teachers included those concerning: 
| | -the degree of responsibility for teachers' duties 


-the inclusion of additional topics on skills and 
inclusion of more peer teaching in the Ed.CI course 
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-the degree to which material covered in the Ed.CI 
class related to the in-school experiences 


-the amounts of the course text and handouts read 
and the value of the text 


-the practical value of class assignments and the 
fairness of the evaluation for the university class 


-the ideal time-tabling of the university class 

-the degree of importance of prior education courses 
(such as Educational Foundations) to the teacher 
training program 


-the adequacy of university preparation for the 
subject area taught 


-the suitability of the school placement 


-skills learned from both the university class and 
the in-school experience 


-suggestions for improving the program, both the 
,EQ.Cl and in-school portion 


-whether or not they would recommend Ed.Pra. 252 to 
all secondary education students prior to their 
major student teaching 


-whether or not they were confident about continuing 
with the teaching profession 


-the influence that their performance in Ed.Pra. 252 
had on the in commitment to teaching 


-whether or not they wanted professional help with 
their career choice. 


Specific questions asked of the cooperating teachers but not 
of the student teachers included questions regarding: 
-the best time of year to hold the practicum 


-the differences between the experimental program 
and conventional student teaching programs 


-the level (either junior or senior high school) at 
which the student teacher should have his first 
student teaching experience 


-the length of time the student teacher should spend 
in the schools 
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-the nature, value, and timing of the in-service 
workshops (for example, continuing in-services, the 
ideal time to hold in-services, the most and least 
valuable parts of the in-service and whether or not 
the in-services differentiated adequately between 
the Phase II program and conventional programs) 
-evaluation (for example, the suitability of the 
pass-fail method, who should be responsible for 
student teacher evaluations, and the most suitable 
evaluation form). 

The post-questionnaire differed considerably from the 
pre-questionnaire. It was, aS one might expect, longer than 
the pre-questionnaire, at least twice as long, and 
consequently required a greater length of time for both 
groups to complete. The pre- and post-questionnaires were 
not parallel instruments, nor were they intended to be. The 
post-questionnaire, however, included the majority of the 
questions which appeared on the pre-questionnaire excluding 
the questions asking for background information from both 
groups and questions regarding the professional career of 
the student teacher. 

Questions appearing on both the pre- and 
post-questionnaires primarily concerned the initial and 
final perceptions of both groups regarding the topics 
covered in the Ed.CI portion of the program and the 
characteristics of the in-school activities. 

2. Interviews 

Non-structured interviews were held according to the 

' schedule provided in Appendix B. During the course of the 


study, each student teacher was interviewed twice by the. 


investigator. The intent was to identify what each felt was 


.* ; Tin yy ae ea 


oy eye ed te ovkmes ren aera esusho: & i. 
ay 58 Pera ni gnivarsaog {9tiis 
rest Sod teem eee . 202 vie A i 
F< tO mie Pen eter. Jobe weer a iS L 
ieswiad Les su pes bases snets +i Bape Prd Ee 
‘tame IOS Deol tay eee Baw we Tey oe a sta 7. 


ussiiue Saye , siqeRee 462) aces: ast ¥ 


aul 7 2 ae pf é e 7 
tot ofdrenedeey od binude ciw ,bidvem Uf e8 


gidas tye seem S02 She eaclisilars tqioea? 


Ka Fed i: 
a42 MOU? Vide selereo Basis ro ead anna ses 


gad venred josiess tiger age ag ais Tr vovkannoite 


‘bes wohl ge eoiwh teael de oebene mer 


hen a omth 4p fipie,. t7TaS sp a bet lupes, ylnedy 
diee govi athocs ROE seen tne ote wit ave langa 92 equa 
: ‘of SYSw BOm . 27K mo 23¢Rk fot keang Pe 
eae %> ysixoten od’ Qatar toad cae orisaneigapuy-teaq | 
SCP oeS er 1ensd sla ur at bet ' 3G erases toddw gootveeus, @ 
er wot? neiteaeioins baultin wed bias oasaes andi teaup odd = 

rie err ae Lane — io tq an3 pris eave ent seat one swine 

| eee jnehuss odd 


fie -97g od art. 0 patcanegh gnot Wa 


~*~ 
S—~ 
2 


[atsial sds Penis sade ef ivomive’ 03 tacagtsuayp- teoq 


‘sa 


29iqod oF% pRihrstes auorig tout 3 ie andl iqasineg fsnid, 


' oft Bas neyepegrad? fe volidroy 19.64 eat af pexhos | 


2983 siya tats Leche tet wid 30 esleebingeerads 


~~ pwatvaesnt 3¢ 


si 04 gnibroose Bilek acew eeeierern? besudodsse nok 


642 ‘ic satus ote eda I eOeggA ti Ssbivoig- elubadog 


tie 


WAS Veep ies Susiv xsi EaW~ IS Wises snehute dose yours ee 


as¥ jis: ies cate a ee tnecHi of? wise iteevai 


} of ey 
ji oe 
a y 


Bie se ae; | | | es 


iF 


43 


working well, what each felt had been of marginal value, and 
what each felt was not worthwhile. It was felt thatiurt the 
interviews were held as the course progressed, the 
investigator would sy Sa feel for what was actually 
happening during the course of the practicum. It was felt 
that the non-structured interviews by an investigator who 
had no axe to grind might have allowed the student teachers, 
cooperating teachers, and faculty consultants the 
opportunity to give a frank expression of their feelings. 
Since no participant was "officially" quoted, it was assumed 
that the answers were frank and candid. Since the interviews 
were "rap" sessions rather than question and answer 
sessions, it was felt that the participants would tell the 
interviewer what they wanted the interviewer to know rather 
than simply answer questions posed from the interviewer's 
point of view. The first interviews with the student 
teachers were arranged at the second Ed.CI class at which 
time the student teachers' telephone numbers were also 
obtained. Initial contacts with the cooperating teachers 
were made at the first in-service workshop,and interviews 
were arranged shortly thereafter by telephone. Arrangements 
for the other interviews were made at the end of the 
preceding interview or by telephoning each interviewee to 
identify a suitable time for a meeting. 

Since the researcher had no set of predetermined 
peeetrons she wanted answered, but did want honest opinion 


expressed in a comfortable manner, she attempted to 
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establish a relaxed and comfortable atmosphere for the 
interviews. For example, when arranging the interviews, she 
called them meetings rather than interviews. The student 
teacher interviews, which were held at her office, began 
with inviting the student teacher to have a cup of coffee 
and to sit and chat about the program. This appeared to work 
well as the student teachers appeared comfortable and 
non-threatened. At the beginning of the interviews she 
explained her interest in the program and that she needed 
their assistance to continue the project. She also explained 
the interview verification procedure which is described 
below. She pointed out to them that she did not want them to 
go to any extra effort, such as making a special trip in for 
af interview. Nor were they to cut any classes in order to 
attend an interview. At this time, she also obtained their 
addresses and asked them how they felt about being 
tape-recorded. All but one was comfortable and of course she 
Simply took down notes when interviewing the dissenting 
Student teacher. When talking with the student teachers, she 
tried to relate to them on their level. For example, the 
interviewer and the interviewee had a common base in that 
both were students and they could discuss problems common to 
students. This also appeared to work well. As the interviews 
progressed, as is often the case in one-to-one | 
conversations, criticism regarding the instructor of the 
course occurred. When this happened, the researcher 


discouraged this type of conversation by simply explaining 
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that she was not concerned with criticism of either the 
course instructor or the cooperating teacher. Although there 
were no stringent time limits associated with the 
interviews, the researcher attempted to conduct them for 
about half an hour. 

Additional interviews were conducted with cooperating 
teachers and faculty consultants. Nine unstructured 
interviews were conducted in the schools with three 
cooperating teachers, three early in the program, three 
about the middle of the program, and three at the end of the 
program. The intent was to-find out how each cooperating 
teacher was interpreting the program and to ascertain if 
there were any serious problems with the program from the 
cooperating teacher's perspective. She discussed the program 
with them from her own teaching background and felt that she 
identified quite successfully with them. Conversations 
appeared to be quite relaxed, but not so relaxed as those 
with the student teachers. 

The remaining unstructured interviews conducted with 
the faculty consultants and the Assistant Dean of Practicum 
were held in their offices at the University, following the 
completion of the program. Only seven of the nine faculty 
consultants were interviewed. The other two were unable to 
observe in the schools, so they were not interviewed. One of 
the seven was a telephone interview. | | 

Structured interviews with all the cooperating teachers 


were conducted twice during the program, once during the 
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early part and once during the final part of the term. 
Because of the difficulties involved in scheduling 
face-to-face interviews with them, the cooperating teachers 
were interviewed by telephone. In the first telephone 
interviews, they were asked eight specific questions 
regarding their initial reactions to the program and to ie 
manual. In the second interviews, the proposed manual and 
the role of the faculty consultant were discussed. This was 
in response to confusion about these topics, which were 
noted at the final in-service. Although the interviews were 
structured, the cooperating teachers in general appeared to 
speak freely and volunteered other information in the course 
of the conversation. A maximum of three telephone calls per 
evening were conducted because they required intense 
concentration. The cooperating teachers' responses were 
recorded on answer sheets devised for that purpose. The 
questions and the answer sheets are found in Appendix C. In 
addition, the student teachers were telephoned after they 
had written their final exam and asked their opinion of it. 
3. Verification of the Interviews 

All of the interviews (except the telephone ones) were 
tape recorded. To check the reliability of the responses 
from the interviewees, the researcher transcribed and 
Summarized the conversations with the student teachers, 
copperat ing teachers, and faculty consultants. The 
transcriptions were given to the interviewees prior to the 


second interview and following the second interview with the 
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request that they read it and contact the researcher if 
anything in the transcription should be changed or added. 
All interviewees were told that the purpose of the data 
gathering processes would be to evaluate and revise the 
experimental program and that they were helping the 
investigator with her research. It was pointed out to the 
Students that the material in the interview would be 
confidential and that no names would be used in reporting 
the information. Since the investigator was the only person 
who knew the sources of statements, Ene student teachers' 
responses to questions would not be known to anyone else. 
4. Checklists 

In addition to completing questionnaires and being 
interviewed, each student teacher was asked to fill out two 
"activity checklists", one for each day in the school. These 
checklists (see Appendix D) attempted to determine in hours 
and minutes just exactly how the student teacher spent his 
time in the school. They were distributed and collected at 
the beginning of each class period (the class met every 
Wednesday) at the University. The checklists asked the 
student teacher to give an hourly account of his school 
experience and provided the opportunity to evaluate the 
experience and make comments on what he felt might have been 
more profitably done. Accompanying the checklist was an 
explanation (see Appendix E) regarding how the checklist 
information was to be used. The explanation assured the 


student teacher that his grade would in no way be affected 
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by his response in the checklist. 
5. Additional Sources of Information 

AS was noted above, the Phase II Planning Committee 
also carried out formative evaluation during the course by 
visiting the classrooms and discussing proposed revisions at 
regularly scheduled meetings. In addition to this, a member 
of the Phase II Committee conducted a survey involving 
secondary education professors who taught methods courses. 
Results of this survey were reported to the Phase II 
Committee. The investigator attended all the Phase II 
Committee meetings and significant data from them have been 
reported in the study. 

Cooperating teachers in the course were not asked to 
keen daily: logs oOfeactivaties. According to, Aoki (1.978, 
working paper): 

Unsatisfactory results are often obtained by just 
requesting that pilot teachers keep a diary of their 
experience with a program, that they write comments 
on the materials, that they povide written 
Suggestions for improvements, or that they complete 
a questionnaire (p. 88). 

Instead of asking the cooperating teachers to keep a 
daily log, the Committee scheduled four in-service sessions 
(January 16, February 6, March 6, and April 3), both to 
inform the cooperating teachers of the intent of the program 
and to obtain feedback on the success of the practicum 
course in the schools. In addition, at the January 16 


meeting, cooperating teachers were asked to construct 


activities programs for all student teachers. Cooperating 
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teachers who volunteered to prepare these materials were 
paid on a contract basis. 

The investigator attended all the in-service meetings 
in order to understand more fully the role of the 
cooperating teacher. The recommendations of cooperating 
teachers have been included in this report. In order to gain 
more feedback for revision purposes, the cooperating 
teachers were asked by the instructor of the course to 
examine and critique the course manual. They were asked to 
comment directly in the manuals and submit them at the end 
of the program. | 

The investigator examined the manuals critiqued by the - 
cooperating teachers and also examined the 13 manuals 
completed and turned in by the student teachers. Other 
pertinent material available to her included the student 
teachers' in-school evaluations and their marks for all 
their Ed.CI course assignments and examinations. 

The investigator's final source of information was her 
own set of notes which included her opinions and reactions 
which she put on paper immediately after interview sessions 
and questionnaire administrations with the participants. 
This source of information was very useful in that she could 
refer to her initial perceptions, and note changes which 
occurred over the study. Also, it improved her memory when 


recall of certain details or feelings was hazy. 
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C. Analysis of the Data 

The intent of this study was to determine the 
perceptions of the participants (student teachers and 
cooperating teachers) regarding the value of the components 
of the in-university portion of the course and the 
activities in the in-school portion of the course. Because 
of the volunteer population of the course, according to Lalu 
(1978) called a non-probability sample, nothing can be said 
about it with statistical confidence. Statistical techniques 
were therefore not used to report the findings of the 
present study. Instead, the perceptions of the respondents 
were reported in two ways: 1. percentages were reported for 
questions involving quantitative data; 2. summaries were 
wade of general responses to questions requiring verbal 
responses. 

Six classes of data along with the data analysis 
procedures used for each are outlined below. 

a. Sample description. The experience and the academic 
qualifications of both the student teachers and cooperating 
teachers were tabulated and reported. 

b. Questionnaires. Responses to each category of the 
Likert-type questions on the course content, responses to 
the percentage of time questions on the school activities, 
and responses to the multiple choice questions were reported 
in terms of percentages of respondents in each category. In 


addition, responses to the open-ended questions were 
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summarized and atypical responses were noted. 

c. Interviews. The majority of the interviews were 
non-structured (that is, there was no definite list of 
questions); therefore the results were not generally 
quantifiable. Instead, general responses to the program, 
both typical and atypical responses, were collected and 
summarized. The non-structured interviews, like the 
questionnaires, attempted to find the strengths and 
weaknesses of the program from the student teachers' and 
cooperating teachers' points of view. 

Data gathered during telephone interviews, like the 
questionnaire data, were generally quantifiable. Because 
, participants were asked quite specific questions, their 
general response was reported in terms of percentages and 
atypical responses were noted. 

Data gathered during-the interview with the Resistant 
Dean of Practicum dealt solely with evaluation. His opinions 
were noted and included as part of the interview data for 
the in-school experience. 

d. Checklists. Information obtained from the checklists 
of the student teachers' activities in the classroom was 
Summarized and average times spent in each activity per week 
were noted. For ease of reporting, the above activities were 
' grouped into five classes of related activities; for 
example, (i) teaching individuals, (ii) teaching small 
groups, and (iii) teaching whole classes were included 


together in the activity "teaching." The average times and 
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range of time per week for the five larger groupings of 
related activities were calculated and reported. In 
“addition, attendance at the schools was estimated and 
reported. 
| e. Manuals. Revisions suggested by the cooperating 
teachers were Summarized and reported. Amounts of the manual 
completed by the student teachers were summarized and 
reported in terms of percentages. 

£. Miscellaneous. Relevant information gleaned from 
attending the in-service workshops, the Phase II Committee 
meetings, and the beginning of the Ed.CI classes, and 
information from examination of student teacher evaluations 
done by cooperating teachers was noted. 
2. Organization of the Data 

All the previous classes of data gathered in the study 
were organized and reported under three major aspects of the 
program: the manual, the in-school experience and the Ed.ClI 
class. Data which did not fit neatly into the above were 
reported in a chapter entitled "Supplementary Data." In 
these four chapters of the thesis, the significant questions 
regarding participants' perceptions of the value of the 
components of the program are answered. Each of these four 
chapters included data which were combined from 
questionnaires and interviews, both structured and 
awe, ee pe oy The? Manualisect lion; ‘of “course, was based on 
the results of the analysis of those manuals criticized by 


the cooperating teachers and those completed by the student 
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teachers. 
the Data 

Minor problems were pyaonitersd while using the 
questionnaires, the checklists, and the interviews to 
collect Bata Bhese were small problems which are not 
expected to interfere with the findings of the study. 

a. Questionnaires. It was not possible to collect 
complete sets of all questionnaires administered. Both sets 
of pre-questionnaires were incomplete by one questionnaire. 
During the administration of the pre-questionnaires to both 
the cooperating teachers and the student teachers, one 
individual was absent. Since the participants were to 
complete them Bae to receiving any type of information 
about the program, the pre-questionnaires could not have 
been completed after the initial administration. Initially, 
17 student teachers volunteered to take Ed.Pra. 252, but one 
dropped out and consequently his pre-questionnaire was 
Dainese deat A complete set of post-questionnaires 
administered to the cooperating teachers was collected, but 
this required one questionnaire to be mailed to a 
cooperating teacher who could not attend the in-service 
workshops. Because of this non-attendance at the workshops, 
the respondent's knowledge of the program, of course, was 
more ena eceand he was. unable to respond to the questions 
regarding the in-service workshops. Another cooperating 


teacher attended only one workshop and he also was unable to 
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answer many of the questions. Similar problems were 
encountered in collecting the post-questionnaires from 
Student teachers. For example, one student teacher was 
absent at the administration and repeated requests for 
completion were unsuccessful. 

Problems with analysis of the questionnaires were few. 
For example, the researcher was unable to understand only 
four responses made by student teachers to questions. These 
responses were not included in the general summary of the 
response to the questions involved. The majority of the 
student teachers and cooperating teachers, when asked to 
list strengths and weaknesses of the manual, listed and 
named very specific sections, and consequently, the 
strengths and weaknesses of the manual are reported in terms 
of specific sections rather than general evaluations. In the 
few cases where descriptions of a section were given, these 
were classified into specific sections of the manual and 
included with the above. Another problem area concerned the 
questions on both the pre- and post-questionnaires asking 
for estimates of the ideal amount of time to he spent on 
each activity. The responses were to be reported in 
percentages and to equal one hundred percent. Sets of 
responses from the pre-questionnaire from three student 
teachers and three cooperating teachers and sets of 
responses from the post-questionnaires from three Spree 
teachers and six cooperating teachers did not equal one 


hundred percent. Consequently, adjustments were made to 
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these sets of responses so that they would equal nearly one 
hundred percent, and this is noted in the tables. Another 
difficulty with this question was that one student teacher 
Simply gave the same estimate of ideal percent for each 
activity. This was noted as an anomaly in the data. 

b. Checklists. Similar to the questionnaires, the 
researcher was unable to collect a complete set of activity 
sheets. She received only 11 of 16 possible from the student 
teachers. In spite of numerous phone calls to the student 
teachers at the end of the program requesting these sheets 
and in spite of promises from the student teachers to return 
them, three student teachers still owed five sheets each, 
one owed one sheet and one owed eleven sheets. Because of 
the missing sheets, and primarily because of the student 
teacher who owed eleven sheets, a complete set of activity 
sheets for any one week was unavailable. Appendix J. reports 
the school attendance based on the return of activity sheets 
for all student teachers for twelve weeks. From this, the 
exact number of activity sheets each student teacher 
completed can be determined, and what was done for any given 
week can be seen. 

One problem with analyzing the activity checklist 
involved reclassifying activities which were not classified 
by student teachers into their proper categories; for 
example, time spent eeieae was included in.the “other" 
category on some sheets and was transferred to "examining 


student written work." Other problems with the activity 
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checklist included: 


-incorrect reporting of time; for example, a student 
teacher reported in numbers with no time unit. I 
assumed he meant minutes and reported it this way. 
Another student teacher just described the activity 
and did not report time. Consequently, it could not 
be reported in the data 


-identical sheets turned in for two different days. 
Although appearing suspicious because they were 
identical, there was no reason not to include them 
in the analysis 


-identical sheets handed in for the same day. One of 
these was used and the other discarded 


-incorrect dating of the sheet. A student teacher 
dated his sheet Jan. 32. The researcher was able to 
discover what day it was actually for, and use it in 
the results 


-an apparently excessive and unreasonable amount of 
time spent at the school for one full day. For 
example, one student teacher reported 9.44 hours per 
week at the school. However, on investigating the 
reason for this, it was discovered that his 
cooperating teacher arrived at the school at 7:00 
A.M., left at 4:00 P.M., and expected his student 
teacher to do the same 


-an apparently decreased average amount of time 
Spent at the school for one particular week. For 
example, the lowest average amount of time spent per 
week was three and one half hours. In this case, one 
student teacher reported only one activity with a 
time unit. Other low ranges may have been explained 
by inaccurate reporting by the student teachers; 
however, there was no way to confirm that this was 
indeed the case 


-difficulty with calculating the average amount of 
time spent on each activity. Since the same numbers 
of student teachers did not attend both sets of half 
days per week, averages had to be calculated twice, 
once for the first set of half days and again for 
the second set of half days. These were then added 
together | 


-difficulty with calculation of the ranges. Since 
ranges were calculated per whole day and not per 
half days, times from the student teachers' half 
days were merely added and represented one time 
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range per day amongst the 16 student teacher ranges. 
In the cases when the student teacher attended only 
a half day, his figure was not considered for the 
ranges of activities. 
Many of these problems could have been avoided if the 
activity sheets had been checked on a weekly basis as they 
were submitted. 

c. Interviews. While attempting to arrange and conduct 
interviews, several problems arose, primarily with the 
Student teachers. For example, it took three times as long 
to arrange and conduct the first set of interviews with 
student teachers as it did the second set. Of the 16 
interviews scheduled during the period from February 5 to 
19, 1979, only six were conducted; three individuals called 
to arrange another time, and seven others did not appear at 
the appointed time and place. Five interviews were done 
during the week of February 12 to 16. The following week, 
(February 19 to 23) the final two interviews with student 
teachers were conducted; however, one was completed by 
telephone after the student teacher had missed five 
appointments. The other student teacher had previously 
indicated he would contact the investigator for an 
interview, but he failed to do so. He could not be contacted 
at his next Ed.CI class,because he was absent. Since his 
telephone number was not available, it was necessary to wait 
another week to arrange and conduct an interview with him. 
Therefore, it took three weeks Eh eeeaet this set of 


interviews which was originally planned to take just one 


week. 
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The second set of interviews went much better. In order 
to avoid the problem of the student teachers missing 
appointments, they were called the night before and reminded 
of the interview time. On the first day of these interviews, 
only two of the five scheduled interviews were conducted. 
However, with consistent telephoning and arranging or 
rearranging interviews, all of the second set were done 
within one week. 

Interviews with the cooperating teachers posed few 
problems. If cooperating teachers could not be reached at 
home in the evenings by telephone, they were contacted at 
the school at a convenient time such as noon hour or at home 
at a different time or different day. 

The only difficulty with the analysis of the interview 
data was that the investigator collected so many different 
opinions from volunteered comments that she could not 


usually draw a consensus on a specific item. 


D. Summary 

Participants in the current study included 16 volunteer 
student teachers, 16 cooperating teachers, see faculty 
consultants. The majority of the student teachers (75 
percent) were in their second year of university and all had 
taken Ed.Pra. 251 as a prerequisite to Ed.Pra. 252. These 
eredenel tescnens represented all subject areas with 
50 percent being from physical education. The 


majority of the cooperating teachers (all but one) were 
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junior high school teachers. 

The primary methods of data collection for the study 
included questionnaires, checklists and interviews. Pre- and 
post-questionnaires were administered to both the student 
teachers and cooperating teachers. The major purpose of 
these was to determine both groups' initial and final 
perceptions of the Ed.CI topics and of the in-school 
activities. A checklist of activities was given to each 
Student teacher for each half day he was at the school. He 
was to report the activities and the amount of time spent 
engaged in these activities. The checklists provided a 
record of what the student teachers actually did at the 
schools. Unstructured interviews were conducted twice with 
each student teacher, three times with three selected 
cooperating teachers, once with each of six faculty 
consultants, and once with the Assistant Dean of Practicum. 
The purpose of these interviews was to gather opinions given 
freely about the value, success and problems of the program 
as it was being piloted. 

In addition, telephone interviews were conducted twice 
with each cooperating teacher. At this time, all cooperating 
teachers were asked specific questions about problems which 
began to emerge as the program was progressing. Sources of 
data examined included the following: 


-manuals critiqued by cooperating teachers and 
completed by student teachers 


-a pre-course survey completed by secondary 
education methods professors 
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-the investigator’ S observations from attending 
in-services 


-the investigator's observations from attending the 
first part of the Ed.CI class 


-the investigator’ s record of her reactions during 
interviews and questionnaire administrations 


-student teacher in-school evaluations 


-the Ed.CI class record of the student teachers' 
marks for assignments and examinations. | 


Analysis of these data was reported in four sections: 
the manual, the in-school experience, the Ed.CI course and a 
section on supplementary data. In each section ine data from 
all sources were combined. 

Questionnaire responses being generally quantifiable 
were analyzed and reported in terms of percentage of 
respondents to each question with deviant responses noted. 
Analysis of checklists entailed calculating and reporting 
average amounts of time and ranges of time per week that 
student teachers spent engaged in various activities. 
Interview data, which were primarily unquantifiable, were 
generally summarized and both iota fandibrce and atypical 
responses noted. 

Problems with collection and analysis of the data were 
of a minor nature. The two problems encountered in 
collecting the data included: the inability to collect 
complete sets of data and the SELES) with arpenging the 


interviews with Ee student teachers. 
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IV. ANALYSIS OF THE MANUAL 


Questionnaire and interview data collected from three 
sources--student teachers, cooperating teachers and 
secondary education methods professors who acted in the role 
of faculty consultants--were analyzed for four separate 
aspects of the program: the student teaching manual, the 
in-school part of the course, the Ed.CI part of the course, 
and a supplementary section for data which did not fit 
neatly into the other three sections. Although questionnaire 
and LHS data were. collected and analyzed separately, 
for ease of understanding the information from these two 
sources are combined in the report. Where information was 
available from only one of paese sources, this is indicated. 
The text, therefore, makes numerous references to either 
questionnaire data or interview data. 

The student teaching manual was designed to guide the 
student teachers in their in-school activities. Both student 
teachers and cooperating teachers received copies of the 
manual at the beginning of the experimental program, but 
members of neither group became as familiar with the manual 
as was expected. As is discussed below, only one quarter of 
the cooperating teachers reported on the post-questionnaire 
that they had read the entire manual and only 7 of 16. 
ponsent peneners had completed most of the manual. Generally 


speaking, cooperating teachers appeared to accept the manual 
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more favorably than the student teachers did. Regarding 
specific strengths and weaknesses of the manual, the 
cooperating teachers listed far more strengths than student 
teachers did; however, they also suggested that a great 
number of minor revisions were necessary. Both groups listed 
far fewer weaknesses than strengths. 

The student teachers' daily log (although it was part 
of the manual) was examined separately in this study. The 
cooperating teachers appeared to be very strongly in favor 
of having the student teachers complete the log. Student 
teachers, however, initially felt that the log was important 
but by the end of the course they claimed it was not very 
worthwhile and did not list very many advantages for doing 
ite. 

The overall attitude about the manual as expressed by 
the cooperating teachers at the end of the term was a very 
positive one, which contrasted sharply with the very 
negative attitudes of the student teachers which they 


appeared to hold throughout the period of the study. 


A. Task Attempted 

Prior to analyzing the reactions of the student 
teachers and cooperating teachers to the manual, it seemed 
appropriate to determine how much of it the student teachers 
had completed and how much of it the cooperating teachers 


had read. 
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1. Cooperating Teachers 
Cooperating teachers were asked to read and evaluate 
the manual; however, as Table 1 shows, the 


post-questionnaire revealed that only one-quarter of the 


TABLE 1 


Amounts of the Manual Read by the 
Cooperating Teachers (n=16) 


Percent of Number of 
Manual Read Cooperating Teachers 
Mie kia on. EE OS Se ee Si ea ee nee SS ae Sire 

0 2 

20 | 1 

30 1 

40 | 1 

70 1 

Ue 

80 1 

90 1 

95 1 

100 4 


cooperating teachers had read the manual completely and that 
over one-quarter had read less than 40 percent of the 
manual. Two cooperating teachers reported reading none of 
the manual. One explained that he was too busy to read it 
andthe other said that he was opposed to the manual because 
he felt that the student teacher would need to adapt himself 
or herself to the cooperating teacher's methods. Although 
the other cooperating teachers gave no reasons for noc. 
reading the manual completely, informal interviews with the 


cooperating teachers suggested it was because they were very 
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busy. The cooperating teachers were asked to submit the 
manuals to the course instructor with suggested additions, 


deletions, and/or revisions. At the end of the course, 


TABLE 2 


Approximate Percentages of Major Sections of the 
Manuals Completed by Student Teachers* (n=13) 


Section 0% 10% > 205 50% 75% 100% Mean 
Vil. Log 2 Z 3 6 tal 
VIIIA. Community 1 2 1 1 8 74 
VIIIB. Organization 5 1 2 5 56 
VIIIC. Management Z We. 96 
VIIID. Morale 1 4 8 88 
VIIIE. -Records 1 4 1 7 64 
VIIIF. Adolescents 4 2 3 4 56 
ViTIG. Currie ul um 6 4 2 1 26 
VIIIH. Media IY 6 46 


*Sections I to VI did not require written responses, and 
therefore completion could not be verified by examining the 
manuals submitted by the student teachers. 


eleven of the sixteen cooperating teachers had done so and, 
as discussed below, most did a very thorough job of 
analyzing them. | 
2. otudent Teachers 

Two methods were used to determine how much of the 
manuals the student teachers completed. The 
post-questionnaire administered during the last class period 
asked student teachers to estimate how much of the manual 
they had completed at that time; the investigator also 
examined the manuals that the student teachers turned in to 


see how much they had done. As Table 3 shows, 7 of the 15 
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students who responded to the final questionnaire reported 
completing 50 percent or less of the manual. At that time, 
only one student teacher had completed the entire manual. 
However, to obtain course credit, student teachers were 
required to submit completed manuals by the end of the term. 
Only 13 of 16 manuals were in fact submitted. As Table 2 


shows, inspection of the manuals revealed that 7 of 13 


TABLE 3 


Amounts of the Manual Completed by the 
Student Teachers (n=15) 


Percent of . Number of 
Manual Completed Student Teachers 
0 2 
3 1 
20 1 
30 1 
50 2 
60 2 
70 1 
1) 2 
80 Zz 
100 1 


Student teachers completed most of the manual and that, in 
general, some sections of the manual were completed more 
often than others. Three student teachers commented in their 
‘manuals that they could not do part of Section VIIIF (Part 
I: The Adolescent and Part II: The Adolescent in the 


Classroom) because they were unfamiliar with the material or 
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because the material was not applicable. In addition, two 
Student teachers reported that they could not obtain a 
curriculum guide required to complete Section VIIIG. Other 
sections of the manual (Section I, Rapidneie: Section X, 
Planning for Teaching, for example) are not included in 
Table 2 because they eeaatren student teachers to read but 
not to make a written response. 

Table 2 reveals that sections VIIIC (Management of a 
Classroom) and VIIID (Problems of Maintaining Pupil Morale) 
had the highest student completion rate. Sections VII (The 
Daily Log of Student Teacher Activities) and VIIIA (The 
School and Community) also had a high completion rate. 
Section VIIIG (A Study of the Curriculum in an Area of 
Specialization) had the lowest completion rate with 10 of 13 
student teachers doing 20 percent or less. The instructor of 
the course was disappointed with the response to this 
section because he felt it was the only section in which the 
student teachers had the opportunity to work independently 
in their own subject area. Section VIIIH (A-V Media and 
Instructional Resources) drew a sharply divided response: 
almost half the student teachers completed all of it, while 


the other half did not complete any of it. 


B. Strengths of the. Manual 
On the post-questionnaire, student teachers identified 
various sections of the manual as strengths substantially 


fewer times than the cooperating teachers did. As Table 4 


OF 


he an 7. 
ni’ bebuisri 28 S96 (oLepigxs 40% poldoaet 30% 


wo .. 
~ 


& rindi tor Elves: earl wads sesveqes 
raddO. ,OTTIY se lios®) seks: oF beihupes ‘ohive 4 


TOM 5 te ii rts fe. £ git 5 > B® ites * q } gi tiv ‘$ns “ta 


ul @s324 efet soi pela 


yauztent ef? .eaek de row. ¢ Os, enied ararioee. soebita a) 


ieSixayehar Wow 40° es inetipegae ez hak shia. libidinal 
ens silat Vea ALES motsges + aS Ine beus. hie ved aE: 


7. «= — , ss Siw A 
{'sisnededyuse . zhi pnetiecse 


if 


(seiy1bRe 13 bites eat) Saupe #08 oS 


siyoe® palenohtekt et aes eneRs Tewnae ads: toi 


‘ 

he 
¢ 3 
» 


Retude: fae Lupes, gets oaueoad Si “8 dat 


es a cee: 
Se oyao MasIL3 i¥ 5 gaam cS She 
“oo ; 
omoo aram phey = tye $398 2655 ehasver S melt J 


» 


Izv ence toaepwededs oi fades jnmbu ze 


gia ‘at 
et} AILIY Ree Caeeeee IA redeweT tnaba7@) 45 Bor ‘yh 
i@2tan noite ae Gor .o. ee oats (yriauemol. bos | q 


+ a: 
fo ea2tA coe Af mlostean e027 te ‘pEura 2. a) OLIV win 


) Meghek: ga% bad Lands eat Late 


i 


aids @2 eeaoges: eds Agiw besaseae 160 tb ase vam? etd 2 


saw mi Meizeee yine ed gee 3x ae ne oenon os 


wdaey belive gigquate @ was nessveien lenodgaesaeni 
it 30 fls bee R2: aiadoass thobui® eng 3 Lar seomle - 


4h 40 one Siaienes jor: bit lies 280896 nd 


Tie daa ait 26 seageaee a 


eines. sigtigses 2aAsbusia ee tennoeme » pe tacq ‘edd 00 


sail bis) snot +908 ae01 tev 
at: asda anmis vowel cue 


eh) ee ; 
ide? #A . S16 -ztadsse7 't 


nt 3 ; —_ 2 ) hes 7 _ 


67 


shows, student teachers made 15 comments about strengths 
while cooperating teachers made 41. However, in general, 
both groups identified similar areas to be areas of greatest 
Strength. For example, the data in Table 4, reveal that the 
daily log was ranked first by the student teachers (4 
student teachers or 27 percent of the responses listed this 
section as a strength) and second by the cooperating 
teachers (5 cooperating teachers or 12 percent listed this 
section as a strength). On the other hand, the section 
listed most often as a strength by the cooperating. teachers 
was section VIIIC (Management of the Classroom) (8 
cooperating teachers or 20 percent listed this section as a 
strength), while only one student teacher chose this area 
(representing 7 percent of the responses which were listed 
as strengths). Areas showing general agreement included 
Section VIII (Specific Observational Activities); Section 
VIIIE (Keeping Records and Making Reports); and sections 
dealing with lesson planning which for the student teachers 
were represented by one specific section, Section XII (Guide 
for Planning) and for the cooperating teachers were 
represented by three sections sections: IX (Observation and 
Analysis of Specific Lessons), XI (Daily Lesson Plan 
Outline), and XII (Guide for Planning). The percentage of 
times that these sections were listed as strengths by 

eet orate teachers is apecoximately the same as that for 
the student teachers. The student teachers listed only one 


section on lesson planning as a strength. Among the 
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TABLE 4 


Strengths of the Manual (Post-questionnaire). Number 
of Times Student Teachers and Cooperating Teachers 
Listed Each Section as a Strength (Percentage of 
Response in Parentheses) 


; Student Cooperating 
See Ct Teachers Teachers 
IV. Notes to the Student aL (23) 
Vie Student Teacher 
Assistance and Parti- iS cy.) 
Cipation Activities 
VE General Classroom 3 (7) 
Observations 
VET Daily Log of Student ALe27:) Seo GP?) 
Teacher Activities 
Worl ies Specific Observational a (7) 2 (5) 
Activities 
VIIIA. The School and Community 22 Crs) 
VIIIC. The Management of a 
Classroom 1 (7) O20) 
VIIID. Problems of Maintaining 
Pupil Morale 3 (7) 
VIIIE. Keeping Records and 
Making Reports 2a CEs.) 4 (1.0) 
VIIIF. Part I: The Adolescent 
Part II: The Adolescent 3, (20) 2 (5) 
in the Classroom 
VIIIG. A Study of the Curriculum 2 (3) 
in an Area of Specializa- 
tO) 
VIIIH. A-V Media and Instruc- 3 or) 
tional Resources 
EX: Observation and Analysis 2 kS) 
of Specific Lessons 
XI Daily Lesson Plan al (2) 
Outline 
KEP. Guide for Planning 2. Gils) 2 (5) 
Total Response 1594100) Aries (9:9) * 
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observational activities, Section VIII, the student teachers 
chose only one activity, Section VIIIA (The School and 
Community), which the teachers did not include as a 
Strength, while the cooperating teachers chose three 
activity sections--VIIIID (Problems of Maintaining Pupil 
Morale), VII1iG (A@Study of the Curriculum in an Area of 
Specialization) and VIIIH (A-V Media and Instructional 
Resources)--which were not chosen by the student teachers. 
Cooperating teachers also listed three of the early 
introductory sections as strengths, Sections: IV (Notes to 
the Student Teacher), V (Student Teacher Assistance and 
Participation Activities) and VI (General Classroom 
Observations), while the student teachers did not list any 
of these as strengths. Although both groups listed section 
VIIIF (Part I: The Adolescent and Part II: The Adolescent in 
the Classroom) as a Strength, more student teachers listed 
it as a Strength than did cooperating teachers. It appears 
that since the cooperating teachers listed nearly all the 
sections of the manual as strengths, they felt that the 
manual in general was worthwhile. The student teachers, on 
the other hand, seemed to feel that only some of the 
observational activities were worthwhile. One student 
teacher suggested that there were no strengths. Because no 
student teacher and no cooperating teacher listed Section 
VIIIB iSehoot Organization) as a strength, it appears that 
neither group felt that this section was a strength of the 


manual. 
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Both student teachers and cooperating teachers were 
asked to explain why they felt a given section was strong or 
weak, but too few of these comments were received to arrive 
at any generalizations. For example, only four student 
teachers offered reasons for the selection of the log book 
as a strength and one student teacher offered a reason for 
choosing the section on report making. Only four of the 
forty-one comments by cooperating teachers describing 
strengths were augmented with statements of explanation. The 
four reasons given for choosing various sections as 
Strengths by the Cooperating) teachers, are 

-specific observational activities were most valuable, 

as they gave some directions that the student could 

center on while in the school. Tended to reinforce for 
the student that there were thousands of teaching 


functions to carry out in the school 


-Section IV (Notes to the Student) important to know 
what responsibilities are 


-Section V (Student Teacher Assistance and 
Participation Activities) and VI (General Classroom 
Observations) good to expand perceptions 


-Section VIII (Specific Observational Activities) good 
for background information. 


In addition to the comments outlined in Table 4, 
cooperating teachers offered the following general positive 
comments on the manual: 


=a JCYDiCalet PUSt Ora. ; it is most valuable in that it 
is a start on something 


-everyday chores set out but not detailed 


-most parts are likely to be of some value to the 
Student. 


All four student teachers who suggested that the log book 
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was valuable commented that they felt the log was a record 
to which they could refer later. Two other general comments 
by student teachers were: 


-I like it when it asks only factual questions like, 
how many teachers are there in a school 


-material covering what the teacher did and what 
student behavior is like were the most valuable. 


Contrary to the questionnaire data above which revealed some 
positive student teacher responses to the manual, the 
interviews elicited almost totally negative comments. The 
only two positive comments were: 

-in my next student teaching round, I can use my log 

which includes all the things my cooperating teacher 

and I talked about and what I learned from staff in the 
staffroom 

-the manual asks aneaeien 2 I would never ask but the 

information would be good to know. Some questions are 

pretty good. 

During the first telephone interviews, one of the 15 
cooperating reach ees allowed that "the manual is a good 
idea," but qualified this by adding that "there is too much 
detail in some of the questions." All other comments were 
negative. During the second set of interviews, cooperating 
teachers made a much larger number of positive comments, 
Suggesting Ger hapakinae as they worked with the manual, its 
strengths became more apparent. As will be noted in the next 
section, however, most cooperating teachers felt that the 
existing manual required much revision. : 

Positive comments received from cooperating teachers 


included: 
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-the manual is specific; it sets out steps clearly. The 
Student teacher needs these to start with 


-the manual is invaluable for teaching since I never 

had a student teacher before and did not know what to 
look for. I used the manual to keep the student busy 

for two weeks 


-you need the manual for the activities so that the 
objectives can be adhered to 


-some activities seemed irrelevant but I told the 
student to do it. She learned a lot. She talked to all 
types of school personnel and got a feel for the 
school. The program works if you want it to 


-having the manual as a guide is better than nothing at 
ell. 


The manuals submitted by the cooperating teachers also 
included many positive comments along with some very 
extensive suggestions for change. Generally speaking, the 
cooperating teachers appeared to support the log section, 
the observational activities, and the sections dealing with 
student teaching and lesson planning. Compared with 
responses to the questionnaires, the cooperating teachers 
offered a far larger number of comments directly in the 
manuals. This might be expected since it is much easier to 
comment on something as it is being read than it is to 
recall ideas or impressions after some time has elapsed. 
Compared with questionnaire responses, the cooperating 
teachers wrote many more positive comments in the manual. 
For example, the lesson planning sections drew ten positive 
comments written in the manuals but only five on the 
questionnaires. The most interesting contrast offered here 


is the questionnaire response to Section VIIIC (Management 
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of the Classroom) and the written comments in the manual. As 
noted above, the management of the classroom section was the 
part of the manual listed most often as a strength by the 
cooperating teachers. On the other hand, comments written in 
the manuals suggested 13 deletions. As will be noted later, 
however, eight of these deletions deal with the same few 
questions, questions seven to twelve. 

Interviews with faculty consultants suggested that this 
group generally did not have close contact with the manual. 
However, one consultant who was familiar with the manoar® 
Said that it was well-structured and essential for the next 
year's program. Another noted that despite criticisms he 
received about the prescription in the manual, he felt that 
the cooperating teachers and the student teachers wanted to 


know what the student teachers should be doing. 


C. Weaknesses of the Manual 

Both cooperating teachers and student teachers reported 
far fewer weaknesses than strengths with the manual when 
answering post-questionnaires. In general, both groups 
identified similiar sections in the manual as weaknesses. 
Interview data elicited a far larger number of criticisms, 
particularly among the student teachers, and these 
criticisms tended to be more general and vague than those on 
the post-questionnaires. Only the éooperating teachers were 
asked to critique the manuals, and these comments were both 


quite numerous and very specific. 
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As Table 5 shows, both the cooperating teachers and the 
Student teachers felt that Section VIIIA (The School and 
Community) was the major weakness with the manual, but only 
5 teachers (31 percent) listed it as a weakness, and 3 
student teachers (38 percent) listed it as a weakness. The 
only elaboration on this was from one student teacher who 
felt that the questions in this section were too personal. 
This lack of elaboration was representative of the student 
teachers' comments: on the questionnaire, student teachers 
were generally critical of the manual, but offered little 
specific detail. Three student teachers, for example, said 
that they felt that most of the manual was a weakness. Four 
others compua ened about the quantity and relevance, 
suggesting that there was too “nls ae do in the time 
available. One student teacher complained that he was asked 
questions for which he had no background and another student 
teacher claimed that the questions were too ambiguous. Some 
Student teachers, however, did offer specific comments. For 
example, one suggested that parent-teacher interviews be 
added as an activity, but failed to observe that this topic 
was already covered in the course. One student teacher felt 
that questions on parents and students were too personal. 
And one student teacher was annoyed about questions which 
asked him to speculate on such topics as, "How do you think 
tne student feels?" The general low quality of the student 


teacher remarks is suggested by student teachers who said 
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TABLE 5 


Weaknesses of the Manual (Post-questionnaire). Number 
of Times Student Teachers and Cooperating Teachers 
Listed Each Section as a Weakness (Percentage of 
Response in Parentheses) 


Student Cooperating 
SiGe ie Teachers Teachers 
1 A Rationale | 1 (6) 
1M Notes to the Cooperating 

Teacher al (6) 
VEEL. Observational Activities bee (J93) 
VIIIA. The School and Community ab So) Bas 1) 
VIIIB. School Organization Laas) PAV ARES) 
VIIIC. The Management of a 

Classroom Zane) 3 (19) 
VIIIE. Keeping Records and 

Making Reports aT, (6) 
VIIIF. Part I: The Adolescent 

Part II: The Adolescent 

in the Classroom g (19) 

VIIIH. A-V Media and Instruc- 

tional Resources hed ol tel hae a 

Total Response 8 (102)* 16 (100) 


*Rounding error 
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that the irrelevant parts of the manual would give education 
a bad name, that "most of the manual" was a weakness, and 
that "everything else except observation" was a weakness. 

The cooperating teachers also listed very few 
weaknesses of the manual on the post-questionnaire (16 
weaknesses compared to 41 strengths) and offered few reasons 
for their choices, although cooperating teachers listed 
twice aS many weaknesses as Student teachers did. Four of 
the comments by cooperating teachers were quite general: 
"too detailed," "cut in half anywhere," "too much material 
for a student teacher who has university courses to carry," 
and “instructional techniques part was just about 
nonexistent." Three other comments by cooperating teachers 
concerned irrelevance of questions or activities. Four 
cooperating teachers offered specific comments on various 
sections. Two felt that questions 7 to 12, and 14 in Section 
VIIIC (The Management of a Classroom) should be omitted.’ 
One cooperating teacher felt that some of the activities in 
Section VIIIF (Part I: The Adolescent and Part II: The 
Adolescent in the School) would be difficult for the student 
teacher to analyze. 

A more valuable source of information on the manuals 
than the questionnaire data, was remarks by the cooperating 
teachers written in the manuals. In general, the comments 
were more critical than laudatory, perhaps because the 
cooperating teachers had revision of the manual in mind. 


7A list of the specific questions is found in Appendix kK. 
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Interestingly, no comments, positive or negative, were 
received on Section II (Pattern of Induction) and Section 
XIV (Student Teacher Teaching Activities). Representative 
suggestions for each section are given below. 

Section III (Notes to the Cooperating Teacher). One 
cooperating teacher requested that a meeting with the 
faculty consultant and student teacher be held prior to the 
student teaching round. 

Section IV (Notes to the Student). Two cooperating 
teachers suggested that student teachers be directed to 
observe in other classrooms. 

Section V (Student Teacher Assistance and Participating 
Activities). Two cooperating teachers suggested adding more 
activities such as staff meetings, professional development 
Gays, parent teacher interviews and student social functions 
to the list of non-instructional activities. 

Section VIII (Observational Activities). Since this 
section was the largest section and since it dealt with 
activities that student teachers performed in the schools, 
it received the largest number of remarks. In general, 
comments had a broad range: one cooperating teacher asked 
whether the cooperating teacher or the student teacher was 
to initiate the activities; another suggested that the 
activities should be Aue ddedninto four divisions to 
represent elementary, intermediate, junior high andisenior 
high activities; and another felt that there were too many 


exercises. Cooperating teachers also offered specific 
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comments on the eight sub-sections of Section VIII: 

A. (The School and Community). Seventeen comments on 
this subsection suggested deletions or gave reasons for 
deleting certain questions. Four cooperating teachers 
suggested that tne entire subsection be deleted, generally 
because it was not applicable or because the information 
could be obtained as an introduction to the school, and the 
remaining thirteen comments suggested specific deletions. 

B. (School Organization). Three cooperating teachers 
suggested deleting the same three questions (4, 5 and 6) 
-because they were too complicated to do. Two teachers felt 
that question 5c was a loaded question and wondered if the 
student teacher would be prepared for the answer. It is 
interesting to note that four cooperating teachers praised 
the entire section and two cooperating teachers felt that 
question 7 was very good. 

C. (Management of the Classroom). Among the 12 comments 
Suggesting deletions, 8 cooperating teachers suggested 
deleting questions 7 to 12 ("questions of questionable value 
and not relevant to the city system"), 3 suggested deleting 
question 14, and 1 suggested deleting question 15. One 
cooperating teacher felt that the entire section was just 
busy work. 

D. (Problems of Maintaining Pupil Morale). Six comments 
on this section suggested cans revisions of specific items 
while one teacher felt that if the answer to question number 


three was read by pupils, they might learn ways of giving 
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student teachers problems. 

F. (Part I: The Adolescent, and Part II: The Adolescent 
in the Classroom). Of the three cooperating teachers who 
suggested deletions, two felt that the text portion could be 
deleted and one suggested that the whole section be deleted 
because this could be covered epee: by a lecture or a 
university educational psychology course. One cooperating 
teacher felt that the first part was difficult to analyze. 

G. (A Study of the Curriculum in the Area of 
Specialization). One cooperating teacher suggested that this 
be done for both the student teachers' major and minor field 
of study. 

H. (A-V Media and Instructional Resources). One 
cooperating teacher suggested fnae the activities should 
include preparing transparencies and setting up room 
displays, both of which had been covered in-the Ed.CI 
class. 

Sections IX to XIV, dealing with observation, lesson 
planning and teaching received either positive comments or 
no comments from the cooperating teachers. 

One cooperating teacher reorganized all the sections of 
the manual, listing new headings and suggesting augmentation 
of several sections. He felt that his idea of a manual 
itself as it existed was far too specific but suggested that 
une onares start with a very specific manual and, as time 
progressed, weed it out. He felt that there was a need for a 


good manual and that if there was a good manual, one which 
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could define the activities of the BEOgEEI in enough detail, 
then the number of in-services could be reduced. His basic 
idea was to firstly describe a task or activity (such as 
administering an exam) and then explain how it was to be 
done or, in other words, provide textual material regarding 
the task. The student teacher would then be given a 
checklist, a specific list of steps or procedures which 
could be used in the classroom, and the student teacher 
could check off items where they were appropriate. He 
suggests enue these checklists could be used and re-used; 
for example, when the student teacher was observing the 
eooperatiwngeteacner;=when thelstudent= teacher was observing 
his own video tapes at school, or when the cooperating 
teacher was observing the student teacher. 

The author of these revisions elaborated on these 
changes and presented his views at the final in-service for 
the cooperating teachers. Other cooperating teachers felt 
these changes were very good according to the final 
interviews. From the evidence from the final interviews with 
cooperating teachers, it appeared that most of the teachers 
wanted specificity in the manual. One cooperating teacher at 
an in-service said that he felt that the manual must be that 
way for the sake of the student teachers. 


1, Comparison of Data Collected in Interviews 


es 


Unlike the strengths of the manual noted above, where 
interview data added little to the information found in the 


questionnaires, the interviews on the weaknesses of the 
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manuals were quite revealing, more so for the erudene 
teachers than for the cooperating teachers. Even the initial 
student teacher interviews, which were held early in the 
term before the student teachers had done much in the 
manuals, showed a great deal of dissatisfaction with the 
manual, dissatisfaction which had not changed appreciably by 
the end of the course. The reasons most often expressed for 
dissatisfaction with the activities in the manual were that 
the student teachers did not have enough time to do the 
activities or that the questions and activities were 
irrelevant to the student teachers' experiences in the 
school. Generally, the initial comments were vague and not 
Supported by any evidence: 

-the manual is a waste of time > 

-my first reaction to the manual was gross 

-the activities are long, tiring, and of no relevance 

-there was too much material to do realistically 


-it is unreasonable to be expected to do all of the 
activities because there is not enough time. 


When one student teacher was asked why he thought that the 
manual was a waste of paper, he replied that he could not 
really pin anything down yet because he had not used the 
manual. 

Other comments suggested that student teachers had 
dittieultywun collecting some of the information: 

-the questions are hard to answer if you have to ask 


the teacher because the teacher is available at such 
limited times (noon hour, for example) 
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-I could not get all the answers from the teacher and 
thought I'd have to ask the principal 


~my cooperating teacher is an assistant principal and 
is not always available to discuss questions with. 


Some student teachers' attitudes also appeared to 
reflect the attitudes of their cooperating teachers. 


-teachers think the manual is a lot of garbage and so 
do the students 


-the manual is a waste of time and the cooperating _ 
teacher thinks so too. 


The influence of the cooperating teachers is shown by 
the following two cases: one cooperating teacher felt that 
the manual was irrelevant but encouraged his student teacher 
to do all she could. She completed the entire manual and 
reported at the end of the course that she had learned a lot 
about teaching and the school. On the other hand, another. 
Student teacher said that his cooperating teacher "did not 
give a damn" about the manual. But since the student teacher 
had to hand in the manual for course credit, he filled it in 
the evening before it was due. 

The interviews also revealed that the student teachers 
had a very poor attitude towards the course in general. They 
gave the impression that since it was an experimental 
course, they expected to do very little work in it. This was 
suggested during the first interviews by such statements as: 

-They cannot fail us. 

-I have put no effort into this course = all. 

Given this attitude, it is unlikely that they woulec want to 


put much effort into the manual. The fact that only 13 of 16 
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student teachers bothered to submit the manual at the end 
of the course further supports this observation. 

The second set of interviews, held as the course was 
drawing to a close, revealed essentially no changes in the 
attitudes of the student teachers over the four months of 
the course. The majority of the comments still involved 
complaints of a lack of time and irrelevance of the 
questions. Interestingly, fewer comments were made about the 
manuals in the second set of interviews, only nine compared 
to the twenty-seven during the first interviews. One-third 
of the comments involved evaluation of the manual: one 
Student teacher who had done a lot of work in the manual 
felt that it was unfair not to receive a grade; another 
student teacher said that since there was no grade, he had 
no intention ofsputtingnany effortu.into) it. 

Cooperating teachers, on the other hand, did not make a 
large number of comments on the manuals during the telephone 
interviews (three comments during the first interview and 
five during the second interview). During the first 
interview, cooperating teachers appeared to be concerned 
with the quality of the questions; 


-Some of the questions are hard to answer and some are 
poor questions. 


-The observational activities need to be reworked. Some 
activities appear to be busy work. 


-The manual contains dumb questions. 
The second set of interviews repeated the problems in the 


first interview and added that many of the questions seemed 
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to be irrelevant. However, aS was noted above under 
strengths of the manual, the cooperating teachers in general 
felt that. the manual was useful and necessary, but that it 
needed revision. 
2. Extended Interviews 

The three cooperating teachers selected for extensive 
interviews (three one-hour sessions) show the development of 
attitudes towards the manual and the value of the in-service 
sessions as the term progressed. Initially, one cooperating 
teacher felt that the manual was really just busy seatwork, 
but after she had attended several in-service meetings. and 
obtained more information regarding the rationale of the 
program and the activities in the prcgram, she viewed the 
manual differently. She no longer felt that it was a waste 
of time. She also commented that she felt that she was 
looking at the program from her own personal, specific point 
of view rather than a more general position. Because of 
this, she felt that she was in no position to pass judgement 
on the manual. 
3. Faculty Consultants 

Interviews with university faculty consultants 
suggested that they did not have much contact with the 
manual and consequently were able to relate only what the 
cooperating teachers and student teachers had told them. Nor 
were the opinions expressed By this group BP ec tac ee 
consultants, for example, felt that the manual should be 


quite specific while another felt that it should be merely 
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suggestive, and that this may be an unsolvable question. 


D. Daily Log of Student Teacher Activities 

Since Section VII (Daily Log of Student Teacher 
Activities) was considered a very important part of the 
course, information on this section was analyzed separately 
from the remainder of the manual. Interestingly, however, 
very little of the information on the log book was 
volunteered during either the student teacher or cooperating 
teacher interviews. Cooperating teachers' opinions basically 
reflect their thinking at the end of the course (recorded on 
the post-questionnaire and while they were annotating the 
manuals). On the other hand, the student teachers, unlike 
the cooperating teachers, were asked questions regarding the 
log on both the pre- and post-questionnaires; therefore it 
was possible to compare their initial opinions with their 
final views. Generally, the cooperating teachers were 
supportive of the log book, offering both a good variety of 
advantages for doing it and some suggestions for 
improvement. Student teachers, however, displayed a dramatic 
change from pre- to post-questionnaire. Initially, they 
showed a very favorable response to the log but by the end 
of the course their attitude was very negative. 

On the final questionnaire, all sixteen cooperating 
teachers felt that there were advantages to tne log book. 
Cooperating teachers felt that the log had three advantages: 


it could be used as a record of events, aS a guide for 
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observations, and as a stimulus for evaluating and analyzing 
classroom experiences. Cooperating teachers expressing 
reservations however, did not maintain a consistent point of 
view. Two felt that the task should be outlined in far more 
detail while the other felt that the assignment was too 
specific as it was: 


-The log book should be much more specific in terms of 
instructional techniques to be observed. 


-Students should complete a log book only if they know 
what type of information to put in it, for example, not 
what I did, but what I should have done; the teacher 

did this because... ; 

-They should not have to account for every minute via 

paperwork. Must the university drown every valuable 

experience in excessive paperwork? 

Student teacher response on the initial questionnaire 
to keeping the log was very favorable. Twelve of thirteen 
student teachers who responded to the question suggested a 
variety of advantages to keeping a log: it could be used 
as a record that one could refer to later for the purpose of 
revising, recalling, and recollecting classroom experiences; 
it provided the opportunity for reflecting on the 
experience; it was a place to evaluate one's thoughts and 
feelings. Nor did these assessments of the potential of the 
log appear to be the result of student teachers' not knowing 
what keeping a log involved. Eight of the fifteen student 
teachers kept logs for previous courses: two for 
Ed.Practicum 251, four for physical education classes, one 


for a drama class and one for a grade twelve work-experience 


program. 
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On the post-questionnaire, student teacher response was 
less positive than on the pre-questionnaire, but those who 
did a conscientious job reported no problems with the task. 
Ten of fifteen student teachers answering the 
post-questionnaire reported completing the log book on a 
daily basis. This information offers an interesting contrast 
with what the student teachers in fact did in the logs 
Submitted to the instructor. Examination of the thirteen 
logs submitted showed that only six student teachers had 
“completed the assignment, three did 75 percent of the task, 
two about 50 percent, and two had done nothing. While it 
might be argued that the three student aaenees who did not 
Submit the manual might have completed it, a more likely 
Bennett on is that they did not submit it because they did 
not do it. Four of those who said that they completed the 
log on a daily basis reported no problems with it, but five 
student teachers who did not complete the log offered the 
Same rationale: they did not have enough time to do this 
exercise or they did not feel that the task was worth the 
investment of time. A typical interview response revealed 
the same problem: 

I think the log book is a good idea but I have not 

touched it because I have not had time to write down 

all the required things. 
One of those not completing the log tried to suggest that he 
had given the assignment a chance but that it had failed | 
him. 


For the first few classes I observed and recorded in 
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the log book. I could see that in the end I would just 

have a great diary of events which would be of no use 

EO.wMe: iSO Ha Quit nibbling» itd ins 
Another said, "Not necessary, as will never use again, waste 
of time." Interestingly, no student teacher who did a 
conscientious job of filling out the log complained that it 
waS not a worthwhile activity. 

A difficulty with the logs revealed in the student 
teachers' post-questionnaires is that the student teachers 
appeared to confuse the log book (which was to be a record 
of their impressions) and the specific observational 
activities listed te Cie manual. At least one student 
teacher appeared to think that writing the log was 
equivalent to answering Ene questions in the manual. For 
example, responding to a question on the log book, he 
reported: | 

Many of the questions were not applicable. 

The post-questionnaire also asked student teachers to 
outline what they felt they had gained from completing the 
log book. Two Tudo rumteschers did not respond to the 
question and five student teachers reported gaining nothing 
from the experience. Although the remaining eight student 
teachers who answered the post-quesStionnaire suggested that 
they had gained something from doing the log, their answers 
suggest very low-level learning. For example, three student 
teachers felt that it could be used as a record later. None 
Suggested that doing the log made him focus on the 


experience at the time or caused him to look at things ina 
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different way than he otherwise might have. The log recorded 
their experience rather than shaped it. One student teacher, 
however, reported gaining a much broader understanding of 
the entire school operation from doing the log book. In 
contrast to the pre-questionnaire, where the student 
teachers appeared to expect the log to offer them some 
reward, responses to the post-questionnaire were both less 


enthusiastic and less convincing. 


E. Summary 

In summary, then, the manual was generally better 
received by the cooperating teachers (most of whom read the 
Manual) than by the student teachers (many of whom did very 
little work in the manual). As a rule, the student teachers 
who worked conscientiously with the manual appeared to have 
the most positive attitude towards it, while those who made 
little or no attempt to do the work had the most complaints. 
Cooperating teachers listed the Classroom Management 
section most often as a strength, while student teachers 
felt that the Daily Log was most valuable even though only 
ten student teachers reported (on the post-questionnaire) 
doing it, and examination of manuals which were submitted 
showed that only eleven attempted it. (Six had completed 
it). Interestingly, more student teachers completed the 
section on racer eon management than completed any other 
section. Both student teachers and cooperating teachers 
considered the School and Community section of the manual 


the weakest part, as post-questionnaire data and 
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particularly the critiques of the manuals by the cooperating 


teachers revealed, 
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V. IN-SCHOOL EXPERIENCE 


The in-school phase of the course took place two half 
days per week, for one semester. This study examined the 
qualifications of the student teachers and the cooperating 
teachers, compared the theoretical and actual time spent in 
various in-school activities, and analyzed the articulation 
of the university and the in-school activities. The 
cooperating teachers had a variety of experience with 
Student teachers, ranging from zero to twenty practica. The 
student eencnere were basically second-year students who had 
little or no senior course work in their subject areas. In 
general, both student teachers and cooperating teachers 
appeared to have realistic estimates near the beginning of 
the practicum about the time that would be spent on various 
tasks: teaching, observation, and discussion ranked high on 
both pre- and post-practicum questionnaires and were 
recorded on weekly activity sheets. However, student 
teachers reported that few of the skills required in school 
were learned in the university section of the course. 
Cooperating teachers, student teachers and faculty 
consultants expressed some common concerns about the 
in-school experience (the short time that the student 
teachers were in the schools, for example), but by and large 
each group saw the experience from a different perspective 


and had a’ different set of concerns. Both student teachers 
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and cooperating teachers spoke highly of the in-school 
experience. Both groups, however, raised questions about how 
the student teachers were to be evaluated. In general, the 
Student teacher felt that the cooperating teacher should be 
solely responsible for determining the student teacher's 
grade. The majority of the cooperating Peeeneres however, 
disagreed. One student teacher--a particularly strong 
one--questioned the appropriateness of the pass-fail grading 
System. Both student teachers and cooperating teachers felt 
that the objectives of the course were appropriate and that 


on the whole they were achieved. 


A. Qualifications of the Participants 

As an aid to the evaluation of the in-school 
experience, student teachers and cooperating teachers were 
given questionnaires. Additional information was obtained 
from comments volunteered by the student teachers, 
- cooperating teachers and faculty consultants during informal 
interviews. 
1, Background Information on the Cooperating Teachers 

In general, participating cooperating teachers had good 
background experience and good qualifications. All had at 
least four years of university training. Three reported 
having a masters or Ph. D. degree. The number of cooperating 
teachers specializing in a particular subject area.was 
fairly well balanced and equal with six different subject 


areas represented. For example, four.specialized in social 
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studies, four in physical education, two in English, two in 
science, two in mathematics and one in music. All the 
cooperating teachers reported having at least three years of 
teaching experience with the majority of them (60 percent) 
teaching between six and twenty years. The number of student 
teachers supervised in the past varied from zero to over | 
twenty. Seven of the cooperating teachers reported 
supervising between three and twenty student teachers. Three 
had supervised over twenty student teachers. Two had 
Supervised either one or two student teachers and three 
had not supervised a student teacher prior to the 
experimental program. The majority of the cooperating 
teachers taught at the junior high level with only one 
teaching at the senior high level. The teaching levels 
varied from as little as one preparation to as many as six 
different ones. The majority, however, appeared to have to 
prepare between three to four different lessons. Those with 
fewer preparations had other duties, such as administration 
or counselling. Two cooperating teachers had six different 
preparations. In general, the cooperating teachers appeared 
to be very busy. 
2. Previous Course Work in Education Courses 

The prerequisite for this course was Ed.Pra. 251. In 
addition, student teachers had taken a variety of general 
adteat ten courses but none had taken subject-specific 
methods courses. Because some were fourth year students and 


others were second year, they came with a variety of 
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backgrounds in their subject areas. 

(a) Educational Practicum 251. All but one student 
teacher had taken Ed.Pra. 251 at the University of Alberta. 
This student teacher reported taking the course in Red Deer. 
Several student teachers volunteered remarks about the 251 
experience. Five student teachers felt that they had 
benefited from this experience and also had enjoyed it, 
while three student teachers felt there was no value in it. 
Two student teachers compared 252 with 251, saying that one 
course was more help than the other. The student teachers 
then, had mixed feelings regarding the worth of the 251 
experience as a prerequisite for the 252 course. 

In addition to the comments volunteered above, student 
teachers were asked on the pre-questionnaires to report and 
describe their prior teaching experiences, either from 
Ed.Pra. 251 (in elementary schools, junior or senior high 
schools) or in other areas such as music (for example, 
teaching piano lessons). AS one might expect, the majority 
of the student aouaiere reported no teaching of any kind 
while only one student teacher described his years of 
teaching individuals, small groups, and whole classes in 
drama. However, in general, most student teachers reported 
teaching from a mere few hours to a few days in total. 

The majority of the student teachers reported that they 
had observed in Both elementary Sameer onary BS PSR, 
Although the range for the number of classrooms observed at 


first appears quite wide (elementary 1-23 classrooms and 
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secondary 1-20 classrooms), removing one student teacher 
diminishes the range considerably. Consequently, the student 
teachers generally did not observe a large number of ciasses 
either in elementary or secondary schools. In addition, the 
majority of the student teachers had not taught in either 
elementary or secondary classrooms, with approximately half 
the student teachers reporting no experience in an 
elementary class and two thirds of the student teachers 
reporting no experience in a secondary class. Student 
teachers who had taught these classes had taught only a few; 
for example, the range for the secondary classes taught was 
between one and three, and for the elementary classes was 
between one and six. Overall, the majority of student 
teachers had observed elementary and secondary classrooms, 
but had far less experience teaching in these classes. 

(b) Other Education Courses. Student teachers were 
asked on the pre-questionnaire to estimate the importance of 
courses in educational administration, educational 
foundations, educational psychology, and educational 
curriculum and instruction to their forthcoming experience 
in the schools. The post-questionnaire also asked student 
teachers to rate educational administration, educational 
foundations and educational psychology according to the 
degree of importance each subject had for the Ed.Pra. 252 
teaching experience they had just completed. Since Ed.CI was 
evaluated in such depth in this santke ratings for .Ed.CI 


were not included on the post-questionnaire. Inspection of 
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Table 6,the pre-questionnaire response, shows that the 
majority of the student teachers rated Ed.CI as important 


(13 ratings of either 4 or 5), educational 


TABLE 6 


Numbers of Student Teachers Estimating The Degree 
of Importance of Educational Administration (n=15), 
Educational Foundations (n=15), Educational 
Psychology (n=15), and Educational Curriculum and 
Instruction (n=14*) on the Pre-questionnaire 


Rating Ed.Admin. Ed.Fnd. Ed.Psych. E@.C1 
1** 0 1 0 0 
Z 3 S 1 0 
3 8 7 2: 1 
4 a 2 i 6 
5 0 0° 5 7 


*One student teacher did not report taking an Ed.CI course 
although he had taken ED. Pra. 251. 
**1=unimportant; 5=very important. 


psychology as important (12 ratings of either 4 or 5), 
educational administration as important (12 ratings of 
either 3 or 4), and educational foundations as less 
important (12 ratings of either 2 or 3). Comparing Table 6 
with Table 7 shows that the student teachers rated all three 
education courses on the post-questionnaire as less 
important than they did on the pre-questionnaire. 
Educational foundations, which was given low importance on 
the initial questionnaire, tae rated even lower on the final 
questionnaire. Educational administration ratings also 


decreased in importance on the post-questionnaire. There 
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were four ratings of unimportant (1) on the 


TABLE 7 


Numbers of Student Teachers Estimating the Degree 
of Importance of Educational Administration (n=12), 
Educational Foundations (n=12), and Educational 
Psychology (n=14) on the Post-questionnaire* 


Rating Ed.Admin. Ed.Fnd. Ed.Psych. 
1** 4 5 0 
2 3 6 3 
3 7 0 Z 
& 2 1 6 
5 1 0 & 


*Three student teachers reported not taking educational 
administration, three not taking educational foundations, 
and one not taking educational psychology. 

** 1=not important; 5=very important. 


post-questionnaire but no ratings of unimportant on the 
pre-questionnaire. Educational psychology ratings also 
changed, but not to the same degree as those for educational 
administration and educational foundations. The majority of 
the student teachers (11 of 14) rated educational psychology 
3 or better on the post-questionnaire, compared to 14 of 15 
rating it 3 or better on the pre-questionnaire. It is 
interesting to note that the ranking of the three courses 
was the same on the two questionnaires (educational 
psychology, first; educational administration, second; and 
educational foundations, third), but the ratings ofsthe 
importance of the courses pre enedaover the term. on the 
pre-questionnaire, student teachers expected Ed.CI and 


educational psychology to be quite important to their school 


i 


ie 


< somer 


$a79 90 erfts ents sata adam : 
.(St=n) eolteaseleimbcé Deneege 
[ ¢ Wah dt st Snes Ae heene r 
ta risdnottesugsao8, Sad me (ren). 


ae 


a ~ ere ———_ ee ait na My Se 

- ———~ ht Oe ‘ ~ ; achintentiedaattetl ee or es 

69782, ba oii", ie ‘yenhad 

tt ly eR cee a pee | A TT tee Th Si 1 a er Te 
i. a > . 
a is 
: Bo 3. 
‘ t s 

4 3 


~ ne 
a (), 
_ a ee ee oe wn tee ine a 


iwooltaqubs gated aoe coy ror 
ent PHF iLO [aneri snubs iit ‘oe joa 7 sti 


te ees fbanolsenu 
nad Oe Yiswws an si pat. 
q Sy a ‘ 


Sree 


af ie : By oo 
ads oo Jastroqgminy Jo niin on we ‘erin cecal 


2 


| Lt aonives ypolotoyag’ Lenmar sora | 
Lanois ri whe 161 sects 26 eetpeb ams arta ot eet me 
bo tviwahen eit anes beebriuet Lene tzesube Bee A 
veo Lot oye tenet seaub6 vere fer #0) 869 prea 
2t 26.0! oF beregmes ‘sting liesup- feed aid 
> # 
enero wend ed 36 att ieey $a9. aan eton' or eniteers 
| karo ts anube) idetiiinibeue ows ad? am: ome 

bre tiitesse .notsesseleimbs faneltaoubs tevid epee 
‘gts ley Sontves ety sod) 4 betes sano? tabauo’ isnot: 
wit nd MEO? sc 3996 begaa7h eB th09 ane io 8 me 710 


-_ 


bts {9.68 barsogne gisdvest dehusa  #aladnettdeup+eag 


oy *ée : 
Laotiow'-ti ahs es Paes ice? 


ag? 3% pri annots ema esq, ede no ‘sored 


@ > : af 
=_. =e Se : 


._— la 


98 


experience and expected educational administration and 
educational foundations to be at least of some importance. 
However, after experiencing their student teaching, they 
appeared to find the educational administration and 
educational foundations courses of little importance. 

Of the 16 student teachers enrolled, the majority (13) were 
in their second year, 2 were in their third year and 1 was 
in her fourth year of university. Among these 16 student 
teachers, 1 majored in physical science, 1 in drama, 1 in 
music, 2 in mathematics and 3 in social studies. The largest 
number of student teachers, 8 in all, majored in. physical 
education. For the i4=reported minor areas, 1 student 
teacher minored in physical education and art, 1 minored in 
general science, 1 minored in math, and 1 minored in drama. 
Five student teachers minored in-the area of social erudies 
(this included minors such as history and geography). Two 
student teachers minored in sociology, one student teacher 
minored in psychology, and two student teachers minored in 
English. 

Inspection of Table 8 shows that most student teachers 
had taken three or more courses in their major area of 
interest. Apparently three student teachers did not understand 
the question since they listed their education courses as 
major fields of study. 


(d) University Preparation for the Subject Area Taught. 
Inspection of Table 9 shows that 10 of 14 student teachers 
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answering (about 70 percent) felt that their subject area 


TABLE 8 


Number of Courses Taken by the Student 
Teachers In Their Area of Specialization 


Prior to the Experimental Program 
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background was just adequate or less than adequate as 
preparation for this student teaching experience. These 
results are not totally unexpected since most student 
teachers were in their second year of university and, as 
noted in Table 8, had as few courses as one in their major 
area of interest. Some of the student teacher explanations 
included: 
-It was inadequate in that I did not need university 
courses to teach the subject matter. (This student 
rated course background as inadequate.) 
-When you take subject area courses, they are very 
hard, they get into very complicated work, your basics. 
are lost. So when you teach you have to learn the steps 
because you usually missed these steps when doing your 


courses at the university. (This student. teacher rated 
course background as adequate.) 
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-I was in an Arts program last year and had most of the 
required courses. (This student teacher rated course 
background as excellent.) 


TABLE 9 


Student Teacher Ratings of Adequacy 
of University Preparation for 
Subject Area Taught (n=14) 
Se eae 
Ratings Number of 
Student Teachers 
ee eens Smee So Sd eee EE LG ad) iy eS pele 
(inadequate) 


NN & W W 


1 
2 
3 
4 
5 (excellent) 

ee EN Tr aE io | Pee ee LUM 
The interviews offered another perspective. One student 
Peacher felt itharshsesubjectarea courses were, not ireally 
useful for teaching because he felt that university students 
learn the content for an exam and after that they forget it. 
"When one is faced with teaching the material, is when one 
has to learn it," he said. Nevertheless, whatever the 
reason, it remains that a large percentage (71 percent) of 
the student teachers ranked their university preparation as 
merely adequate or less than adequate. 

The interviews also offered some specific examples of 
the results of strengths and weaknesses in student teachers' 
backgrounds. One cooperating teacher commented that he had a 
Student teacher with a good background and was able to put 
him to work immediately. This indicates that a good 
background would be an asset. Another cooperating teacher 


felt that even though her student teacher was not placed in 
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his specialization, he did quite well. This student teacher 
indicated to me that he was going to minor in English as a 
result of this experience and felt that it was a good 
experience for him although he was a physical education 
major. Another teacher felt that the student teacher needed 
a course in gymnastics, but the student teacher had been 
reading up on it and had already learned a lot. Among all 
the student teachers, only two had slight problems with 
limited background preparation. One of the student teachers 
felt that he had been asked by his cooperating teacher to do 
an activity for which he had no background and, | 
consequently, felt that this was unfair and was not 
confident. The other student teacher and cooperating teacher 
both commented to me that they felt that more background 
preparation was needed in the student teacher's major area 
of study, music. The cooperating teacher said that the 
Student teacher needed more backgound to teach conducting, 
and that he could not play the instruments. The student 
teacher felt that he lacked the technicalities of music, but 
was confident that he could pick them up later .in other 
courses. 

(e) Placement in the Schools. Student teachers were 
asked on the post-questionnaire if they were placed in their 
area of teaching Specialization and, if they were not, 
whether this aeenneres from their in-school experience. 
Twelve student teachers had been placed in their. area of 


specialization while four student teachers had not. All four 
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of these were majoring in physical education. The reason 
they were not placed with physical education cooperating 
teachers was that not enough physical education teachers 
were available to guide them through student teaching. In 
addition, one physical education methods professor felt that 
physical education student teachers should also have some 
classroom experience. Two physical education cooperating 
teachers commented that they agreed with this philosophy, 
basically because there were more physical education majors 
than physical education jobs. One felt so strongly about the 
need for a teaching minor that he had his student teacher 
teach French (his minor) with another teacher in the school. 
The interviews revealed that, baSically, the student 
teachers were happy with their placement. Of the four who 
were placed out of their majors, two preferred to teach 
physical education, but two felt both that it was important 
to teach in another area and that it was a good experience 
to teach in a classroom in another subject area. One student 
teacher, however, was very irate. He said he did not feel 
confident with social studies terminology. It is interesting 
to note that two of the student teachers who were placed in 
their fields felt that they needed other experience. One 
said that he did not wish to do his total student teaching 
experience in a classroom, but teaching physical education 
does not afford opportunities for much classroom teaching. 
No one commented on the questionnaire that his teaching 


experience had suffered because of his placement. Even in 
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the interviews, there was overwhelming evidence for 
Satisfaction with the in-school experience from all student 
teachers. 

It is interesting to note that on the pre-questionnaire 
13 of 15 student teachers indicated a preference for 
teaching at the senior high school level, but only 1 
received this placement. This, however, did not appear to 


detract from their experience. 


B. In-school Activities 

Pre- and post-questionnaires, activity sheets, and 
extenSive interviews with student teachers, cooperating 
teachers, and faculty consultants were used to determine the 
ideal amounts of time student teachers should be expected to 
spend on various activities, the types of activities student 
teachers were actually involved with, and the actual amounts 
of time student teachers were engaged in activities at the 
school. 

1. The Estimated Ideal Time to be Alotted to In-school 
Tasks. Inspection of Table 10 shows that in general for both 
the pre- and post-questionnaire data, the student teachers 
and the cooperating teachers agree quite closely with each 
other on both the ideal percentage of time to be Spent on 
each activity and the ranges of time. On the 
pre-questionnaire, item e (observing a variety of classes 
being taught) revealed the greatest differences between 


student teachers and cooperating teachers. Student 
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teachers felt that an average of six percent of their time 
should be spent observing while cooperating teachers felt 
that an average of 16 percent of the time should be spent 
doing this activity. This item, which showed the largest 
differences between the two groups is still very minor at a 
mere 10 percent. Interestingly, the one eons teacher 
who suggested that 70 percent of the student teachers" time 
should be spent observing, accounted for about half of the 
difference between the two groups' estimates. For the 
remaining activities, in most cases both groups agreed 
either exactly or very closely (within one to two percentage 
points) with each other regarding the ideal percentage of 
time to be allocated to each activity. Table 10 also shows 
that student teachers and cooperating teachers agreed even 
more closely with each other on the post-questionnaire than 
on the pre-questionnaire. There are no wide differences 
between the student teachers and cooperating teachers with 
the largest difference being a mere four percent. In light 
of this close agreement, it is interesting that while 
filling out the pre-questionnaires Several teachers said 
that they really had no basis for estimating these 
percentages. 

When the pre- and post-questionnaire responses are 
compared, there are few differences or changes in the 
estimates s ideal amounts of time to be Spent on the 
activities. In general, most of the amounts of time on the 


post-questionnaires for both groups appear to.be slightly 
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reduced when compared to pre-questionnaires. The greatest 
difference between the two questionnaires is found in item 
e. This difference is largely attributable to one 
cooperating teacher who reduced his original estimate of 70 
percent to 3 percent on the post-questionnaire. It must be 
noted, however, that there was only one category for 
observational activities on the pre-questionnaire (observing 
a variety of classes being taught). However, on the 
post-questionnaire, this category was divided into two, with 
"observing the cooperating rede nea? being added. In essence, 
of course, on the pre-questionnaire this category was 
assumed under general observation. It is interesting to 
note, however, how important both student teachers and 
cooperating teachers felt this category os on the final 
questionnaires. This experimental course was intended to 
have a large observation component, but teaching activities 
(items i, j, and k) still took up an average of 40 percent 
of the time. It is interesting to note that only one 
activity, activity k (teaching whole classes), increased in 
the estimated ideal percentage of time from pre- to 
post-questionnaire for student teachers and cooperating 
teachers. This increase, however, was slight, two percent 
for the student teachers and four percent for the 
cooperating teachers. These slight increases seem to be too 
small to be of any real significance. 

Five general sets of activities formed by combining 


related individual tasks are compared in Table 10. These 
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sets included the following: 1. discussion, 2. observation, 
3. examination of materials and guides, 4. teaching, and 5. 
helping the classroom teacher. Since two activities on the 
post-questionnaire did not appear on the pre-questionnaire, 
(see Table 10, footnote*) it is not quite appropriate to 
make pre-post comparisons; however, with this caveat in 
mind, some comparisons are enlightening. In general, for 
four sets of activities, (discussion, examination of 
materials, teaching, and helping the classroom teacher) 
there is a slight reduction of the estimated ideal mean 
percentages from pre-to post-questionnaire for hoth student 
aheners and cooperating teachers. The largest reduction 
occurred with the "discussion" group of activities, five 
percent for the student teachers and six percent for the 
cooperating teachers. §& 

The observational activities (items d and e), the only 
activities to show a general increase from pre-to 
post-questionnaires, show a substantial increase for both 
student teachers and cooperating teachers. By the end of the 
practicum both groups felt that about a quarter of the 
Student teacher's time should be spent observing with the 
bulk of this time spent observing the cooperating teacher. 
This question also drew a wide range of responses, larger 
for the student teachers (5-75) than for the cooperating 
teachers 06-5095 The increase in estimated time spent 


®This reduction, again small, suggests that student teachers 
and cooperating teachers did not get to talk informally as 
much as they thought they might. 
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observing suggests that both student teachers and 
cooperating teachers initially underestimated the amount of 
observation time which would be necessary. However, the 
range of responses suggests that it was not viewed as 
important in all classrooms. 

In summary, then, when pre-post comparisons were made 
for student teachers and cooperating teachers, four sets of 
activities decreased in the ideal mean percent of time to be 
spent performing them. Only the observation activities 
showed an increase in the ideal mean percent. By the end of 
the course, both groups agreed that approximately the 
following percentages of time should be spent on each type 
of activity: 1. discussion, 18 percent (between 16 and 20 
percent), 2. observation, 25 percent (between 22 and 25 
percent), 3. examining materials, 13 percent, (between 13 
and 14 percent), 4. teaching, 40 percent (between 38 and 41 
percent), and 5. helping the classroom teacher, 5 percent 


(between 5 and 6 percent). 


C. Comparison Between Student Teacher Performance and 
Estimated Ideal Amounts of Time Engaged in ate inaschoo. 
Activities 

In general, as Table 11 Shows, there are very few 
differences between the estimated ideal percentages of time 
Peported on Hoth one pre- andaccseecuestionnai tes and the 
actual percentages of time student teachers pepodted 


spending during the last three weeks of the practicum. It 
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appears, then, that the student teachers and the cooperating 


TABLE 11 


Ideal and Actual Time Spent on In-school Tasks: 
Combined Averages of Responses by Student Teachers 
and Cooperating Teachers. "Actual" Time Taken from 

Activity Sheets for Final Three Weeks (in percentage) 


ND 


Activities Pre Post Actual 
(ne £5) (n=15) (n=16) 
Discussion 23 18 20 
Observation 6-16* ae. Z2> 
Materials** 17 13 7 
Teaching 43 40 41 
Helping** 6 5 4 
Other 1 1 4 


*The percentages estimated by the student teachers and the 
cooperating teachers varied too much to report as an 
average. Therefore, they are reported separately with the 
Student teachers' response the first figure. 

**Examining materials; helping the teacher. 


Cetcnensh both prior to the experimental program and at the 
end of it, had a fairly accurate opinion of how much time 
should be spent engaged in various in-school tasks. As one 
might expect, the percentage of time for observing and 
teaching varied over the term. By the end of the course, 
student teachers spent 25 percent of their time observing 
and 41 percent of their time teaching. These figures were. 
reversed for the first three weeks of the program. Another 
such variation was examining school materials, which was 
higher (14 percent) ps me first 3 weeks than in the last 3 


weeks (7 percent). This, of course, could again be the 


~~~ 


gntaexagoos ad? 606 sents aaiuas 


a ‘pasar 


;adlen? toatae+al ne “aneqz late: fev: 
wieds pee Shoby 43 oer deadogasA 35 | 
mort ashe? shit 194" .stertoset = 
Gamnanien? 6 al) giced Sond? tani? sot @ 


oe eh eo _ al ee ep uel amt? OEE 
eee gee | Ae a ame meee — gn th eon mh 
i i355 . 4205. *“ Le © 
Capa (Sieay oo 5 
ee _— = — i a A ee ee A ee Le A CO 
aS ee 
7 as i eS 
. i rc? Pa? 
i} : ud 
> | 


mag Bae 2 sen 1G ‘tesbath oi? aa. Segamt Iinb.: pm 3 
‘a Re e073 CIS “9 @doum oo8 bettav’ eiadose v63¢ 

ont qdiv yloiexeqes Betzee? 928) teds er0ts eat 3 78 
‘ouugit daahh eds aedeneg? \'ereduesd anat 
pep exit beh he bits me fet Yam 
ee ee en Lf 
ry Ma wh iy 


_ 


¥ 7's aa 
ado “ie poe deta maitre ¢ at ot sokag. a 


ft 1 i ES 


yaks tout Bed To astaigo edgsasa8 ithe) et 


7 


“is | 


oid Beh wae’ Loarige-ia woitny ni ‘hppupas c oJ 
“bale en iveenee we emis 2g: se6inacieg afl = 
ENO eis ie baw ate ae: eid save ate 
0 saysrats oS Ineqe ax 
: ‘amt tieds 30 ap 
pa aertt edt 2 


pnivaeads. anil + vend 
| at Sw wasett enet if 
1edfoaA met <bean afd Fe vie 

ree, date “aisinedae: be 


Fr JB. or ne “Age, wien t 
a3 salve ae 


110 


expected result. On the other hand, as Table 11 shows, 
student teachers and cooperating teachers differed somewhat 
in the observation category of the pre-questionnaire. 
Student teachers estimated an ideal percentage of time of 
Six percent for observing while the cooperating teachers 
estimated 16 percent. However, by the end of the term, both 
groups agreed quite closely and seemed to have a good idea 
of what amount of time ideally should be spent on in-school 
tasks. Initially, both groups had considerably 
underestimated the amount of time to be spent observing, the 
student teachers more than the cooperating teachers. To 
explain this, the following three situations should be 
considered: 
-Initially, both groups probably felt that the student 
teacher would be teaching more. However, because the 
course was not intended to include a great deal of 
teaching, this became clearer to both groups from 
either the in-services or from the instructor of the 
course (or both) as time went on. Thus, by the end of 
the course, they expected observation to account for a 
larger percentage of the course than they originally 
anticipated. 
-Although cooperating teachers and student teachers may 
have expected to teach more, the majority of student 
teachers had very little background to do so, since 
most were in their second year. 
-If the category (observing the cooperating teacher) 
had appeared on the pre-questionaire, there probably 
would have been a larger estimate by both groups of the 
time to be spent observing. The mere inclusion of this 
category on the post-questionnaire could have 
influenced the estimates of observation required. 
However, regardless of the large difference between pre- and 
post- estimates of the ideal amount of time to be spent 


observing, by the end of the course, both student and 
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cooperating teachers agreed quite closely in their estimates 
for time to be spent observing. Actual performance agreed 
closely with the post-questionnaire estimate of ideal time. 


for all the in-school activities. 


D. Activities the Student Teachers were Engaged in at the 
Schools 

Student teachers were expected to attend (on the 
average) 4.6 hours per week.*® As Table 12 shows, the student 
teachers averaged between 5.74 and 7.64 hours per week which 
is, of course, higher than the required 4.6 hours. Table 13 
reports the maximum and minimum number of hours spent in the 
schools by each student teacher over the period of the 
practicum. The time spent ranges from a low of 3.5 hours to 
a high of 12 hours. Table 12 also reports the average number 
of hours student teachers spent engaged in various types of 
in-school tasks. The activities observing and teaching were 
the two activities which the student teachers were most 
often engaged in throughout the practicum. Figure 1 compares 
the avérage times for observing and teaching for the 11 
weeks of the practicum shown in Table 12. As one might 
expect, observing, which was important early in the term 


with an average of 4.06 hours, gradually tapered down, with 


full day or two half days per week. This figure was 
calculated by assuming that the student teachers would be in 
the schools for approximately seven forty-minute periods a 
week. 
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week while teaching, which began with .18 hours in the first 
week, and gradually, again with minor fluctuations, 
increased to 3.6 hours. Figure 2, comparing the amounts of 
time spent in three different ways of teaching (data taken 
from Appendix F) shows, again as one might expect, that 
teaching whole classes began with a low at .10 hours and 
ended with a high of 2.35 hours. This type of teaching 
showed the greatest increase in average time over the eleven 
week period. Teaching individuals and teaching small groups 
both began with lows of less than .10 hours and ended with 
highs of less than .80 hours . The results reported above 
are those which were hoped for from the course. One of the 
objectives of the experimental course was that the student 
teachers have a graduated experience. Observation and 
helping the teacher were to consume much of the student 
Sceeieeis time at the beginning of the practicum, with a 
later gradual increase in the amount of teaching time and a 
corresponding decrease in the observing time. In contrast, 
Table 12 shows that the time spent on most other activities 
remained consistent throughout the term. Activities such as 
discussion, examining school material, helping the classroom 
teacher, and "other" required roughly the same amount of 
time in each of the 11 weeks of the practicum. Table 12 does 
not. contain a category for lesson planning, since most of 
this was done at home. However, a very small amount of 
lesson planning at school is included in the category 


"other". Category "other" also includes such activities as 
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school noon-hour supervision, dance supervision, a personal 
evaluation of the school, and a discussion a student teacher 
held with junior high school students regarding how they 
felt about school. Marking was included under category c. 
(examining school materials). Category b. (observation) 
included any type of epectvar wens an unuSual one, for 
example, wasS observing an eclipse. Staff meetings were 
covered under discussion activities; giving demonstrations 
and refereeing sports games were included in category d. 
teaching. ; 

A note of caution regarding interpretation of the 
graph, Figure 1, must be made. The results suggest that all 
Student teachers had a graduated experience and this, in 
fact, is not true. For example, one student teacher began 
teaching in week one and continued on for the duration of 
the term. Another student teacher spent practically the 
entire term marking while a third spent most of his time 


observing. 


E. Teaching Skills Learned from the Program 

In order to determine if the student teachers had 
learned any of the skills of teaching from the program, they 
were asked on the pre-questionnaire to list skills they 
would like to learn as a result of watching a professional 
teacher. oe addition to this, they were again asked on the 
post-questionnaire to list the skills they had learned from 


the in-school part and from the university class. 
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As Table 14 shows, at the beginning of the program 
student teachers appeared to be very enthusiastic about 
learning various teaching skills. Fifty-nine comments were 
made suggesting that the student teachers wanted to learn 
Skills in the areas of a. classroom management, b. 
discipline, c. teaching strategies, d. lesson planning, e. 
evaluation, and f. administration. The majority of the 
skills expected to be learned were in the areas of a. 
classroom management, b. discipline, c. teaching strategies, 
and dad. lesson planning. Tteced Gis Jens Single skill of 
discipline was the most often desired skill to be learned: 
10 students listed it as a skill to be learned. Table 14 
also shows that the student teachers reported learning more 
skills, about twice as many from the in-school part of the 
program as from the Ed.CI part of the program. Examination 
of Table 14 reveals that the skills of a. discipline, b. 
teaching strategies, c. evaluating students, and d. 
administration were learned primarily at the school, while 
lesson planning was learned primarily from the university 
methods course. Interestingly, no one reported learning 
evaluation in general, administration or noneee li ancous 
skills such as speaking clearly or relating to students, 
from the university class. Interesting, too, is that several 
skills the student teachers wanted to learn were not 
learned, either BE Shy: in-school pepe ence or the’ 


university class. 
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Teaching Skills which Student Teachers Expected to Learn 
(Pre-questionnaire, n=14) 

and Skills Reported Learned from the In-School 
Portion (n=14) and the Ed. CI class (n=15) 


from Ea. eras 2a 


Skills 


Classroom management 
Discipline 


Subtotal 


Teaching strategies 
Questioning techniques 
Motivating and 
initiating discussion 
Teaching smoothly 
Ctrriculum ‘planning 
Explaining properly 
Teaching whole class 


_Subtotal 


Lesson planning 
Lesson presentation 


Subtotal 


Evaluation 
Evaluating students 
Self evaluation 
Examining 


Subtotal 


Administrative tasks 
Record keeping 
Clerical 


Subtotal 
Miscellaneous 


Organization 

Organize and test a 
band 

Writing on blackboard 

Course content 

Moving classes 


Pre- 
questionnaire 
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Pre- In-School Ed. CI 


Skills questionnaire (Post) (Post) 


Speaking clearly 

Relating to students 

Attitudes one l 1 0 
must have 

Communication 3 0 2 
techniques 


bh 
NN 
(SS) 


Understanding of 1 
individuals 
Knowledge of student 1 
interests 
Empathy with students 1 
Contact with class af 
Confidence 0 
Stance 0 
What works for me and 
what I am like as a 0 
teacher 
Awareness of different 0. 0 1 
skills implied 
Ability to spot slow 
and trouble students 0 0 r 
and how to talk with 
them 


Subtotal (12) (Ely (6) 


Net total 29 40 Zo 


"5 <a LHodo gent 
(3a04%) - (32049) 


LF ge tt a RM IN 


, 
Uv (j 

+ 
ot + 
0 + 
ry f 
Vi 7% 
if { 
- opty 


a as BF “tyg 
ear ser 


: P ~~ phe teB lB: ee artes 
j a A vb 
ote te - pe ”~ 

arse tines 2 wor aa soe 


; 
© 
na! 7 
q 
\ o> 
' i Py én 
a a 


~~ ae) eee ee 


t22 


F. Ed.Pra. 252 Practicum Compared to Conventional Practica 
The majority of the cooperating teachers, 12 of 16, 
reported that the experience for the Phase II student 
teacher was different from that of the student teacher from 
the conventional practicum. Most of these cooperating 
teachers felt that the major difference was the short amount 
of time that the student teachers spent at the school (two 
half days per week). The majority of these cooperating 
teachers also suggested that because of the half day 
attendance, the student teachers did not have the 
opportunity to feel as comfortable in the classroom as they 
should have and, in addition to this, the student teachers 
were unable to observe or teach continuously. Other reported 
differences between the two practica included: a. subject 
area background was lacking, b. level of self-confidence was 
lower, c. more observation, d. observation with an intent 
and a purpose and, e. spent more time in administration. 
Three cooperating teachers were unable to report any 
differences because they had not had a student teacher from 
any previous practicum. One cooperating teacher who did not 
attend any of the in-Services said that he saw "not much 
difference." Cooperating teachers, in general, felt that 


they had observed differences between the two practica. 
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G. Problems and Concerns of the In-school Experience 

A very large amount of information reflecting 
participant opinion regarding the in-school experience was 
collected from talking with the cooperating teachers, 
student teachers and faculty consultants. This information 
dealt primarily with concerns common to and concerns unique 
to each of the participating groups, student teachers, 
cooperating teachers and faculty consultants. In addition to 
these concerns, some very favorable aspects of the in-school 
experience were noted. — 
Teachers, and Faculty Consultants 

All three groups agreed that the half day attendance of 
the student teacher at the schools was an important problem. 
Interview data and post-questionnaire data indicated that 
some cooperating teachers and faculty consultants recognized 
that the half days were cauSing a lack of continuity in 
teaching for the student teachers. During in-depth 
interviews, all three cooperating teachers mentioned that 
the half day attendance was a problem and that because of 
this they had to make adjustments. Eleven cooperating 
teachers reported in the telephone interviews that the half 
day attendance was a real problem. In addition, two student 
teachers from the first set of interviews and three from the 
eaencs set said that the half day attendance was a orearent 
with several complaining of frustration because they didn't 


have enough time to learn all the pupils' names, nor could 
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they observe or teach with continuity. Although one faculty 
consultant stated that he realized that lack of continuity 
of teaching was a problem, he felt there was not much that 
could be done about it. He explained that because of the 
nature of the program (with student teachers being in the 
schools for two, usually different half days per week) lack 
of continuity would remain a problem, and that it could not 
be solved until Phase III, at which time the student teacher 
would be teaching continuously for full days over a longer 
period .of time.) He felt that this,.situation would simply 
have to be explained to the cooperating teachers at 
in-services. 

All participants also agreed that the course itself, at 
this point, might not be well understood by all groups. The 
faculty consultants were concerned that the cooperating 
teachers and student teachers might not understand the 
Spent nie of the course nor what to do. In-depth interviews 
with three cooperating teachers revealed that two of them 
did not understand the aims of the course well, and one felt 
that the aims were vague and not specific enough. Seven of 
the cooperating teachers who were telephoned Saeed of 
the vagueness of the course and the lack of definition. Two 
student teachers were concerned (during initial interviews) 
that their cooperating teachers would not know what was 
expected of the student teachers, Since one student teacher 
already felt he had been given too much to do, while the 


other felt that all he had done so far was observe, and that 
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this was nothing different from Ed.Pra. 251. During the 
final student teacher interviews, one student teacher 
explained that he felt his cooperating teacher was not 
informed enough about the course. 

All participants were in favor of a graduated we Be of 
teaching ether remee for the student teacher. Three faculty 
consultants hoped that the student teachers would have a 
gradual introduction to teaching in a setting which was as 
non-threatening as possible. Six cooperating teachers 
reported during informal telephone interviews that they felt 
that the gradual approach was good. Cooperating teacher 
comments at one in-service also showed that, aS a group, 
they favored the in-school graduated experience idea in 
general; however, they felt that at this point in time, they 
needed more information and more reminders in order to 
ensure that it would be a graduated experience. Among the 
three cooperating teachers selected for in-depth interviews, 
two had their student teachers teaching on a more gradual 
basis while the ether teacher had his student teacher 
teaching very early in the round. One Student teacher felt 
he had started teaching too soon and was not ready for it. 
One, who began more gradually, said that he liked it and 
that it gave him a chance to break the ice and reflect a 
little. This student teacher liked the experience without 
all the pressure. Regarding eects on a gradual basis, it 
appears that at least two student teachers (based on the 


second set of interviews done nine weeks into the term), 
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wanted to teach sooner and one wanted more teaching and less 
theory. At this time, ten student teachers reported Sone 
they were teaching whole classes. Because one of the 
objectives of the program (which all three groups agreed 
with) was the gradual introduction LOU canon nee it was 
necessary for the student teacher to be involved in a great 
variety of non-teaching tasks. Faculty consultants were 
particularly concerned that the student teaching experience 
not become the same type of experience that the student 
teachers would have in PhasSe III. Therefore, they felt that 
‘it was very important to have the student teacher involved 
in a large variety of non-teaching tasks. Student teachers, 
cooperating teachers, and faculty consultants reported that 
the student teachers were involved with a variety of 
non-teaching tasks as well as some teaching duties. In 
telephone interviews, six of sixteen cooperating teachers 
commented that having the student teachers do non-teaching 
types of activities was good. Initially, however, one 
cooperating teacher felt that these activities were merely 
"Jo-boy" jobs. 

a. Additional Concerns of the Faculty Consultants. 
Although faculty consultants comprised the smallest and 
least often interviewed group, they expressed a large number 
of ‘concerns: 


-the need for the experience of observation not to be 
boring for the student teacher 


-the need for the cooperating teacher to change certain 
methodologies, mainly over-use of the lecture 
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-the need for the student teacher to observe 
extra-curricular activities, not just teaching 


-the need for adequate help from cooperating teachers 
for student teacher lesson -planning 


-the need for good communication between cooperating 

teachers and faculty consultants of different subject 

areas 

-the need for the program to include all student 

teachers from all subject areas, including physical 

education 

b. Additional Concerns of the Cooperating Teachers. The 
bulk of the conversations held with three cooperating 
teachers during in-depth interviews involved individual 
progress and problems with the individual student teachers. 
These cooperating teachers discussed difficulties brought 
about by the type of student teacher assigned and the 
individual type of guidance needed (for example, how to deal 
with specific personality traits such as laziness, shyness 
or lack of confidence). Telephone interviews with the other 
cooperating teachers revealed other concerns. These included 


the following: 


-the need for the student teacher to get the feel of 
what it is like to be a teacher 


-the need for more clarification regarding how to 
evaluate the student teacher 


-the need for having just one student teacher from one 
program at a time. In this case, four cooperating 
teachers had two student teachers, one from the Phase 
III part of the program and the other from the Phase II 
part of the program 


-the need for the student teachers to learn the nature 
of the junior high school student, early in their 
careers 


-the need for a good student teaching program (two 
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cooperating teachers felt that previous student 
teaching programs were lacking.) 

-the need for the student teacher to observe all the 

non-teaching aSpects of the school operation (for 

example, extracurricular activities, parent-teacher 

interviews, ordering materials and encouraging school 

morale). | 
Interestingly, seven epee described the Ed.Pra. 252 
experience as a personal benefit to themselves. Apparently, 
the experience made many cooperating teachers examine their 
own teaching. Six cooperating teachers suggested that this 
experience would assist the student teacher in a career 
choice and seven felt that this experience provided 
excellent background for the student teachers' Phase III. 
One cooperating teacher felt that the experience provided a 
break for her own students, (a break from the cooperating 
teacher's teaching)». Unfortunately, one cooperating teacher 
felt that having a student teacher would rid him of some 
routine, and another was so unhappy about the Ed.Pra. 252 
experience that he said he would not take another Phase II 
student teacher. One cooperating teacher initially felt that 
he was against prescription and being a demonstration 
teacher; however, after the course had been in operation for 
a while, he felt that the program had to be Tae specific 
for the sake of the student teneher® 

ce /Additional Concerns of the Student Teachers. In 
their roles as instructees, student teachers were somewhat 
apprehensive about the program as the following notes 


suggest: 


-Four student teachers were concerned about the type of 
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cooperating teacher they would get. For example, one 
wondered about a possible personality clash. Another 
student teacher wanted good criticism from his 
cooperating teacher, since he had a bad Ed.Pra. 251 
experience with his cooperating teacher. 


-Two student teachers felt that the Ed.Pra.251 
experience was unsatisfactory and that Ed.Pra. 252 
might also be unsatisfactory. 


-One student teacher felt his cooperating teacher was 
not providing an appropriate teaching model. 


-One student teacher was concerned about the 
principal's policies at the school, since he had 
disagreed with the principal in his Ed.Pra. 251 
experience. 


-One student teacher wondered what student teaching 
would be like with the pupils whom he would be 
teaching. 


-One student teacher felt that observing was boring and 
wanted more teaching. 


In addition, four student teachers expressed other 
concerns early in the practicum: 


-One was concerned about grading. He wanted more than a 
pass-fail type of evaluation, a grade. 


-One wanted to do his Phase III student teaching at the 
same school he was at for Ed.Pra. 252. He recommended 
that all Ed.Pra. 252 student teachers do the same 
because they would not need to readjust to a new 
school. 


-Two felt that they had a problem because they shared 
their cooperating teachers with another student teacher 
from another program. One of the two felt that this was 
a beneficial experience for him but he didn't get along 
with the shared student teacher. The other Ed.Pra. 252 
Student teacher felt that his cooperating teacher would 
have more time for him after the other student teacher 
Lefts 


Towards the end of the practicum, student teachers 
expressed further concerns about the experience: 


-Three were concerned about teaching and having exams 
so close together at the end of the semester. 
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-Five were concerned about their evaluation in the 
course. 


-One felt that his area of specialization (drama) 
required more motivation than other subject areas. 


-One wasS concerned that he could only observe his 
cooperating teacher due to time problems. 


-One student teacher wanted a seminar for next year to 
discuss the student teaching experience. 


-One student teacher in physical education was 
concerned about injuries, and felt that all physical 
education students should have a compulsory course in 
sports medicine. 

Interestingly, three student teachers in physical 
education did not have the opportunity to teach in a regular 
classroom and felt that they had no need to do this. Two 
student teachers mentioned acting as substitutes when their 
regular cooperating teacher was away. 

2. Postive Experiences Needed 

One faculty consultant's concern was the need for the 
Student teaching experience to be useful, interesting, short 
and enjoyable. Based on interviews with cooperating teachers 
and student teachers, it appears that most student teachers 
did have a good experience. For example, the three 
cooperating teachers chosen for in-depth interviews were 
responsible and hard-working, had a genuine interest in 
their student teachers, and formed close relationships 
between themselves and the student teachers. Twelve 
cooperating teachers, during telephone interviews, explained 
that they took their rere een ahec responsibility very 


seriously. They tried to be friendly and helpful toward the 


Student teacher. For the most part, the cooperating teachers 
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were successful here because during the first set of 
interviews, 11 Student teachers explained that they were very 
Satisfied with their cooperating teachers. Only one student 
teacher was not happy with his cooperating teacher. Nine 
student teachers described learning about the 
responsibilities of a teacher and how they would handle this 
responsibility. During the second set of interviews, seven 
student teachers explained how much they enjoyed the 
in-school experience, and ten of them praised their 
cooperating teachers. According to five student teachers, 
their cooperating teachers helped them to overcome 
individual problems such as questioning properly, 
nervousness and asserting themselves in the classroom. Eight 
Student teachers provided elaborate descriptions of the 
overall benefit of the in-school experience for them. On the 
other hand, one student teacher felt that the experience was 
of no benefit to him. Eight student teachers commented that 
because of the in-school experience, they were more willing 


to do their Phase III student teaching. 


H. Evaluation 

This study examined "evaluation" from two perspectives. 
The first perspective was the evaluation of the student 
teachers and their work in the course. Since the cooperating 
felonies were to be the sole determiners of whether the 
student teachers would pass or fail, an in-service was held 


to estahlish common criteria for evaluation and to develop 
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an evaluation form. Student teachers and faculty consultants 
seemed to be generally in favor of having only the 
cocperating teachers do the evaluation, but the cooperating 
teachers were only luke-warm to the scheme. Cooperating 
‘teachers were also asked to comment on the best time of year 
and the most appropriate grade level for this practicum. 
They felt that any month other than September or June would 
be fine, but were not partial to any grade level. However, 
they were all opposed to holding the practicum two half days 
per week because of timetable problems. ; 

The second perspective, evaluation of the objectives of 
the practicum, yielded very favorable results. At the end of 
the practicum, the majority of the cooperating teachers and 
student teachers felt that the five major objectives of the 
course were "quite" important or "very" important. They also 
gave high ratings to the achievement of these objectives, 
although these ratings were not so high as those for the 
importance of the objectives. 

1. Improving the Course 

On post-questionnaires, student teachers were asked for 
their opinions of the anaes of importance that their 
student teaching experiences held for their training to 
become teachers. The majority of the student teachers (13 of 
15) rated the student teaching experience as very important 
(5), with one student en spies it as quite important 
(4). Only one student teacher rated the experience as 


unimportant (1). He felt that he had had a very poor 
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experience. 

Student teachers were invited to give suggestions as to 
what they felt should be changed in their eo ecnoe! 
experience. Only 8 of 15 student teachers made suggestions 
for change. There was no single suggestion which a majority 
of student teachers agreed with. Instead, five different 
suggestions emerged. These included: 


-having a more continuous student teaching experience 
(two responses) 


-being able to teach in one's own area of 
Specialization, at least some of the time (one 
response) 

-ensuring that the university staff check to ensure 
that teachers’ schedules can accommodate the student 
teacher properly (two responses) 

-receiving a detailed evaluation from the cooperating 
teacher, so that the student teacher can try to 
improve(one response) 


-having more teaching or participatory activities, with 
less observing (two responses). 


In addition to the above suggestions for change, two 
post-questionnaire comments received from student teachers 
suggested that the student teachers be able to hold a 
comeback session where they could discuss their experiences, 
problems, and successes with the rest of the student 
teachers. Interestingly, four student teachers said nothing 
should be changed. Overall, it appears that apart from minor 
problems for particular student teachers, the in-school 
experience did not require any major changes. 

In addition to changes, the student teachers were asked 


on the post-questionnaire to list ways in which they would 
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improve the course. Although extensive teaching of full 
classes was not the intent of the program, eight student 
teachers suggested that more teaching would improve the 
in-school experience. One student teacher suggested that the 
cooperating teacher should be more informed regarding when 
the student teacher should be involved in class activities. 
One felt the experience should be more complex. One student 
teacher said that "there was no way to improve it", while 
three did not comment. 
2. Evaluating the Student Teachers 

Evaluation of the in-school experience consisted of a 
Simple pass-fail grade given to the student teacher by the 
cooperating teacher alone. On the post-questionnaire, both 
Student teachers and cooperating teachers were asked who 
should evaluate the student teacher. The majority of the 
student teachers (12 of 15) agreed that the cooperating 
teacher should provide the evaluation for the in-school 
experience. Two of the three student teachers who disagreed 
felt that another outside person should assist with the | 
evaluation. The remaining disagreeing student teacher was 
simply bitter about his experience. He commented that 
although his cooperating teacher was in a position to 
provide a grade, his cooperating teacher was incapable of 
evaluating him since the cooperating teacher had not allowed 
him to aovanvtniage During an interview, one student teacher 
explained that he was not sure that he wanted someone other 


than his cooperating teacher to give him a grade because he 
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would hate to have a faculty consultant come out once and 
see him on a bad day. 

Although the majority of the student teachers felt 
confident about their cooperating teachers' providing their 
total evaluation for their student teaching experience, 
their cooperating teachers did not. Only 6 of 16 cooperating 
teachers agreed that they should provide the only grade. The 
majority of the cooperating teachers (10 of 16) felt that 
the student teachers should be evaluated by two persons, a 
cooperating teacher and a faculty consultant. The 
cooperating teachers offered several explanations for 
choosing two persons to evaluate the student teacher. These 
included: 

-The faculty consultant can be very helpful. 

-An outside opinion is a good idea. 


-This could be a safety precaution if there are 
problems with a cooperating teacher. 


-The faculty consultant can be used as a resource 
person for the weak or problem student. 


-It is important for the cooperating teacher and 


faculty consultant to view the student teacher 
independently, but to confer with each other later. 


In general, then, the majority of pocre cdr cm cesene r= felt 
that a faculty consultant should be uSed in addition to the 
cooperating teacher to evaluate the student teacher. The 
faculty consultant could provide a second opinion and serve 
as a resource Bereour a trouble-shooter, and an aid or 


liason to both the student teacher and the cooperating 


teacher. 
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3. The Grading System 

Opinions pertaining to the suitability of the pass-fail 
grade for the student teacher were sought from the 
cooperating teachers on the post-questionnaire. The majority 
of the cooperating teachers (14 of 16) felt that the 
pass-fail method of grading for eee ieee was Suitable. 
Eleven of these teachers offered reasons justifying their 
choice. They included the following: 


-For the amount of time the student was in the school, 
the method was sufficient. (three responses) 


-It is difficult to be more precise for this program. 
(two responses) 


-Comments would indicate how well the student did. (two 
responses) 


-This evaluation is not for job applications, merely an 
indication of potential. (one response) 


-Students at this stage are to be encouraged and demand 
a lot of work. (one response) 


-If teachers were to use grades, there wouldn't be 

consistency among them, since they would probably all 

use different scales. (one response) 
One of the cooperating teachers who SSE the pass-fail 
method explained that his student teacher was so outstanding 
that a mere pass was unfair. On the other hand, during an 
interview, a faculty consultant disagreed with the idea of a 
grade, explaining that in his view the grade might become 
the goal and this would be unsatisfactory. 

Although student teachers were not asked specifically 


about their satisfaction with the pass-fail method of 


evaluation, several student teachers during interviews 
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commented. One student teacher said that he felt that he 
would get enough feedback from the evaluation sheet and his 
cooperating teacher to make it unnecessary for him to 
receive a grade for this part of the course. However, two 
student teachers ineicared wenat they were unhappy with the 
pass-fail method. One of these wanted a grade because he 
felt that he had worked very hard on this part of the course 
and a mere pass was not good enough. On the 
post-questionnaire, the other student teacher complained 
thatthe pass=favl jmethodtbotheréedvhim, but hesfelrt*that it 
was unfair to ask his cooperating teacher to assign a grade 
since the cooperating teacher was not familiar with the 
university marking system. Personally, however, he wanted a 
Stanine grade rather than a pass or fail grade. 
4. The Evaluation Form 
A major concern to the developers of the experimental 

course was the type of evaluation form best suited for it. 
Because of this concern, the entire second in-service was 
devoted to the topic of evaluation. The final evaluation 
form used for Ed.Pra. 252 was derived from this in-service. 
Cooperating teachers were asked to form ema ied seace. were 
presented with and asked to discuss a variety of different 
types of evaluation forms, and, finally, were asked to make 

written and verbal recommendations to the larger group. The 
instructor SE the eetnes gnalyzed these recommendations and 
developed the Phase II evaluation form based on these 


recommendations. This form is reproduced in Appendix G. Four 
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cooperating teachers commented over the telephone that they 
felt that they had received good information, that they 
enjoyed the in-service on evaluation, and one of these 
stated that he thought that there would pewinore consistency 
among the teachers in evaluating. This, of course, was the 
intent of the sneeeeveeen 

At the end of the program, cooperating teachers were 
asked to select the type of evaluation form best suited to 
evaluate the student teacher. Post-questionnaire results 
showed that the majority of the cooperating teachers (14 of 
16) preferred an evaluation form which included a check-list 
with ratings (for example, varying from unsuccessful to 
excellent), space for written comments and a general overall 
pass-fail grade. One cooperating teacher felt. that a form 
including written comments and a pass-fail evaluation was 
the most suitable while another preferred a marking system 
offering a range of marks or grades, but not the stanine 
system. However, in general the majority of the cooperating 
teachers agreed that the most suitable evaluation form for 
Ed.Pra. 252 was the one that they developed. 

The type of evaluation form preferred by the 
cooperating teachers was identical to that type suggested by 
the Assistant Dean of Practicum. Based on research by the 
Division of Field Experiences, he felt that the type of 
student teaching evaluation form that most teachers agreed 
upon should include a qualitative comment combined with a 


numerical rating and a clear differentiation between an 
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employment reference form and a form used to provide a grade 
in a university course. Although he felt that the Ed.Pra. 
252 evaluation form was good, he noted that the category for 
knowledge of subject matter was omitted, but also added that 
it might not be as appropriate for the Phase II form as it 
might be for other student teaching evaluation forms. (The 
student teachers would be in their second year and would not 
have had much background.) On the final section of the 
evaluation form, four cooperating teachers commented on the 
Sagan teachers' background knowledge, describing it either 
as a strength or a weakness of the student teacher, 
suggesting that those who wanted to could also cover this 
area. 
5.5 Other Concerns 

Two important concerns regarding evaluation of the 
student teacher were expressed by cooperating teachers. 
During interviews, two cooperating teachers suggested that 
the student teachers must know how they are to be evaluated 
and what their cooperating teachers expected from them. Of 
course, knowing what is expected for evaluation is a 
legitimate concern for any course taken. other concern 
emerged from the post-questionnaire data regarding the type 
of evaluation form to be used. One cooperating teacher 
commented that there should be a separate evaluation form to 
be used Eaper the Shs aaeeson phase of the course. This same 
point was also raised by two cooperating teachers during two 


face-to-face interviews. It is interesting to note that the 
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evaluation form used evaluated teaching, but did not 
evaluate either observing or teacher assistance type of 
activities. With this in mind, an appropriate form could be 
designed for use in the early part of the practicum. 

6. Problems in Evaluating the Student Teachers 

Three problems with evaluation of the student teachers 
became evident towards the end of the program. The first 
concerns the role of the faculty consultant, the second 
concerns the selection of cooperating teachers, and the 
third concerns the quality of cooperating teacher 
evaluations. 

a. Role of the Faculty Consultant. Many student 
teaching programs involve a faculty consultant who functions 
aS an evaluator, as a trouble-shooter, as a resource person, 
and aS a mediator between cooperating and student teachers. 
However, for Ed.Pra. 252, the pilot course, there was to be 
a faculty consultant, but he was not to serve in an 
evaluative role or liason role. He was sent simply to 
observe the course in operation. Although the cooperating 
teachers had been informed of this at in-Services, during 
telephone interviews 13 of 16 said that they understood that 
the faculty consultant would serve either in an evaluative 
and/or liason and/or resource capacity. According to the 
post-questionnaire, the six cooperating teachers who 
peeered the teacher only xe the evaluator commented that 
the faculty consultant had either been out to the school 


just once or that he had not been out at all. Apparently the 
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cooperating teachers did not fully understand the role of 
the faculty consultant for Ed.Pra. 252. The reason may have 
been, as one teacher explained, "so much information was 
given to us at that first meeting that we may have been told 
Bout the faculty consultant, but can't remember." Two 
student teachers' comments suggest that they, too, were 
confused regarding the role of the faculty consultant. For 
example, one student teacher said, "I do not feel that the 
student teachers were very well informed about their faculty 
advisors. We don't even know what they're for." Thus, it 
appears that neither cooperating teachers nor student 
teachers were aware of the role of the faculty consultant 
LORREC.Pranc252% 

Analysis of post-questionnaire data indicated very 
strongly that the majority of the cooperating teachers 
wished to have two individuals, the cooperating teacher and 
the faculty consultant, evaluate the student teacher. 
However, at the fourth in-service, immediately after the 
cooperating teachers had completed the post-questionnaire, 
they were asked if under the current circumstances (where 
there were too many student teachers from eneeenase 1 
courses and too few university personnel to assign one for 
every student teacher) they would be able to be mainly 
responsible for the evaluation. At this time all of the 
Be pepe nee, eee that under these ee inannnees 
they could do the ey aiaedons However, after discussing the 


role of the faculty consultant during telephone interviews 


to elow ods iced eeaealh viii son ‘bib. 
aved Yom Noesey SdT £28. st be 308 ‘ 
wow. noljewsolat .doum on", banislqxs pi puns vis 925" 
iicos gaed svasi (om 8 Jada) Godt oem sont tana: 1.® \ daca 


hea) an ahi 7 


7 2G 


Ma War Ty) 
: a 


Pay 


ow? ".sadmenes, tame, tid igi iemes wetueenl 


4 


stew ,oo% ,vede Jans Salient i asnsunon ; 

sot .dnecivanc 2 ythoaet eg to ator ‘ota | 
ada! taka teva) som obri" bisa saoges snabude 0 
yeiweed siett gu pOoLas pone ind Liew gus re bior Pht it ey 
yt T. ", 108 Sayeed tay! doa: have 2 aob: ai: anes 


i 
Mrabusza wn eradoebs enivexeaiod pia sha 
inetive no” 7iituda2 dit Bo sios otid to Sim | 


, 


ute Sedsoihai e306 ociannolsadyp-saea Yo aia 

| gietfoans pnizarsqoon ats: 10 — oa alt 
baé “qeadlniaing anianieqoo> ai) , slau ivtiat ous wvath 4 
 rettoeed tneahuse wht ache Laws linge iuenos 

add =< i ccrtiaal > sihbiaie ‘dado! ait 
Tis tennen: ng: Fag, adit besolgaes. bind exsdob 
site) seoasindintie apeases Sid sebor thing vee 
El eemtt ods man amianed Snebyee ‘ensat ond) one 
steseri nu ¥e2. 002 bas 2 


ah Sho. npiees os! 


>) 


‘cg@inbar sc iocahde, ot tae eds {nadsues Inpbuta: 


eae 26 {ie wombs aly. Beigeptoonter oct a: 10% 
hedqe@amos i. seats vehaw 6 eredaaete 
ata he Bs ‘10338 Se sn sift, beccaarert ts | 


142 


held following this in-service, the cooperating teachers 
appeared rather undecided; for example, seven cooperating 
teachers mentioned that there was no need for a faculty 
consultant this year, but one person said there was a need. 
Five cooperating teachers felt there would be no need for a 
faculty consultant the following rea anee foursre Le that 
there would be. One cooperating teacher suggested that the 
faculty consultant was perhaps not needed in an evaluative 
Capacity, but would serve in another capacity, such as being 
a resource person and/or a trouble-shooter. Another 
cooperating teacher and one faculty consultant suggested 
that one faculty consultant could be assigned to a larger 
number of student teachers. In addition to this, it was also 
suggested by this same faculty consultant that the faculty 
consultant could be responsible for: 

-acting as a liason between the school and university 


-solving student teacher and cooperating teacher 
problems 


-instructing the Ed. CI course 
-visiting student teachers and giving them advice 


-holding comeback seminars to discuss student teacher 
problems 


-conducting in-services 

-coordinating the course. 

b. Cooperating Teacher Selection. Faculty consultants 
recognized that the selection of properly trained, competent 
cooperating teachers can be a problem. For example, from a 


prior experience one faculty consultant described a 
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Situation in which the cooperating teachers did not have 
senior university course work in the subject area they were 
teaching. Consequently, the faculty consultant for this 
subject area had to spend a great deal of time explaining to 
the cooperating teachers how to evaluate the student teacher 
properly. Another example, offered by a different faculty 
consultant from his own experience, described a situation 
where a cooperating teacher simply turned the student 
teacher loose in the classroom without any guidance 
whatsoever. Cooperating teachers who do not wish to 
cooperate with the University should not be used. For 
example, the Assistant Dean of Practicum related an incident 
where one cooperating teacher, ina different practicum, did 
not like the evaluation form that was to be used and did not 
complete it. Another example of an uncooperative teacher 
comes from the Phase II program. On the post-questionnaire, 
a cooperating teacher commented that he did not want 
in-services to be continued because he felt that university 
staff should visit him personally and explain everything 
which was necesSary. Although it would be desirable to avoid 
such cooperating teachers, conditions do not always allow 
selection. For example, the Assistant Dean of Practicum 
Says, "At this time, there is no rigorous scheme for 
screening teachers, and if the program doesn't have enough 
teachers participating, then a screening device would be 


meaningless." 
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c. Quality of Student Teacher Evaluations. The problem 
of consistency among cooperating teacher evaluations was 
recognized by the developers of the course. They tried to 
overcome this by holding an in-Service dealing entirely with 
evaluation. In spite of this effort, several inconsistencies 
in evaluations occurred. These included: 

-One student teacher received comments which were 

almost entirely negative, but the majority of the 

cooperating teachers' remarks on the evaluation forms 
were poSitive. 

-One physical education cooperating teacher did not 

rate the student teacher in the lesson planning 

section, merely commenting that it was not applicable. 

-One student teacher felt that his cooperating teacher 

had not observed him teaching enough to even give him 

an evaluation. He received an overall above average 
rating for his student teaching. 

-The student teacher who had the lowest grade (4) in 

the Ed.CI course was basically lazy and was absent 

often, but he scored the second highest of 16 of his 
classmates with his student teaching (4 excellent 
ratings and 3 above average ratings). 

The above inconsistencies suggest that more instruction 
regarding proper and fair completion of the student teaching 
evaluation forms is very necessary. One suggestion made by 
the Assistant Dean of Practicum was that perhaps the 

4 ~ 
cooperating teachers could agree on some definition of what 
constitutes a rating of excellence. 
7. General Evaluation of Ed.Pra. 252 
Comments volunteered by eight cooperating teachers 
during telephone interviews held at the beginning of the 
program indicated very strongly that as a group they felt 


that Ed.Pra. 252 was very worthwhile. Typical statements 
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include: "The program is great" and "The program provides a 
good acceptance to teaching.” The cooperating teachers at 
this time--early in the course--appeared to be satisfied and 
held a very optimistic attitude towards the course. By the 
end of the program according to face-to-face interviews and 
post-questionnaire comments, cooperating teachers felt 
(again quite strongly) that the Ed.Pra. 252 was worthwhile. 
At this time faculty consultants reported during interviews 
(face-to-face and telephone) that the cooperating teachers 
and student teachers appeared to accept the program ae 
a group, they also felt that Ed.Pra. 252 was a valuable 
course. | 

Student teachers were asked on the post-questionnaire 
"Would you recommend that all secondary education students 
take Ed. Pra. 252 prior to their major student teaching 
round?" The response here was 100 percent, "Yes." In 
addition to this, they were asked, "Do you feel more 
confident about doing your professional term of student 
teaching as a result of this course?" Fourteen student 
teachers responded with a definite "Yes" and one person 
Lespended With NO.) alters quire clear erhat, an spite of 
many complaints voiced during the practicum, the student 
teachers felt that all secondary education student teachers 
should take Ed.Pra. 252, and that this experience helped 
them feel more confident Peres eee their next term of 


student teaching. 
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8. Evaluation of the Objectives 

- The Phase II committee formulated five objectives and 
included them in the introductory portion of the manual. 
Student teachers and cooperating teachers were asked on the 
post-questionnaire to rate the objectives according to their 
importance and according to their achievement in the course. 

a. Degree of Importance of the Objectives. Inspection 
of Table 15 shows that both cooperating teachers and student 
teachers generally rated all five of the objectives as 
either "quite important" or "very important." Over 80 
percent of the responses generally fell into one of these 
two categories. One slight deviation was that 7 cooperating 
teachers felt that "reflections upon assumptions and beliefs 
about learning" (objective number ice was merely 
"important," giving this objective the lowest average 
weighting by cooperating teachers. Another interesting point 
was that cooperating teachers tended to value the "graduated 
experience," objective number three, more highly than 
student teachers did, giving this objective the highest 
average weighting for the cooperating teachers, HUN Ot Uror 
the student teachers. 

Both cooperating teachers and student teachers, then, 
rated the objectives highly, giving them consistently high 
ratings suggesting that both groups felt the program was 


setting out to do the right things. 
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b. Degree of Achievement of the Objectives. The 
majority of both groups agreed that all the objectives were 
achieved to a fairly high degree, although they were not 
rated as highly achieved as they were rated highly 
important. The perceived achievement of the objectives by 
both groups was rated somewhat less than the importance 
assumed by the groups. For example, inspection of Table 16 
shows that between 70 and 90 percent of the degree of 
achievement ratings for almost all of the objectives fell 
into categories achieved (3), mostly achieved (4), and fully 
achieved (5), whereas nearly 100 percent of the ratings of 
the importance of the objectives fell into categories 
important (3), quite important (4), and very important (5). 
An additional contrast is observed when the lower ratings of 
the objectives are compared. For example, several of the 
ratings from both student teachers and cooperating teachers 
for the degree of achievement fell into the lower categories 
of not achieved (1) and partially achieved (2), while only 
one objective was rated as merely important (3) by both 
groups. Therefore, it appears that by the end of the course, 
student teachers and cooperating teachers rated the 
objectives as very worthwhile and important, but rated the 
degree of achievement of the objectives to a more moderate 
degree. 

Although the majority of both groups felt that most of 
the objectives had been moderately achieved or better, 


several objectives were viewed as being achieved to a lesser 
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degree than others. For example, 27 percent of the student 
teachers and 41 percent of the cooperating teachers rated 
objective number four, which dealt with pedagogical styles 
and techniques of teaching which were to be examined, as not 
achieved (1) and partially achieved (2). In addition, this 
objective had the highest number of ratings from both groups 
of not achieved or partially achieved. Furthermore, it was 
the only objective which did not receive any ratings of 
fully achieved from either group. Cooperating teacher 
response (12 of 16) was the poorest for this objective. All 
this, of course, suggests that if this objective is 
retained, then the future course should concentrate on 
achieving it through better methods of teaching or decide on 
the degree of achievement which would be more realistic and 
acceptable for this course. 

, Objective number five, which stated that the student 
teacher should have "the opportunity to reflect...," was the 
objective rated the next lowest in degree of achievement. 
Table 16 shows that 27 percent of the student teachers and 
30 percent of the cooperating teachers rated this objective 
as not achieved (2), with only 20 percent of the student 
teachers rating it as fully achieved and no cooperating 
teachers rating it as fully achieved. Perhaps this suggests 
that future student teachers should be provided with more 
aieiak ce to reflect upon their learning experiences. it 


may also be that objective number five is a bit premature. 
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According to Table 16, the most highly achieved 
objective was number three, which stated that the student 
teachers should have a graduated and gradual introduction to 
teaching. This objective had the highest number of aps 
achieved ratings by both groups. Eighty-seven percent of the 
Student teachers and 94 percent ae the cooperating teachers 
rated this objective as achieved (3), mostly achieved (4), 
or fully achieved (5). However, it is very interesting to 
note that 40 percent of the student teachers rated it merely 
as achieved (3) and 50 percent of the cooperating teachers 
rated it as mostly achieved (4). As well, it is interesting 
that 47 percent of the student teachers rated objective 
number three as mostly (4) or fully achieved (5), compared 
to 81 percent of the cooperating teachers. It appears, then, 
that the cooperating teachers were more confident than the 
student teachers that this objective had been achieved to a 
high degree. 

Since previous results indicate that both groups felt 
that the objectives are important, then a re-examination of 
the objectives does not seem to be necessary. Instead, it 
appears that the experience should be improved to meet these 
objectives more fully. Alterations in the course should 
occur to ensure that all the student teachers are having 
these types of experiences. 

Cooperating teachers were asked specifically to aad 
objectives not included in the list provided on the 


post-questionnaire. No one suggested new objectives, but a 
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few elaborated on or clarified existing ones; for example, 
one suggested "the identification of basic skills through 
observation or checklists" and one suggested omitting the 
wording "as well as social professional interaction" from 
objective number two. One cooperating teacher suggested that 
"The student teachers should be able, have the time, and be 
encouraged to participate in non-academic aspects of school 
life." Although this may not have been obvious from the 
objectives, this topic certainly was discussed at the Ed.CI 


class. 


I. Optimum Conditions for Ed.Pra. 252 

On the post-questionnaire, cooperating teachers only 
were asked three questions regarding the ideal conditions 
for conducting the Ed.Pra. 252 practicum. The first dealt 
with the best time to hold the Phase II student teaching 
experience; the second asked the most suitable grade level; 
and the third examined full-day or half-day attendance. 

The majority of the cooperating teachers (13 of 16) 
felt that the best time would be sometime after September, 
between October and March. The most often suggested reason 
among the 11 offered was that September and June are very 
busy months for cooperating teachers. At these times, they 
feel too busy and disorganized to assist the student teacher 
properly. It is interesting to eee See two cooperating 
teachers who suggested September as the best month gave the 


Same reason as those cooperating teachers who suggested 
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holding it later in the school year. These latter two 
cooperating teachers felt that peadene teachers should be 
involved in the very busy, confusing, initial stages of 
school opening. One cooperating teacher felt that the 
student teaching experience could be held "anytime, as long 
as advanced notice is given to the schools so units may be 
adjusted if it needs to be for the student teacher." It is 
interesting to note that no cooperating teacher selected May 
or June as the best time. 

The second question dealt with the most suitable level, 
either junior or senior high, for the student teachers’ 
first student teaching experience. A small majority (9 of 
16) opted for the junior high level, one cooperating teacher 
opted for the senior high level, and six cooperating 
teachers felt either would be fine. Since the majority of 
the cooperating teachers were junior high school teachers 
(15 of 16), one might have expected them to choose the level 
at which they taught. However, they did not. 

The final question concerned student teacher attendance 
on a daily or half-day basis. The majority of the 
cooperating teachers (14 of 16) selected pave aay 
attendance, for four weeks, (total length of practicum, 20 
days). One cooperating teacher chose two full days a week, 
for 10 weeks. None opted for the current system of two half 


days. 
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J. Summary 

Pre-questionnaire response revealed that both student 
teachers and cooperating teachers tended to feel that the 
largest percentages of the student teacher's time should be 
spent Posen nc (approximately 44 percent) and discussing 
(approximately 25 percent). By the end of the course, both 
groups still felt that the largest percentage of time should 
be spent teaching, approximately 40 percent. However, 
observing replaced discussing as the next most 
time-consuming activity. Both groups felt that approximately 
25 percent of the time should be spent observing and 18 
percent of the time should be spent discussing. 

The analysis of the activity sheets revealed that, in 
general, the average amounts of time spent engaged in the 
in-school activities for the final three weeks of the 
practicum was very Similar to the pre- and post-estimated 
ideal percentages reported by the cooperating teachers and 
student teachers. It is apparent that the student teachers 
and cooperating teachers, both prior to the experimental 
program and at the end, had a fairly accurate opinion of the 
ideal amount of time which should be spent uae eRe 
activities. 

Activity sheets kept by the student teachers were 
collected on a weekly basis. Because of this, it was 
‘possible to observe the fluctuations in the time spent for 
each activity over the Plena practicum. The most 


interesting trend showed that the amount of time spent 
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observing was the greatest in the beginning, and tapered off 
towards the end of the experience. The opposite effect was 
observed for teaching. In the beginning, student teachers 
Spent much less time teaching compared to the end of the 
term. These results reveal that the majority of the student 
teachers were having a graduated experience. 

Pre-questionnaire response revealed that the student 
teachers were very enthusiastic about learning a great 
number of different teaching skills. The majority reported 
learning teaching strategies from both the in-school 
experience and the Ed.CI class. Although lesson planning was 
reported learned primarily from the Ed.CI class, the 
majority of all other skills reported learned were learned 
from the in-school experience. 

The majority of the cooperating teachers reported 
differences between student teachers from the Phase II 
program and student teachers from the conventional programs. 
The most important difference reported was that the student 
teacher from the Phase II program attended far less time at 
the school, compared to a student teacher from conventional 
programs. Several cooperating teachers suggested that 
because of this difference in time, the student teacher was 
neither able to teach continuously nor was he able to feel 
as comfortable with the pupils. However, as one faculty 
consultant suggested, there may be little one could do to 


change these conditions. 
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Four common concerns with the in-school experience 
included: 


-the short amount of time the student teachers spent at 
the school 


-the understanding of the course's aims 
-the gradual introduction to teaching 


-the need for the student teacher to be involved ina 
variety of non-teaching activities. 


In addition to these common concerns, each group had its own 
discrete concerns which did not overlap. An initial primary 
concern of the student teachers was the cooperating teacher 
with whom they would have to work. Final concerns dealt 
mainly with different aspects of evaluation. 

Student teachers and cooperating teachers expressed 
some very positive opinions regarding the in-school 
experience. The majority of the student teachers reported 
during both sets of interviews, however, more strongly in 
the first set, how very satisfied they were with their 
in-school experience and their cooperating teacher. 
Cooperating teachers, in general, described a number of 
benefits for the student teacher from this type of program. 

The majority of the student teachers appeared to be 
Satisfied with the evaluation of the in-school experience 
which was done solely by the cooperating teachers. The 
majority of the cooperating teachers, on the other hand, 
preter ned another person (a faculty consultant)s to: assist 
with the evaluation of the student teacher. The cooperating 


teachers, in general, had been confused about what the role 
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of the faculty consultant was for the experimental program. 
Apparently, most thought he would act as an evaluative 
person or aS an asSisting person, but his role in Ed.Pra. 
252 was strictly that of an observer. 

The majority of the cooperating teachers were very much 
in favor of the pass-fail evaluation and the evaluation form 
itself. The form included the pass-fail grade, a checklist 
of various teaching qualities with ratings and space for 
comments and specific strengths and weaknesses. 

Five concerns regarding evaluation were identified. Two 
of the most important ones dealt with the selection of the 
cooperating teachers and the quality of the cooperating 
teacher evaluations. The quality of the cooperating teacher 
evaluations, in general, was inconsistent suggesting that 
cooperating teachers require more help from the university 
regarding how to do this task properly and more fairly. 

The objectives of the program were considered to be 
very important by both groups, hence, they were rated 
relatively and equally highly in importance. However,the 
achievement of the objectives was not rated as highly as the 
importance of the objectives was. In peed lemon groups 
felt that all the objectives were achieved to a moderate 
degree. The lowest achieved objective dealt with the 
development of pedagogical style and techniques. The most 
highly achieved objective was the gradual introduction to 


teaching. 
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Cooperating teachers were ambivalent as to the level at 
which they wanted the student teacher to have his first 
student teaching experience: either junior or senior high 
level was fine. The majority of cooperating teachers felt 
that the student teachers should attend, if possible, full 
days for four weeks. The majority also felt that they wanted 
the student teaching experience to occur between October and 
March because they felt that the beginning months were too 
busy, and consequently, they could not spend an adequate 


amount of time with the student teacher. 
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Vie THE ebb .ct obCTION ‘OF THE COURSE 


Data collected from student teachers, cooperating 
teachers and faculty consultants indicated that, in general, 
all three groups approved of the majority of the topics 
covered in the Ed.CI portion of the program. Each separate 
group, however, had some reservations. For example, by the 
end of the course, the student teachers felt that the topic 
"Evaluating Students" was of less importance to them, and 
cooperating teachers felt that "Peer Teaching" was less 
important. Both groups saw little importance in this course 
for provincial curriculum guides. The remaining topics, 
however, were generally well accepted by both student 
teachers and cooperating teachers. Faculty consultants, 
according to a survey'® done by Spitz (1978)--one of the 
instructors of the Ed.Pra. 251 course--felt that some 
topics, such as "What Teaching Is" and "Communication in the 
School and Community" were premature. They also had minor 
reservations regarding instructional techniques, evaluation, 
and lesson planning. However, aS a group they ‘tended to be 
in favor of all the topics suggested as curriculum for the 
Ed. Pra. 252 COUrSe. 

Student teachers reported some dissatisfaction with the 
course, but most of the problems appeared to be the result 


'© Results of this survey are found in Chapter II, Related 
Research, because the study was done by another 
investigator. 


io 


ns ier iit ue | 
aaaco2 aH? 19 Worrome: by: | oe ond 


ia) 
ae . 
ae Me a 
~~ oo a * i” 
gnitareqoos etedaeed tnebuse Bae fs 
lexrsoed al |. halt patestbal ginediganos une 
'@hiqges eff Io % arc edd 30 bed ge a ? a 
ir ae 
atevenes > sa MSIPowq at Id netsreg meen ie bec 
wit yt ,elqmsze 3oY -avolaavaseey omos bed a va ne 
9igod sd? tats afer ‘945593 snsbuse 9% 3 ‘nein 
fits ,med? oF) sonasyoqns avol $6) RaW radoobuod nt 


i) ae 


ts ie 


weet naw *onhdde ast 2969" 16a shea eienosed 6 1 ees 
eeyve> eidy of-49nadtoegmt atssil WEE: equorp 4208 coat 
eoiwos pnhtierares atl? -29biup mu lust as Esthitive 
lash te Asod Yd Bes \qeoos. [law vitevense ph 


,@znsiluenos yeivast -eiedoep? pat texsqoos 


ee 


@89 Ia gnd--(8Vel) sarge nes set) * youae aoe ace 
amoe +add siet--sasyes | 1S BIT. 5x ona to 9 

ots of inet saai rumen”. hig OL pridowet tei a8. ous 
soma Beet mie yent mtu: wer “ait 
notdentavs sanction — notte 


es 7 
| rs, | sara, 28 
ada diiw noisosteitesz2ib Btioe bad soqe: zsadaed 9 
sivas et ad of Beseogye angidorg, ‘its “a 189 
bot eter) yt 4 xeaquit? fi ae $75 -¥ | 


sedjons yd sioh sau qhy se 
os > > 
: wee 
& a wi by =; a 
a4 a eee. 


160 


of a lack of interest or effort by the student teachers. For 
example, the majority of the student teachers had read very 
little of their textbooks or handouts. Attendance at the 
three-hour lectures was poor,and this was compounded by 
student teachers frequently arriving late. | 

Three problems which student teachers generally 
stressed were the large amount of material to be covered in 
the course, the length of the lecture, and the need for more 
discussion. On the other hand, almost all of the student 


teachers felt that the evaluation was fair and reasonable. 


Ae PbO .cl °252 “Curryeulum 

In general, cooperating teachers, student teachers and 
faculty consultants approved of the presented Ed.Cl topics 
in the experimental program. However, as will be noted 
below, minor reservations were expressed about a few topics 
by each group. 
1. Student Teacher and Cooperating Teacher Acceptance of the 
Course Topics 

Pre- and post-questionnaires asked student teachers and 
cooperating teachers to rate various topics presented in the 
Ed.CI part of the experimental program. They were asked to 
rate the topics according to their degree of importance, on 
a scale of one to five (not important to very important). 
This Paeene was based on how important the participants 
deemed the topics to be for the student. teachers' in-school 


experience. The investigator used the criterion that, if the 
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topic received 12 or more ratings of either 3, 4, or 5''! 
then the topic was considered important enough to be 


included in the Ed.CI part of the course. '? 


TABLE 17 


The Combined Ratings (3, 4, and 5) of Ed.CI Course 
Topic Importance by Student Teachers and Cooperating 
Teachers on the Pre- and Post-questionnaires* 


— 


Topics Student Cooperating 
Teachers Teachers 
Pre.Post PresPost 
What teaching is ISaeta 3 baks 
Classroom management hom ahs) Vos Sate: 
Communication 1diywd 4 1 5eenl 5 
Discipline ee ihe) ora) 440s 
instnuctionals~strak. US 12 hoe 6 
Questioning techniques fa= 14 Lo 6 
Instructional planning LSeyA5 oy hy Pies 
Instr. objectives lowe o 4wa6 
Lesson plans pote es IZa tes 
Lesson presentation 14> 5 St is 
Evaluation 14 8 L2n eos 
Peer teaching leet S82 6 9 
Self-evaluation** 1:3 16 
Curriculum guides 6 8 
Explaining 15 16 
Motivating 1S 16 


ee SV oe oo errr ee 
*Appendix H contains a summary of the responses to each 
question. Student teacher n=15; Cooperating teacher (pre) 
n=15, (post) n=16. **The final four topics appeared on the 
post-questionnaires but not the pre-queStionnaires. 


MyUSingronlysratingssotmrourvor, fiveryieldedwmayprotslesveny 
Similar to the one using ratings:of three or higher. No 
appreciable differences were observed. 

'2 Although the number of cooperating teachers differed from 
pre (15).to post (16), the investigator retained the 
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Table 17 shows that the student teachers and the 
cooperating teachers agreed very closely with each other on 
the pre-questionnaire, indicating that, in general, both 
groups initially felt that almost all of the topics to be 
presented in the Ed.CI part of the program were important. A 
large majority (12 or more) of the student teachers rated 
all of the suggested topics as important (3 or higher). A 
large majority of the cooperating teachers (12 or more) 
rated all but one of the suggested topics as important (3 or 
higher). Only six cooperating teachers rated the topic "Peer 
Teaching" as important (3-or higher), while an equal number 
rated it as less important (1 or 2). Three cooperating 
teachers did not respond. Both student teachers and 
cooperating teachers agreed on the pre-questionnaire that 
almost all of the topics would make necessary contributions 
to the student teachers' growth. Only peer teaching received 
less than a positive response from one of the two groups, 
the cooperating teachers. 

Response to the post-questionnaire was very Similar for 
both groups to those on the pre-questionnaire. Student 
teachers rated 13 of 16 topics, and cooperating teachers 14 
of 16 topics as important (3 or higher). Only six student 
teachers and eight cooperating teachers rated the topic 
"Provincial Curriculum Guides" (a topic not appearing on the 
pre-questionnaire but included on the Bee qiestienneire) as 
important (three or higher). It may be that since the 


cooperating teacher planned everything for the student 
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teacher, the latter did not need to be familiar with the 
curriculum guide in this course. In addition, on the 
post-questionnaire, as Table 17 shows, only 11 student 
teachers. rated the topic "What Teaching Is," and only 8 
rated "Assessing and Evaluating Students Including 
Evaluative Techniques, Record Keeping, and Reporting" as 
bMportant, a Ssubstantral decrease wfromipre to post for the 
latter. It may be that there was not enough time to evaluate 
students. However, the topic "What Teaching Is" appears to 
be borderline, receiving 11 ratings of 3 or higher. In 
addition to this, it received 15 ratings of three or higher 
from student teachers on the pre-questionnaire. On both the 
pre- and post-questionnaire, cooperating teachers rated the 
topic "Peer Teaching" as less important. However, nine rated 
it as important on the post-questionnaire compared to six on 
the pre-questionnaire. In summary, by the end of the course, 
both student teachers and cooperating teachers rated the 
following 12 topics important enough to be included as 
curriculum of the Ed.CI course: 

-Classroom Management 

-Interpersonal Communication and Group Processes 

-Maintaining Discipline 

-Instructional Techniques and Strategies 

-Questioning Strategies and Techniques 

-Curriculum Planning, which included: 

a. Instructiconalselanning, 


b. Instructional Objectives, 
c. Components of a Lesson Plan and 
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d. Lesson Presentation 

-Self-evaluation 

-The Skill of Explaining 

-The Skill of Motivating 
However, student teachers did not appear to recommend the 
topics "Provincial Curriculum Guides," "What Teaching Is," 
and "Assessing and Evaluating Students." Cooperating 
teachers were not strongly in favor of the topics 
"Provincial Curriculum Guides" and "Peer Teaching." At the 
end of the course, a large majority of both groups agreed 
that 12 of 16 topics covered mene important for the Ed.CI 
curriculum: It is interesting to note that, on the 
pre-questionnaire, almost every student teacher rated almost 
every topic as 3, 4, or 5. At least 14.0f 15 Beason 
teachers gave this ranking to 11 of the 12 topics, with 
unanimous agreement on 8 of the topics. This might be 
expected from student teachers with no experience. They 
tended to rate all the topics as important. However, even 
following Ene school experience, 8 of the 12 topics were 
rated as 3, 4 or 5, by 14 or more of the student teachers. 
As noted above, only the topics "What Teaching Is," 
"Instructional Techniques and Strategies," and "Assessing 
and Evaluating Students" drew appreciably fewer responses in 
the three, four and five range. Fluctuations between the 
pre- and post-ratings of Pyree or higher for cooperating 
teachers was also cae ema Lon ches 2. topics. For example, 


12 or more of the 15 cooperating teachers rated 11 of the 12 
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topics on the post-questionnaire as a 3 or higher, with 
unanimous agreement on 6 of the topics. Post-questionnaire 
results were even more favourable: 11 of the 12 topics were 
rated as a 3 or higher by 13 or more of 16 cooperating 
teachers with unanimous agreement on 6 topics. The only 
topic receiving appreciably fewer ratings from the 
cooperating teachers on both the pre- and post-questionnaire 
was "Peer Teaching." 

a. Student Teacher Comments Regarding Specific Course 
Topics. Although Pobet comments were offered during student 
teacher interviews than on the questionnaires, those that 
were offered showed that the student teachers in general 
approved of most of the topics. Their comments also 
Suggested that knowledge of these topics we beneficial. For 
example, five student teachers described lesson planning as 
helpful and useful, two described the communication section 
as interesting and helpful, and two described discipline as 
worth knowing about. Topics which included questioning 
techniques, motivation, field trips and observing were 
described as helpful and worthwhile. The small amount of 
negative opinion included: "the topic of discipline was not 
clear" (one comment); the topic "What Teaching Is," was 
considered of little value (one comment); and one student 
teacher did not like the topic on taxonomy. Although a large 
number of specific topics presented at the lecture were not 
mentioned by interviewees, the ones which were mentioned 


generally drew very positive responses. 
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In addition to the above comments regarding specific 
topics, more information regarding two specific 
instructional skills and peer teaching was sought on the 
post-questionnaires. 


b7oSkill of Reinforcing and the Skill of Variablility. 


On the post-quesStionnaire, student teachers were asked if 


they felt that more topics such as the skill of reinforcing 
or the skill of variability should have been taught. The 
student teachers were almost equally divided on this 
question, with six saying "yes" and five "no." Four student 
teachers did not respond. Most of the student teachers who 
answered "yes" suggested that knowledge of different 
strategies would have been helpful. Comments from student 
Pen ehers responding in the negative included: "the class had 
covered the topics pretty well" and "this topic could be 
combined with another topic." 

c. Peer Teaching. Pre- and post-questionnaire data 
discussed above indicated that the cooperating teachers did 
not view "Peer Teaching" as a very important topic. The 
Student teachers, however, felt strongly that the peer 
teaching was very important. Additional data from student 
teacher post-questionnaires and interviews support this. For 
example, regarding "Peer Teaching," 19 student teacher 
comments from the first set of interviews and six from the 
second were favorable. They described peer teaching-as 
helpful, worthwhile and enjoyable. Reasons for this 


included: 
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-It helps to gain confidence. 

-One can analyze one's own teaching. 

-It gives good feedback. 

-It 1S a good way to break into teaching. 

=Your can learn <a Ot ¢ 

-It benefits a person to get up and try it. 

-It is non-threatening. 

Broucan Saale ne eOr own teaching and improve upon it. 
Five negative comments were also received, two from the 
second set of interviews and three from the first. These 
negative comments included: 

-Peer teaching iS important but not interesting. 


-Other methods could have achieved what peer teaching 
achieved. 


-It is time-consuming. 


-It is faky and false after teaching real students, and 
does not need background in order to teach. 


However, based on the majority of the comments, student 
teachers seemed to be very pleased with peer teaching in the 
Ed.CI course and felt that it was important to their 
training. As mentioned earlier, post-queStionnaire data also 
substantiated this. 

The post-questionnaire also asked the student teachers 
if the course should include more peer teaching and to 
explain. The majority, 11 (73 percent), felt that more peer 
teaching should be included. Most explained that they felt 


that the experience was very beneficial. The major reason 


given for this was that they felt that they would be able to 
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attempt various instructional techniques, and, consequently, 
be able to analyze this teaching for the purpose of 
improvement. On the other hand, student teachers offered 
reasons for not including more peer teaching in the course: 
-Enough micro-teaching had been done. 
-The experience was good but not important. 


-Writing up lesson plans and teaching at the school was 
sufficient. It is hard to teach peers. 


-The peer teaching was not interesting and not worth a 
grade. 


B. Problems and Concerns of Class Participants 

Two sets of informal interviews with student teachers 
yielded approximately 60 comments which in general were very 
critical and very negative about the Ed.CI portion of the 
program. Only one student teacher felt that there were no 
changes needed to be made to the Ed.CI portion. The majority 
of the complaints centered around the material presented, 
the manner in which it was presented, and discussion of the 
material. For example, a large number of student teachers 
(eight) suggested that there was far too much material to be 
presented properly. Three complained that enone was some 
overlap or duplication of material from Ed.Pra. 251. Four 
student teachers described the material as not practical, 
overdone, useless and general. 

A number op Aommenrsons student teachers involved the 


presentation of the material, rather than the content of the 


course. For example, three student teachers said they did 
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not like the lecture. One student teacher suggested that the 
lecture should be more structured and definitive. Another 
suggested bringing in a guest lecturer from the Alberta 
Teachers Association. Several student teachers also 
criticized the aids (such as films) used by the instructor 
as being useless, repetitive, eetdseea overworked, 
elementary and ridiculous. However, in contrast to these 
remarks, two student teachers felt that the films were good. 
One student teacher felt that the instructor was 
unreasonable, and complained of being treated like junior 
high school students. Two student teachers indicated that 
they knew what was best for them regarding necessary 
background. One felt that he could simply read-the handouts 
and then lesson plans would come naturally. He said that 
there eae be little need for the Ed.CI part of the course. 
Another thought he could do his student teaching almost 
without any background in methods. Two student teachers felt 
that there had been unfair handling of two evaluation 
problems. Another student teacher said he "would not 
recommend any fourth year student to take this course." One 
student teacher admitted missing one three-hour Ed. CI 
class, in order to study for a midterm. 

The majority of the student teachers were also unhappy 
with class discussions. A large number of student teachers 
(13) wanted more discussions, especially of their in-school 
experiences. One student teacher said that listening for 


three hours was no good, and another commented that working 
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in groups was a lot better. Three student teachers 
criticized the instructor for cutting off a discussion too 
soon; on the other hand, two others said that too much time 


was spent on in-depth discussions. 


C. Problems with Class Length and Attendance 

Two serious problems with the Ed.CI class were revealed 
during the early interviews with student teachers. These 
were the length of the class and attendance at the class. 
Because of this, student teacher opinion regarding these 
problems was sought on the post-questionnaire. 
1. Thee¢hength tol therbecture | 

During the first set of interviews, the majority of the 
student teachers complained that the three-hour class was 
too long. Although fewer student teachers specifically 
mentioned the same problem during the second set of 
interviews, the long class was still considered a problem 
and source of discontent. In total for the two interview 
sessions, 18 comments by student teachers indicated that the 
lecture was too long. Three student teachers, however, were 
not quite so unhappy about it since they felt that they knew 
before they began the course that a three-hour class would 
be "boring." Four student teachers felt that just listening 
for three hours was too much and that their minds were not 
capable of rae in so much. One of these student teachers 
said that he tried to listen, but after a while he could 


not. Student teachers attempted to suggest reasons why the 
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lecture was too long, and offered suggestions on how to 
improve the situation. Seven student teachers suggested that 
the lecture seemed to be too long because the material was 
repetitious. They suggested that the material be reduced or 
condensed. Two student teachers suggested holding one 
two-hour class, once a week, and two others snagested 
holding two one and one-half hour classes, twice a week, 
instead of the single three-hour class. Other solutions to 
the problem of the long three-hour class included: 

-addition of more material 

-include more peer teaching 

-expand the material 

--have two instructors. 

Fourteen of 15 student teachers responded to the 
post-questionnaire regarding the ideal timetabling of the 
university class. Only one person felt that a three-hour 
class once a week was ideal. A small majority (8 of 14) 
chose two one-hour and twenty minute classes per week. Three 
student teachers opted for three separate one-hour classes 
per week, one wanted a one-hour lecture with a two-hour lab, 
and one wanted two one-hour classes per décke™ 
Ze Accenaance 

AS waS mentioned previously, attendance at the 
university class was a problem. Early in the term, a number 
of ePuagnt Pimenene ue absent from each session, and as 
the year progressed, more were absent more often. During 


interviews, five student teachers mentioned the problem of 
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attendance. Four of these were unhappy and concerned about 
it. They observed that often four or five student teachers 
were away. In additicn to this, the investigator noticed 
(because she went to the beginning of every class to collect 
the activity sheets) that many student teachers were often 
late. Consequently, the class often started late. Although 
several student teachers were concerned about attendance, 
one in particular was not. He bragged that he had missed at 
least three classes, and his reasons included the following: 

1. He played hockey out of town, 

2. he had his teeth fixed, and 

3. he found something more interesting to do icike 
playing raquetball. However, regardless of the reasons, 
attendance was a problem, one which was not solved peaene 
end of the course. 

The investigator thought that compulsory attendance 
might help solve the problem. However, post-questionnaire 
data showed that the majority of the student teachers 
‘(approximately 75 percent) were strongly against compulsory 
attendance. The reason student teachers most often suggested 
for a non-compulsory attendance policy was the idea of the 
free democratic right. They said that since they were paying 
for their education, Aye was their prerogative to attend. One 
studenteteacher commented thaty™you can t forcesayperson to 
learn" and chat "the good students would attend." Three 
other student teachers suggested that those who did not 


attend would lose out on their grades as a natural 
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consequence of non-attendance and that those students who 
attend would benefit. Three student teachers suggested that 
there was ncthing to learn at class, that one should not 
have to learn material already learned from another course, 
and that the lectures were not that beneficial and were too 
long. The two student teachers who opted for compulsory 
attendance felt that more participatory activities such as 
discussion and peer teaching should be part of the course, 
if attendance were compulsory. One student teacher was 
undecided. He admitted that there were student teachers who 
missed class for génuine reasons but that there were also. 


those who just took advantage and missed all the time. 


D. Student Teachers' Suggestions for Improving the Class 

Although student teachers complained a great deal about 
the university class, when they were asked on the 
post-questionnaire how to improve it, four student teachers 
(25 percent) did not respond. The way to improve the course 
that was suggested most often (four times) was to include 
more discussion in class. Three student teachers wanted more 
peer teaching. The remaining isolated suggestions Lor 
improving the Ed.CI section included: 


-shorten classes 


-have a more in-depth study of discipline and 
management 


-have more utilization of skills taught within class to 
practise and improve upon practical experiences should 
be part of the class 
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-hold a one-hour lecture and two-hour peer teaching 
lab. 


AS wasS mentioned above, in the analysis and discussion of 
the Ed.CI topics, a large majority of student teachers said 
that they wanted more discussion, especially about their 
in-school experiences. 

Several other post-questionnaire comments were 
volunteered by the student teachers, and included: 


-small university classes are far better than large; 
kids through year feel easier in discussing 


-discipline should be dealt with in depth 
-interaction with students seems skimmed over 


-university course too long, covered too much material 
too quickly 


-not enough discussion. 


E. Teaching Skills Learned from the Ed.CI Course 

Although the previous section suggested that the 
student teachers had a large number of complaints about the 
course, they indicated on the post-questionnaire that they 
had learned some teaching skills from this part of the 
course. Seventy percent of the respondents (two student 
teachers did not respond) listed lesson Sloere re most often 
as the classroom skill learned from the university class. 
Other skills that student teachers reported learning, but to 
a much lesser degree, included: 

-~communication skills, verbal and non-verbal 


-questioning techniques 


-discipline 


seis ae ae 
slo see wod-ows ~~ it es fv a 
ie F ag 


i tea i? “a 
io “oteevoeih Bae aeteyleas, va nk vavods . ~~ do ie 
biea eradossd tasbute to yi inotiem, spssl 6 58 melon: 
seas tu ods qiintosaas nodkmusa th’ som) he . s i 48 : 
. a ‘Gi “ sesaehaag PAL: 


gate ae ‘4 
si44 esasauiog oxlanngdseeup-4908. 3 10, LRISIOD 


e ey) 


ex au 
hebudunt, bas “Tetedoees tnsture ont. | 


‘sepael asdy detted ia} e748 asazete. raleidytii} 
sen an nt 2e3e80 feat 180% 


doga te Siew ‘tiga 6 etbeitt atte 
revo bate de qmeea etnebuse, diy cya 


ata 


ee 


feiietss fous 203, Beisvedq babe 9oF. 2203, | 
; i as ~~ « ” 7 . 2 ' 7% 


aa .néizpuoa te Avene $e 
x Ce bo “P a. 
9224109 13, 6a ads mera banreal aitide® 
> es omits heszeruve nottper ene at ue 
7th sailed wane sigaon Io) 1scmyn eet 8 bad. 238 : 
‘carts tent sitsnnoitesup-t20q ada ge, ennste 
odd. tn treg aida mod etiite paiddaes 
snebuae one) ‘Sebubneqeo: ea to. siso7ag | howee « 
neg hens petanistg: mosieat (Reve ‘(Saeqes2 450 bib. wa : a ces e 
»nasle qitaxaving oad: ott Gerrss. (hide neonates 

3d thal ‘pnicaeel Sesacge: eredates tnebuse agdt withde 
Mew | Haabus ont \sorpsb seamed 
fad: ev-non tag Sait ~elfide aotsasé: rar he - 


_ 


So atmepintoed oninmlapeure | 


et 


t#5 


=skill of sexplaining: 
Unfortunately, two student teachers felt that from their 
university class there was little information of real use to 


their careers. 


F, Text, Handouts and Assignments 

The instructor used Cooper's Classroom Teaching Skills 
as the primary text for the course, but unfortunately no one 
reported reading it entirely. The largest amount reported 
read by one student teacher was 50 percent. Class handouts 
were not received very well either, but the student teachers 
did read more of them than they did the text. For example, 
one third of the student teachers had read between 75 and 
100 percent of the handouts. Class assignments appeared to 
be received quite favorably. The majority of the student 
teachers felt that the assignments were of practical value 
and that the evaluation of the assignments, including exams, 
was fair. Generally speaking, however, effort expended on 
this part of the program was minimal and insufficient. 
1. The Text 

The instructor recommended Cooper's eneearoen Teaching 
Skills as a text because it was not difficult to read, had 
practical exercises with answers for the student teachers, 
and related to the research that had taken place.'? Although 
all of the topics covered in the Ed.CI course were in 


eee ee ee eee ee ee ee we es 


'3 He also recommended using Sydney Micro Series, Looking in 
Classrooms (Good and Brophy) and Stating Objectives for the 
Classroom (Gronlund) as references. 
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Cooper, the instructor presented and discussed most topics 
from his own teaching experience. He expected the student 
teachers to read the text in order to get a second opinion, 
and had them complete specific exercises from it. Because 
not everyone had bought the textbook, he duplicated and 
distributed some parts of the text as handouts. He expected 
the student teachers to read the topics in the text which 
were covered in class. On the post-questionnaire, student 
teachers were asked what percentage of the course text they 


had read. As Table 18 shows, no one had read more than 


TABLE 18 
Percentage of the Course Text Read 


(post-questionnaire) (n=15) 


Number of Percentage 
Student Teachers Read 
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6 0 
1 1 


50 percent of the text, and six students had not read any of 
it! Eleven students, almost 70 percent, had read 10 percent 
or less of the text. 

Gnroneiaatety because of the poor effort at reading 


the text, information elicited from the student teachers on 
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the post-questionnaire, asking them whether or not they 
would recommend the text for future use in a course is not 
very meaningful. Eight student teachers (merely 50 percent) 
responded and four of these eight recommended the text and 
four did not. The student teachers' reasons for recommending 
the text included: | 

-should be used as a reference 


-not a required text, especially if handouts directly 
out of it are used 


-the book is very helpful; it goes through different 
skills in sequence and is very comprehensive 


-it 18 a good text from what I have read and would 
probably be beneficial. 


The reasons for not recommending the text included: 
-not beneficial 
-costs too much 
-did not relate to the course 


-not necessary if the student took 251 and did all the 
manual work. 


In most instances, the student teachers could not make a 
judgment because they had not read enough of the text. Two 
of the seven student teachers who did not respond explained 
that they had not read it. Final interviews did not elicit 
any further information on the textbook. 
2. Class Handouts 

Student teachers were also asked to comment on the 
number of class handouts they read. Again, many seem to have. 
put minimal effort into reading them. According to Table 19, 


Sixty-Six percent of the respondents had read 50 percent or 
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fewer of the handouts by the time of the post-questionnaire. 


Only two student teachers reported reading all of 


TABLE 19 


Percentage of the Class Handouts Read 
(post-questionnaire) (n=15) 


V——_—_—_——eS 


Number of Percentage 
Student. Teachers Read 
2 5 
Z 10 
1 . ES 
2 20 
1 30 
2 50 
1 ips 
1 90 
1 She. 
2 100 


the handouts. Of the seven comments, regarding handouts 
received from student teachers during interviews, only one 
was poSitive. He felt that the handouts from the lecture 

_ were good, concise and really useful, if one read them and 
thought about them. This contrasts markedly with six other 
very neers and critical remarks regarding Ae handouts. 
In general, these remarks suggested that they were too long 
to read. One student teacher, was taking six courses. 
Another explained that he didn't know what to do with them, 
and there was no Sonor ieee eG discuss them. A third said 
he found that the handouts were not useful after skimming 


Six or seven of them, and, finally, one student criticized 
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them as confusing and not sequenced properly. Another 
Student teacher said he had no reason at all for not reading 
them. He Simply did not. 

3. Ed.CI Evaluation 

According to the diet ructer of the course, student 
teachers were expected to complete five classroom 
assignments (worth 12 percent each), participate in class 
(10 percent) and write the final exam (worth 30 percent). On 
the post-questionnaire, student teachers were asked their 
opinions on the practical value of the assignments. In 
addition to this, they offered comments during interviews 
about the assignments and about evaluation in general. The 
investigator also asked each one over the telephone for an 
opinion regarding the final examination. 

a. Class Assignments and Final Examination. Twelve 
Student teachers, a large majority, reported that they felt 
that the class assignments were of practical value. (Two 
student teachers did not respond, and one answered in the 
negative.) Five of the twelve explained that lesson planning 
assignments were very valuable. Classroom management, 
discipline and micro-teaching assignments ten cudleneionea one 
time each as assignments of practical value. One student 
teacher suggested that the assignments helped him to 
understand the role of the teacher and the amount of work 
needed to be done in order to be a good teacher. Two student 
teachers simply suggested that some of the assignments were 


of practical value. Two student teachers felt that the 


todtona mele beontapbal sen 8 
oothaes ton 30% Lin ta mokeey: on bat 


= ie 


gnebiss yoatuoo aff 36 sodaursend ef2 oF ‘pat 
; ’ ‘Smee eat ‘ne 
sooreeals avid etsiqgmes oe bedoeque: a 
a a die age. 
aBaLD is etegint 216g” i hioee 1RPDI9G ef ddzowh 
ee 
ne. ineo rsd Of dsz0w) maxes Panta ef2 otlaw neta 


/ 
theds eer s one ecsedsnod sates yore 


nt ,sinemngizes eds 3° ou lay restvoeig-ate feo 
eveiviciai en 66 aznamnen bexeito yes ht 92 
ef .tsiensy Gi moisauleve duods bas esnamapieas wn 


#302 snodgeis3 od veve eno dose potas ate. 


sk 


xe 


Mot sen images (ent? adj: eer 


ertawt joiganiners Lanky bos: ns 
thet ‘earth tac s betaoqge: yyainetam spiel sat ORG. 
wn) ,oulav {eadsr2eIy To aTew! <a as 

ots we berewers ea bak jSdogmen SonRD @ 
entqiaity noneel sexy banisiqns, aieland ody ae 
iid elie noo 22uBLD etsy fev yey ih 

eng fieiok Siem ee sinomipiads gnidaees-o1sia a sonia 
tnalbiste en .sufer json io etnemnptaes 28) . 

of wid Sagled aimempizes: ed tad2 | hg2nepeue:as 

drow Yo tarome ods Bagi peddend edt io slow aa? Sis? sabe, 
snatude, ow? mere or. rabue int: a ac 


7787 


oe 


180 


assignment on "What Teaching Is" was of little value. One of 
these suggested (and the course instructor made the same 
comment) that this topic might have been better appreciated 
after they had done some classroom teaching. 

Although questionnaire results indicated that the 
majority of the student teachers felt that their class 
assignments were of practical value, comments from 
interviews suggested that many were unhappy with certain 
assignments or the evaluation of assignments. For example, 
individuals complained that the instructions for the 
following were not clear: 

-lesson plan assignment 

-self-evaluation assignment 

-A.V. assignment 

-assignments in general. 

Other student teachers had a list of complaints regarding 
evaluation which included: 

-assignments too leniently marked 

-30 percent of mark for final not fair 

-unclear as to how students were to be tested 


-instructor was unreasonable in that he wanted a book 
report for a lesson plan and.it was worth 12 percent 


-concerned about receiving credit for attendance and 
participation (extra 10 percent) 


-evaluation of micro-teaching assignment was unfair 


-overall evaluation was neither SEIN i nor fair, 
merely subjective 


-wanted overall grade based more on real teaching 
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-surprised at no evaluation for micro-teaching 


-felt grade should not be based on participation 1 
attendance isn't mandatory. 


On the other hand, eight student teachers had positive 
comments about the assignments. Over half of these said the 
assignments were not long or difficult to complete. One 
suggested that: 

-Lesson plans were easy enough to do because the 

instructor gives you the steps...you just fill it in; 

there is no reason why anyone can not do them. 
In fact, one student teacher commented that these were the 
eaSliest assignments he had among his university courses. Two 
student teachers said that they enjoyed doing the 
assignments and the exercises, and found them useful. 
Another commented that the lesson plans were good outlines. 
Two mentioned that the homework load was not heavy. It 
appears, then, that those student teachers who were 
interested enough in the course to attempt the assignments 
and to do the work benefited, and those who were not 
interested merely complained and, of course, did not 
benefit. 

A very large majority (14 of 15) of the student 
teachers reported on the post-questionnaire that they felt 
that the evaluation of the university class was fair. This 
positive response is especially interesting in light of 
large number of complaints some raised about most other 
aspects of the course. Student teachers offered the | 
following reasons for their opinions: 


-Since all assignments bore the same percentage and 
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took about the same amount of time, that was fair. 


-It was a fair breakdown similar to other courses and 
the assignments were good and had a point to them. 


However, four of 14 who said the evaluation was fair had 
some reservations. Most of these concerned mainly the 
clarity of what the assignments were worth. Another felt 
that the assignments should have accounted for the different 
Subject areas that the student teachers were majoring in. 
The majority of the student teachers felt that the 
final examination was fair and reasonable. The few 
reservations suggested that questions were either ambiguous, 


too vague or too broad, and that the exam was too long. 


G. Summary of the Ed.CI Experience 

Cooperating teachers, student teachers and university 
professors were in favor of the topics covered in the 
experimental Ed.CI class as comprising the core of topics to 
be included in future Ed.CI classes. Each group, however, 
had reservations regarding specific topics. Student teachers 
and cooperating teachers both felt that "Provincial 
Curriculum Guides" was a topic of less importance. Student 
teachers and faculty consultants agreed that bie topic "What 
Teaching Is" (borderline for student teachers) was also less 
important than other topics. Student teachers felt that 
"Assessing and Evaluating Students..." was less important 
while cooperating teachers felt "Peer Teaching" was less. 


important. University professors viewed "Communication" as a 


very difficult topic to teach. In general, however, there 
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was good acceptance by all three groups of the following 
topics: a. classroom management, b. discipline, c. 
communication (particularly in the classroom) and d. lesson 
planning. Other topics not listed above that had 
reservations associated with them were received mainly from 
faculty consultants and included prematurity of a topic such 
as "What Teaching Is," having to reteach certain aspects of 
topics such as "Lesson Planning," presenting general methods 
of evaluating, and including various aspects of 
instructional techniques. One of their main concerns was 
that all the topics could probably be better dealt with at 
the specific subject area level. 

Pre-post comparisons of the importance of the topics 
showed very little difference. At both times, the majority 
of both student teachers and cooperating teachers rated the 
majority of the suggested topics as important (three or 
higher). Interview data from the student teachers confirmed 
this. Student teachers wanted more peer teaching included in 
the course. They felt that they benefited SECe fall; from this 
experience. Cooperating teachers, on the other hand, 
appeared to be hesitant about the value of the topic, since 
they rated it as having less importance than other topics on 
both the pre- and post-questionnaires. 

Student teachers had three major complaints about the 
Ed.CI class. In general, they felt that there was too much 
material to cover, that the instructor used inappropriate 


aids for presenting the material, and that there was not 
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enough class discussion. They also wanted more discussion of 
their in-school experiences. 

Interview data also revealed that the long three-hour 
class waS a serious neeetens Many felt that the material was 
repetitious, and, if it were reduced, then the lecture might 
not seen so long. 

Attendance was a problem observed by the investigator, 
instructor and several student teachers. Post-questionnaire 
response indicated that the majority of the student teachers 
were not in favor of compulsory attendance. They felt that 
it was their personal decision whether or not to attend, 
primarily because they were paying for their own education. 

Student teachers were asked for specific changes which 
might improve the course, but few general trends emerged. 
Improvements which were suggested most often included: (a) 
include more peer teaching, (b) hold more discussion, and 
(c) shorten the lecture. In spite of the student teachers' 
complaints about the course, student teachers reported 
learning necessary skills; for example, 70 percent reported 
that they had learned the skill of lesson planning. Other 
skills reported learned, but to a much lesser degree, 
included communication skills, verbal and nonverbal, 
classroom management, questioning techniques, discipline and 
the skill of explaining. 

Post-questionnaire response regarding the text and 
handouts was not favorable. In general, the student teachers 


had made a minimal effort to read their text and handouts 
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conscientiously. For example, the largest amount of the text 
read (by merely one student teacher) was only 50 percent. 
Because of this poor attempt, it was not possible to 
consider the student teachers' recommendations of the text 
seriously. Effort at reading the handouts was better than 
attempts at reading the text; however, even this was not 
Satisfactory. Only half of the student teachers reported 
reading 50 percent or more of the handouts. One quarter had 
read 90 percent or more of the handouts. 

In contrast to the disappointing response to the text 
and handouts, response to class assignments and evaluation 
was very positive. The majority of the student teachers 
reported that they felt that the class assignments were of 
practical value. A few minor complaints about assignments 
(some remarking that instructions for doing them were not 
clear, and some feeling that the evaluation was unfair) were 
received during interviews. Eight student teachers had very 
positive remarks about the assignments, some suggesting that 
they were not difficult to complete and that they enjoyed 
doing them. A large majority reported on the 
post-questionnaire that they felt that the evaluation of the 
Ed.CI class was fair, offering reasons such as "a fair 
breakdown similar to other courses” and "Since they took 
about the same amount of time and were worth the same amount 
that was fair." Only a few felt that some questions were too: 


vague. 
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VII. SUPPLEMENTARY DATA 


Five topics of the study did HOt. 1c neatly into any of the 
previous major sections of the thesis results. These were 
(i) the relationship between the Ed.CI course and the 
Ed.Pra. course, (ii) the in-services, (iii) perceptions of 
the student teachers, (iv) student teachers’ commitment to 
teaching, and (v) student teachers' attendance at the 


schools. 


A. Relationship Between the Ed.CI and the In-School Parts of 
the Program 

Cooperating teachers were kept informed through the 
in-services on a continuous basis of what Subject 
matter was being taught in the Ed.CI class and when it was 
taught. For example, lesson planning was not taught until 
towards the end of the term when it was anticipated that 
most student teachers would be starting to teach a few 
lessons. The instructor hoped that by providing this 
information to the cooperating teachers, greater integration 
between the Ed.CI and the practicum might be achieved. Under 
normal circumstances, of course, this would not be possible 
because the Ed.CI course and practicum are usually run at 
two different times; consequently, one could expect much 
less integration. Discussion with student teachers early in 


the term revealed that integration between the Ed.CI and 
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in-school parts of the experimental program might be a 
problem. Because of this, opinion regarding the relationship 
between the two parts was sought from university professors 
and the student teachers when the course was completed. 

After Surveying university professors on various topics 
of. the experimental program, Spitz (1979, p.3) concluded 
that the staff members felt that "the Ed.CI and the 
Education Practicum portions must be highly integrated, in 
order to be effective plus beneficial to the student 
teachers." The current investigation also arrived at this 
conclusion after interviewing three university professors, 
after the program was completed. For example, one of the 
professors felt that, if a general Ed.CI course became 
divorced from the practicum, very little of -the Ed.CI course 
would be meaningful. Another indicated that he had how seen 
very much carryover from his own regular Ed.CI course to the 
conventional practicum, and hoped that this would not happen 
WItn-EBG.Pra. 202. 

Interviews with student teachers, both early and late 
in the term, showed that the group was divided on what the 
relationship was between the Ed.CI and the student teaching 
portion. That is, almost half of the student teachers (7 of 
16) commented during the first set of interviews that there 
was no relationship between the lecture and the in-school 
experience. In fact, half of these student teachers 
Ssneestasd that they could do the student teaching part 


without the lecture. Only one student teacher mentioned 
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during the second set of interviews that he would rather 
have attended just the lectures rather than the in-school 
experience. On the other hand, nine comments suggesting that 
the two parts of the course were related were received 
during the first set of interviews. The majority of these 
interview comments said that there was some correspondence 
between the two parts. Some specific comments from these 
interviews included the following: 

-One would not like to take one part without the other. 


-The lecture material is relevant to the in-school 
experience. 


-The lecture and the student teaching complement each 
other. 


-You can apply the information from the lecture to the 
classroom if you make the effort. 


-There is a 50/50 relationship between the two. 
Initially, slightly more than half of the student teachers 
felt that the lecture was related to the in-school part. 
During the second set of interviews, four eencens teachers 
suggested that the skills learned at the school were covered 
in the lecture. Final interview data appear, generally 
speaking, to indicate that a small majority of-the student 
teachers felt that the two parts of the course were related. 

Post-questionnaire results regarding the relationship 
between the two parts of the course were not conclusive. For 
example, when the student teachers were asked to what degree 
the iteration covered in class was related to the in-school 


experience, the majority of responses (74 vercent) fell 
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between an "average degree" (rating of three) and a very 
"high degree" of relationship (ratings of four and five). 
However, six of these eleven ratings were average (three) 
ratings, describing mainly an "average degree" of 
relationship between the two parts of the course. Only one 
Student teacher rated the relationship to a very high degree 
(five). Four of the student teachers felt both 

parts were related to a high degree (four). Only one student 
teacher rated the degree of relationship between the two 
courses aS a one (zero to very little degree of 
relationship). This was interesting to note in light of the 
fact that seven student teachers said during the initial 
interviews and one said during the final interviews that 
they saw no relationship between the two parts of the 


course. 


B. In-services 

Four in-services were conducted with the cooperating 
teseneces primarily for the purpose of providing them with 
information which would assist them in guiding the student 
teacher through the new experimental program and with 
information which would familiarize the cooperating teachers 
with the program. The first in-service included an 
explanation of the intents and aims of the program, an 
expranaeean of five the manual was to be used, an explanation 
of the types of activities the student teachers should be 


performing while at the school, an explanation of material 


yrev 6 bos (eamit to paizea)- orgie @ mt aoe 
(avi Sta 2u02 39 spobtez) shan eh renee, 
(gaud3) aPersvs 8104 Bpnsiar. novels, ened, to: xb 
0: “petgnd spsieve* 6 cintan, onidiapa 
patuos etd 26. eoteqovd ‘wea ndewied : “ 


t*nradu se 


on At deregoe> ec? aie bea auenos Rake eeolviea~ 


27 odnaet (Rote SIGHS os ecimilines? es uow nae nos: amsoia 
an hebylodl svivree-ai sexi? adh, mexporg od 9 
as \meIpoiy ec 1s ewe brs arneidysl wad Aa, Hod dane: 
noijensigns ae ,fdeu og OF ¢eW Leunsm ag ‘wad 20 ‘oaks 
ed biyoda eqeioess soebuy 
Selvezen to helzenadgne te 


vy ‘ ” 


sivaarnk Lenk ad? gatsub S268 a bres 


to 2t1eq ows eda aeewsed ‘qidancitatex On 4 


Yt99 | gidanoiieley: ade Aatst., sieve: 
djod, tiet-esadone? snabuse et, : 


rm . 


x HO. OT? 7 ootpab spin & os aries, 


“te 


paavts ied gidendi eles te Pane odi Betas tone 


So serbet aleskl. qiey Oa, Ouse) eco S 


53 2 onijeevedn? ese eidt stehita 


o ve : 
cme <e 
efi Onizuh Olas azenpees snobute” neves. si 


ie? 


pat 
wy 3 


a 


ddiv wed3 pnibivent 28 s8oqniug ert: You yt | bi Golehs ae 
7 . > 
snehuje ads galbiue nl mats, $etezs biuow Holdw pas | ni, 
sai Sit ne TpOT, Tasten) regne won odt Apwoidy | piss: 


_ i 


od? aeizivizos.%0 aeqys, ani, 30 
dina sid 38° ofidw pnimio?zeq” 


j , . 
oP 1 . Fey > grt = 
= as : 


190 


to be covered in the Ed.CI class and an explanation of how 
this course fits into the student teachers' overall program. 
The second in-service dealt entirely with evaluation of the 
Student teacher and the evaluation form to be used. This 
topic is discussed more fully in Chapter V, Section H2 
(Evaluating Student Teachers), Chapter V, Section H3 (The 
Grading System), and Chapter V, Section H4 (The Evaluation 
Form). It is interesting to note that at this time 60 
percent of the cooperating teachers, according to brief 
informal interviews with them, mentioned the evaluation 
in-service as being very worthwhile. One cooperating teacher 
was so impressed, he thought that the in-services should be 
compulsory. Seven cooperating teachers commented that the 
exchange of information was valuable and, in general, 
enjoyed attending and participating at the in-services. Only 
one cooperating teacher found the in-services uninformative. 
The third in-Service included a brief discussion of the 
evaluation form (described the one chosen) and a more 
detailed explanation of the activities in the manual. The 
final in-service included a presentation by a cooperating 
teacher of his proposal for a revised manual ang a 
discussion of the role of the faculty consultant. The role 
of the faculty consultant is discussed in more detail in 
Chapter V, Section H6a (Role of the Faculty Consultant) and 
the manual proposal is discussed more fully in’ Chapter I'v’ 


Section C (Weaknesses of the Manual). 
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1. Attendance at the In-services 

A factor involved in the success of the experimental 
course was the attendance of the cooperating teachers at 
each of the four two-hour in-services. To encourage the 
cooperating teachers to attend, they were paid for their 
time spent at these meetings. The majority of the 
cooperating teachers attended two or more in-Services. Nine 
of 16 cooperating teachers attended all four in-Services, 
four attended three, one attended two, one attended one, and 
one did not attend any in-Services. . 
2. Value of the In-services 

On the post-questionnaire, the. cooperating teachers 
listed the following as the most important aspects of the 
in-service: 

-receiving information regarding the specific aims or 

goals of the course and the specific expectations of 

the student teachers and cooperating teachers (eight 

teachers mentioned this item) 

-the in-service on evaluation (nine) 

-the sharing of ideas through discussion (two) 

-the value of receiving information regarding what 

student teachers were learning from their on-campus 

Ed.CI class (two). 
One cooperating teacher suggested that in the following 
year, in-services should concentrate specifically on what 
Student teachers have covered in their Ed.CI class and, 
therefore, give a wears picture to the cooperating teacher 


regarding what the student teacher should be able to deal 


with in a teaching situation. 
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Interestingly, only three cooperating teachers 
responded to the question regarding the least valuable 
Sepecca Wr the in-service end all three felt that time:‘spent 
going through the manual was the least valuable aspect. 
ore Differentiation Between Conventional ang BoasPua. 6252 
In-services 

The majority of the cooperating teachers, (10 of 16) or 
about 63 percent, felt that the in-service sessions 
differentiated sufficiently between the Phase II program and 
conventional student teaching programs. This response was 
somewhat surprising since one cooperating teacher with whom 
the investigator conducted an in-depth interview early in 
the term felt that "he was flying by the seat of his pants," 
regarding Seyuatlenyedenis in the program. It may be, however, 
that by the time the post-questionnaire was administered 
that most of the cooperating teachers knew what the 
differences between the experimental and conventional 
Student teaching programs were. There iS some support for. 
this from the cooperating teacher who explained, "After the 
first session clarity was adequate and the manual helped." 
The cooperating teachers who felt that the in-services 
differentiated explained: 

-It differentiates especially for the first half of the 

program when the student teachers were involved mainly 


with observation. 


-It was made clear that the program developed as a 
bridge between first observation and professional term. 


-The program differentiated but only after prodding and 
questioning by the cooperating teachers; there is the 
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need for a good in-service prior to the student 
teachers' arrival at the school. 

Two cooperating teachers made suggestions for future 
in-services. These included: 
-The in-service needs to be oriented more towards the 
observational side of the student teaching and less 
towards teaching. 
-If the manual were improved enough it could be used to 
differentiate between the two programs and consequently 
one could hold fewer in-services. 
Interestingly, one cooperating teacher commented that 
because of the in-services he gave the manual a more 
detailed examination. The three cooperating teachers who did 
not feel that the program differentiated explained they felt 
that there was not much difference between the two programs. 
4. Continuing the In-service 
The majority (14 of 16) of the cooperating teachers 
recommended that the in-services be continued. One did not 
recommend it and one was undecided. Reasons offered by the — 
14 cooperating teachers who recommended continuing the 
in-service included: 
-There is a worthwhile information exchange between the 
university and the cooperating teachers. The 
information exchange is valuable in that it allows for 
forming more concrete and specific objectives; it 
allows for being informed of the program's goals and 
intents, thereby providing guidance for the cooperating 
teachers; it allows for liason between the university 
and cooperating teachers to discuss and compare their 
expectations and standards with other cooperating 
teachers. 
-In-services gave the teachers the feeling of being 
directly involved with the formation and operation of 


the experimental program on a more personal level. 


-In-service sessions were most helpful for cooperating 
teachers who have never had a student teacher before. 
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Several cooperating teachers agreed that the in-service 
should be continued but under certain conditions. These 
included: 

-at least while the program is new 


-although not necessarily in a classroom session or on 
a monthly basis 


-but, begin prior to the arrival of the student teacher 
at the school 


-if cooperating teachers come for a second year, would 
modify in-Services compared to first year cooperating 
teachers 

-for new cooperating teachers, one or two maximum for 

experienced teachers. Preferably have the student 

teacher at the first meeting. 
The one cooperating teacher who would not recommend 
continuing the in-service felt that the university should 
send someone out to explain the program to him. 

Interviews with three university professors revealed 
that they were strongly in favor of retaining the in-service 
program. One professor was concerned about who was going to 
do the seminars because he foresaw a big job to be done in 
this area. Another felt that if the university wanted a 
quality teacher preparation program, then the in-services 
would need to be continued. He felt so strongly about this 
that he said, "If we cannot keep working with the teachers, 
then I would not be interested in the Phase II Program." The 
third professor added that the in-services were an essential 
part of the program. He cote that the university could make 


changes, but unless the quality of performance of the people 


involved was improved, the program would not be as 
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beneficial as it should be. 
5. Ideal Number of In-services 

According to post-questionnaire response, there was no 
agreement among the cooperating teachers on the ideal number 
of in-services. However, the majority chose to have between 
two and four in-services, while some suggested one, and 
others suggested five or more. Interestingly, three 
cooperating teachers made two different choices for the 
ideal number of in-services. Ten cooperating teachers 
explained that different conditions dictated different 
numbers of in-services; for example, fewer in-services would 
be needed for experienced cooperating teachers, and more 
in-services for less experienced cooperating teachers. The 
cooperating teacher who suggested one in-service as ideal 
offered no reason for his choice. One of the two cooperating 
teachers who suggested five in-services as ideal explained 
that more facets of the program could be examined and dealt 
with. 
6. Ideal Time of Year to Conduct the In-service 

The majority (75 percent) of the cooperating teachers 
reported on the post-questionnaire that they preferred to 
hold the in-service one week prior to student teaching, and 
the remaining cooperating teachers preferred to hold it just 
immediately prior to the beginning of the student teacher 
experience. Eight other poopenating teachers' comments 


regarding the in-services included: 


-One week before; give them just enough time to plan 
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for the student teacher. 


-The purpose of the in-services was to have the aims 
and goals of the in-services explained. 


-The cooperating teacher could be better prepared by 
listening to problems encountered in the past. 


-If more in-services are needed, continue with them. 

-One in-service should summarize everything. 
7. Student Teacher Comments Regarding the In-services 

Student teachers were asked to list those activities 
Suggested by their Ed.CI course but which were not included 
in their in-school experience. The intent was to determine 
what additional information should be given to the 
cooperating teachers at the in-service and this was 
explained on the post-questionnaire to the student teachers. 
Judging from the poor student teacher response, very little 
additional information may be included at the in-service. 
The items suggested by four student teachers included: 


-provide instruction and experience with duplication 
and preparation of school materials 


-provide instruction and experience with student 
evaluation 


-provide observational experiences early 


-provide the opportunity to teach, firstly individuals, 
small groups, and then whole classes. 


Since the cooperating teachers had these points described 
and explained at the in-services, there appears to be no 
need for additional types of information to be given to the 
cooperating teachers. The remaining Nae ents included six 
student teachers who did not respond, three who suggested 


that nothing was suggested at the university class which was 
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not included in the in-school experiences, one who did not 
understand the question and one who made an irrelevant 


comment. 


C. Perceptions of the Student Teacher 

Giles tfoRnaddes were used to determine how the school 
pupils, mainly junior high school pupils, viewed the 
student teacher. Opinions were collected from student 
teachers and cooperating teachers. 

Student teachers and cooperating teachers were asked on 


the pre- and post-questionnaires to select from among five 


TABLE 20 


Student Teacher Perceptions of How the School 
Pupils Would View the Student Teacher (n=15) 


Roles Pre Post 
Observer 0 0 
Teacher-aide 1 2 
Teacher . 1 0 
Student teacher ¥ 1 
Other* 2 2 


*These responses included "Observer and Student Teacher" 
(2), "Teacher-aide and Student Teacher" (1), and "Specialist 
from the University” €1). 


choices how they thought the school pupils would view the 
student teacher. As Table 20 shows, on both the pre- and 
post-questionnaires, 11 student teachers (75 percent) felt 


that the school pupils would view them as a student teacher. 
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One student teacher reported that the teacher told his 
pupils that he was a specialist from the University of 
Alberta. Overall, the majority of the student teachers felt 
that the school pupils viewed them as student teachers 
before and after the experience. Cooperating teachers, 


however, as Table 21 shows, changed their opinions 


TABLE 21 


Cooperating Teacher Perceptions of How the School 
Pupils Would View the Student Teacher 


Roles ~ Pre ’ Post 
n=15 n=16 


Observer 4 
Teacher-aide 2 
Teacher 0 
Student teacher 8 
Other* 1 


—ab - OO 


*These responses included "Observer for Classes Not Taught 
and Student Teacher for Classes Taught" (1) and "Hyped-up 
Teaching Specialist" (1). 


from pre- to post-experience. Initially, approximately half 
(58 percent) of the cooperating teachers thought that the 
school pupils would view the student teacher as a student 
teacher. On the post-questionnaire 88 percent opted for 
"student teacher." Initially, four cooperating teachers 
thought the school pupils would view the student teacher as 
an observer, two aS a teacher aide, and one described the 
student teacher as a “hyped-up teaching specialist.” It is 


possible that since the cooperating teachers were told at 
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the beginning of Ed. Pra. 252 that the student teacher would 
spend most of his time at the school observing that this 
might account for the four cooperating teachers' choosing 
the role of observer for the student teachers. However, by 
the end of the experience the majority of both the student 
teachers and cooperating teachers agreed that the pupils 
would view the student teacher as a student teacher. 

2. Characteristics of a Teacher 

Student teachers and cooperating teachers were asked on 
both the pre- and post-questionnaires to describe what kind 
of a person the student teacher would have to be if the 
student teacher wished to be accepted as a teacher rather 
than as a student teacher. 

Three Student teachers did not respond to the 
pre-questionnaire and one student teacher said he did not 
understand the question on the post-questionnaire; 
consequently, he made no response. On the pre-questionnaire, 
one student teacher commented that she did not wish to be 
part of the teaching staff and felt that her cooperating 
teacher would not appreciate it. The comments reported by 
the student teachers on the pre-questionnaire eaneawes to 
describe either the desirable personal qualities of a 
teacher (for example, outgoing, aggressive, responsible), or 
to describe the teaching activity itself (for example, be 
able to dredent dintorudedon in an interesting neckcnse 
encourages student learning). The majority of the comments 


referred to the personal qualities of the teacher. The 
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personal qualities reported most often on the 
pre-questionnaire were being responsible (listed by four 
student teachers) and being professional (listed by three). 
No more than two student teachers reported the same 
characteristic of a teacher on the post-questionnaire. In 
general, a larger number of comments were reported on the 
post-questionnaire with fewer of these referring to the 
personal qualities of a teacher. Six of these 
characteristics were identical to those listed on the 
pre-questionnaire. Slightly fewer personal characteristics 
were reported on the post- than on the pre-quesStionnaire. In 
addition to the above, two new categories of comments 
emerged, and these included four comments describing 
relations of the staff at the school (for example, "made it 
a point to know staff and have their respect") and four 
comments dealing with extracurricular activities (for 
example, "made an effort to get involved with the life of 
the school"). Interestingly, no comments regarding proper 
presentation of material were made on the 
post-questionnaire. By the end of the course, student 
teachers appeared to place lesser emphasis on dae Seen 
characteristics of the teacher and on the teaching activity 
itself. In addition, two new aspects of teaching, namely, 
relations of staff at the school and involvement with 
eee eae ee activities were included on the 
pastacuestionnaine: Perhaps the student teachers had become 


less idealistic and more practical, or perhaps student 
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teachers felt that they did not need to know anything to 
teach junior high school. 

Cooperating teachers made an excellent response to the 
question, with all 15 cooperating teachers responding on the 
pre-questionnaire and all 16 cooperating teachers responding 
on the post-questionnaire. When compared to student 
teachers, the cooperating teachers responded about twice as 
often on both the pre- and post-questionnaire. Cooperating 
teachers reported approximately the same numbers (46 pre- 
and 43 post-) and types of comments (for example, comments 
relating to the personal qualities of the teacher and 
comments related to the teaching activity). Consequently, 
the cooperating teachers' opinions or perceptions did not 
change appreciably from pre- to post-questionnaire, whereas 
the student teachers' opinions did. In particular, the 
post-questionnaire response for the student teachers 
included comments describing relationships with the staff, 
comments related to extracurricular activities, comments 
describing personal characteristics and Ponnentendee tri sin 
the teaching activity, while the cooperating teachers 
reported only the latter of the above two types of comments. 
Ten comments were identical on the cooperating teacher pre- 
and post-questionnaire, compared to six for the student 
teachers. The personal characteristic most often listed on 
the Reesaues tionnaiee by cooperating teachers was being a 
disciplinarian (six responses). Several more personal 


qualities which were listed frequently were: confidence 
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(four times), maturity (three times), positive outlook on 
children (three times) and being prepared to teach (three 
times). On the post-questionnaire, the personal 
characteristics most often listed were: knowledgeability 
(seven times) and assertiveness (three). Initially, it 
appears that the cooperating teachers may have been more 
concerned with Ac eeeoieee but by the end of the experience, 
they were more concerned that the student teacher be more 
knowledgeable. Student teachers, on the other hand, did not 
appear to be concerned with either of these characterstics 
by the end of the experience. 

Specific activities normally performed by teachers were 
listed on the pre- and post-questionnaire. Opinions were 
sought from the student teachers to determine the amount of 
responsibility they felt the teacher should have for these 
activities. When pre- and post-questionnaire ratings of the 
responsibilites were compared, there was no appreciable 
change from pre- to post-questionnaire, The student teachers 
appeared, in general, to know what the responsibilities of a 
teacher were to start with. There was no responsibility 
which was rated either a great deal less or a great deal 
more responsible from pre- to post-queStionnaire results. 


(Complete results may be found in Appendix I.) 
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D. Student Teacher Commitment to Teaching and Professional 
Help Sought 

By the end of the course, as Table 22 shows, 
approximately 50 percent of the student teachers felt that 
how well or how poorly they performed in the course would 


influence their commitment to teaching.'* There was a 


TABLE 22 


Influence of the Degree of Course Achievement on 
the Student Teachers' Commitment to Teaching (n=15) 


eee 


Pre-questionnaire - Post-questionnaire 
Yes No -, Yes No 
11 4 | 8 7 


eee 


decrease in the affirmative response, from pre to post anda 
corresponding increase in the negative responses. 
Apparently, after taking the course 19 percent (three) fewer 
Student teachers felt that their course achievement would 
influence their commitment to teaching. 

Table 23 shows a decrease from pre to post in the 
student teachers' desire for professional help to continue 
teaching following the course. Nineteen percent (three) 


fewer student teachers wished professional help, to continue 
'4 Regarding commitment to teaching, three questionnaire 
comments were received. One student teacher reported on the 
pre-questionnaire that he was concerned about being a good 
teacher and wanted to do justice to the students. Two 
student teachers' comments on the post-questionnaire 
included: (a) student teaching experience was very bad and I 
am certainly thinking about my career choice, and (b) I'll 
be influenced by my achievement but I don't think I'll 
flunk. 
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teaching after they had taken the course. (That Tables 22 


and 23 contain identical numbers is merely coincidental.) 


TABLE 23 


Desire for Professional Help Following the Course 
to Continue with One's Teaching Career (n=15) 


—_—_—_—_———————————— ree 


Pre-questionnaire Post-questionnaire 
pS Ee SS as ELE iS 1S RE na ee» RD cee OO 
Yes-.No Yes No 
11 4 8 7 


Thus, only 50 percent of the student teachers eanted 
professional help regarding whether or not to continue 
teaching. 

In addition to asking student teachers if they wanted 
professional help regarding whether or-not to continue 
teaching, they were also asked from whom they would seek it. 
Table 24 shows that on both the pre- and post-questionnaire, 
the student teachers who responded indicated that they would 
seek help from all three suggested groups: student 
counselling, their cooperating teacher and their Ed.Pra. 
instructor. As Table 24 shows, on the pre-questionnaire, the 
student teachers felt that the course Wanrucuss and the 
cooperating teacher would be the best sources of help, with 
no student teachers rejecting either of these sources. On 
the post-questionnaire, however, only half as many chose the 
course instructor as a likely source, and two student 
teachers rejected him as a source. One additional student 


teacher felt that the cooperating teacher would be a good 
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source of help, but one rejected this source. 


TABLE 24 


Potential Sources of Professional Help 
Selected by Student Teachers 


Source Pre Post 
Yes No Yes No 
Student Counselling ro dal: 252 
Cooperating Teacher 6a8 0 Tae 
Ed.Pra. Instructor Cran) eZ 


Interestingly, student counselling received the most mixed 
reaction from student teachers on both the pre- and 
post-questionnaires, wath equal numbers accepting and 
rejecting this source of help.'® The only appreciable change 
in attitude over the pegeeauent was in viewing the 
instructor as a potential source of career counselling, and 
this may well reflect an attitude towards the course itself, 
rather than an unsuccessful attempt to ask the instructor 


for help. 


E. Student Teacher Attendance at the School 

Although the length of the university Seas was 14 
weeks, several factors prevented the student teachers from 
attending all 14 weeks. These factors included: 


-Student teacher school attendance did not begin until 
15 One student teacher who responded that he wished 
professional help with continuing teaching did not choose 
any of the alternatives which were suggested. (He answered 
NO specifically to all three.) However, he did not suggest 
any other source of help. 
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the third week of university classes. 


-The impossibility of attendance at the schools during 
Spring break, since they were closed. 


-Some were unable to attend the schools during the week 
of teachers' convention. 


-Student teachers were given the option of attending 
during university reading week and during the last week 
of university classes. Student teachers who attended 
during these weeks generally did so to make up for a 
day when they were absent. Student teachers, then, were 
expected to attend two half-days or one full day per 
week, for a minimum of eight weeks and a maximum of 11 
weeks. 

As Table 25 shows,'® no student teacher attended all 11 
possible full days, and 4 student teachers (25 percent) 
attended less than the minimum 8 full days. Table 25 also 
shows that one student teacher attended only three and a 
half days, a very poor record. However, it should be noted 
that the attendance was calculated on the basis of the 
returned activity sheets, and it is possible that although 
the investigator did not receive an activity sheet for a 
particular half-day or full day from a student teacher, this 


does not mean that the student teacher had not attended that 


week. 


F. Summary 
Faculty felt that the practicum and the Ed.CI parts of 
the program should be highly integrated in order to be 


successful. However, early interviews with student teachers 


'6 Data for Table 25 are derived from student teacher 
activity sheets. Appendix J contains a detailed record, 
week-by-week, for each student teacher, based on the return 
of activity sheets. 
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indicated that much less than optimum integration was 
occurring. Ten of the 15 student teachers rated the 
integration of the two as average or below average (3 or 


less on a scale of 5) on the post-questionnaire. 


TABLE 25 


Student Teacher Attendance 
at the Schools* (n=16) 


SEES 


Number of Number of Days 
Student Teachers at School 
ee EEE ee ee ae eee A npr a Ee 
2 10.0 
1 Bo 
4 3:0 
2 ono 
S o.0 
1 6.0 
1 0 
1 4.5 
1 Seno 


*Attendance was estimated from the analysis of the activity 
checklists handed in by the student teachers. Week-by-week 
attendance 16 describedmrully in Appendix J. 


According to the post-questionnaire, in-Services were 
generally perceived favorably by the cooperating teachers. 
Peeentance at the in-services, however, was less than one 
hundred percent. The most valuable in-service workshop 
according to the cooperating teachers was the workshop on 
evaluation. The majority of the cooperating teachers felt 
that the in-service workshops should be continued and that 


they should be held one week prior to the arrival of the 
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student teacher at the school. There was no agreement among 
the cooperating teachers regarding the ideal number of 
in-services to conduct. Both student teachers and 
cooperating teachers were asked how school pupils would 
regard the student teachers. Both groups agreed that the 
pupils would view the student teachers as student teachers 
rather than observers or aides. Student teachers felt that 
they needed to be assertive, to have professional 
relationships with staff at the school, and to be involved 
in extracurricular activities in order for them to be 
accepted in the school as teachers. Cooperating teachers, 
however, were concerned that the student teacher be a 
disciplinarian, be assertive and be knowledgeable. Student 
teachers, in general, appeared to know what the 
responsibilities of a teacher included. 

The student teachers were asked about their commitment 
to teaching. By the end of the program, approximately half 
felt that their achievement in the course would influence 
their pean to teaching. Half of the student teachers 
indicated that they would like professional help, to decide 
whether or not to continue teaching, and that they would 
seek help from student counselling, from their cooperating 
teacher or from their Ed.Pra. 252 instructor,with most 
preferring to seek help from their cooperating teacher. 
Miehouon the student teachers enjoyed the in-school eee of 
the program the most, their attendance at the school was not 


ideal. According to the activity sheet records received from 
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the student teachers, 25 percent of them did not attend the 


minimum eight days expected of them. 
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VIII. SUMMARY, RECOMMENDATIONS AND AFTER WORD 


This study was undertaken to examine an experimental 
course, Ed.Pra. 252, a course which followed Ed.Pra. 251, 
the student teacher's introduction to teaching. Data were 
collected by means of questionnaires and interviews from 16 
student teachers and 16 cooperating teachers. At the end of 
the course, additional interviews were held with six 
university professors; two instructors of the course and the 
Assistant Dean of Practicum. Questionnaires were 
administered to the student teachers and to the cooperating 
teachers during the first week of the course and at the last 
in-service seminar for the cooperating teachers, and at the 
last university class for the student teachers. In addition, 
each student teacher was interviewed twice, once during the 
early part of the course (weeks four, five and six) and once 
during the latter part (week ten) of the fourteen-week 
program. Three cooperating teachers were chosen for three 
in-depth interviews conducted at approximately the 
beginning, middle and end of the course. The above 
interviews with the student teachers and cooperating 
teachers were, for the most part, non-structured with the 
investigator relying on volunteered comments from these 
participants as data. These interviews were verified by 
providing the interviewees with a typed transcript of the 


interview and asking them to check it for accuracy. In 
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addition to the above interviews, informal interviews with 
all of the cooperating teachers were done twice by 
telephone, once early in the course and again at the 
completion of the course uSing several prepared questions as 
a guide to the interviews. In addition to the above 
data-gathering methods, activity sheets (checklist of 
activities which the student teacher might be engaged in at 
the school) were collected from ehege ident teachers weekly. 
The activity sheets were intended to monitor weekly changes 
in the activities in which the student teachers were 
involved. 

| Questionnaire, interview and activity sheet data were 
Givided into information on ene course manual, information 
ae the in-school phase and information on the Ed.CI course, 
and each aspect was analyzed separately with a supplementary 
section added for data which did not fit into any of the 
three separate sections. Summaries of each of these three 
aspects and the supplementary sect ioniare presented below, 
followed by recommendations and anafter word which describes 


my own conclusions and opinions. 


A. Summary 
The findings of the study are summarized for the 
manual, for the in-school experience, for the Ed.CI portion 


of the course and for the supplementary data section. 
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1. Summary of the Analyses of the Manual 

Although student teachers and cooperating teachers were 
expected to be completely familiar with the manual, many 
from both groups were not. For example, only one-quarter of 
the cooperating teachers reported reading the manual 
completely and two reported reading none of it. However, 11 
cooperating teachers analyzed and critiqued the manuals and 
submitted them to the instructor for examination. This 
Critique would, of course, familiarize them with the manual, 
but it was too late in the course. Post-questionnaires 
revealed that half of the student teachers completed 50 
percent or less of the manual, and only one reported having 
done it entirely. Examination of the manuals handed in 
revealed that seven student teachers had completed most of 
the manual, and some sections had been completed more than 
others. On the other hand, several student teachers 
complained that they had a difficult time collecting some of 
the information because their cooperating teachers were not 
always available. | 

In general, the cooperating teachers appeared to accept 
the manual more so than the student teachers. Initially, 
both groups appeared not to be very satisfied with the 
manual, but as time went on the cooperating teachers came to 
accept it the more they used it and could see its value. 
Student teachers, however, as time went on, continued to 
appear dissatisfied with the manual. Reasons suggested for 


this were that the activities were too time-consuming and 
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that many questions were irrelevant to what they were doing. 
All but two of the interview comments regarding the manual 
were negative. 

Examining the strengths and weaknesses of the manual 
separately also revealed that cooperating teachers tended to 
feel that there were many strengths to the manual, again, 
moreso than the student teachers. Based on the response to 
post-questionnaire data, the cooperating teachers were 
generally supportive of nearly all sections of the manual, 
but student teachers listed only some of the observational 
activities as strengths. Neither the student teachers nor 
cooperating teachers listed Section VIIIB (School 
Organization) as a strength. The section most often listed 
as a strength was Section VII (Daily Log of Student Teacher 
Activities) by the student teachers and Section VIIIC (The 
Management of a Classroom) by the cooperating teachers. 
Interestingly, one of the sections of the manual most often 
completed by the student teachers was VIIIC (The 
Management of a Classroom). 

Both student teachers and cooperating teachers listed 
far fewer weaknesses than strengths on the 
post-questionnaires. Criticism of the manual received from 
student teachers during interviews was generally vague. Both 
groups, according to post-questionnaire results, suggested 
that section VIIIA (The Sohodivand Community) was a major 
weakness. There was some indication by a cooperating teacher 


that this information would be hard to obtain. Although 
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Section VIIIB (School Organization) was not listed by 

either group as a strength, and, although it was also listed 
as a weakness by both groups, it wasS not mentioned as a. 
Specific weakness as often as Section VIIIA (The School and 
Community) was. No one in either group suggested that 
Section VIIID (Problems in Maintaining Pupil Morale) was a 
weakness. Cooperating teachers, although generally 
Supportive of the manual, critiqued it thoroughly and 
suggested extensive but mainly minor revisions in the 
majority of the observational activities. More comments 
about the manual were received from the cooperating teachers 
who submitted the manuals than from any other source. One 
cooperating teacher completely re-organized the manual and 
included a large number of checklists. He presented his ideas 
to the cooperating teachers at the final in-service, and 
response to it appeared to be very favorable. Interview and 
questionnaire data strongly indicated that the cooperating 
teachers as a group wanted specificity in the manual. 
Faculty consultants, although they had little contact with 
the manual, did not agree regarding specificity in the 
manual. The majority felt that it should be specific, but 
one disagreed, saying that it could be merely suggestive and 
not so detailed and added that prescription versus 
Suggestion will always remain a problem. Results from 
in-depth interviewing with three soupera eng teachers 
revealed that in all likelihood they eee examining and 


thinking about the manual from their own personal point of 
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view and, consequently, may at the beginning failed to have 
seen a general, overall benefit for the student teacher from 
_the manual. In addition to the above, the interviews 
revealed how the attitudes of the teachers regarding the 
manual changed from time to time, probably through the 
process of reflection on it. 

The log book section of the manual was considered 
important enough to be dealt with separately on the 
questionnaires. Although little information was yielded from 
interviews with either the student teachers or the 
cooperating teachers, post-questionnaires revealed that the 
cooperating teachers were very Supportive of the log book 
and offered a variety of advantages for doing it and some 
suggestions for improvement. All 16 cooperating teachers 
felt that the log had three advantages: the log was a record 
of events, a guide for observations, and a stimulus for 
evaluating classroom experiences. The majority of student 
teachers initially felt that the log was important, but as 
time went on, became less convinced. This was not because of 
lack of experience of completing a log, as 8 of 15 student 
teachers reported completing a log in some nee course. On 
the post-questionnaire, ten student teachers reported that 
they completed the log on a daily basis, but examination of 
the 13 logs handed in showed that only six student teachers 
completed it, three completed about 75 percent, two 
completed 50 percent and two none at all. Student teachers 


suggested that it was time-consuming and that they did not 
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have enough time; however, those who completed the log 
conscientiously did not say that it was not worthwhile. 
Post-questionnaire data also revealed that the majority of 
the student teachers felt there was very little to be gained 
by keeping a log. 

By the end of the course, attitudes towards the manual 
appeared to be very good for the cooperating teachers and 
quite poor for the student teachers. Cooperating teachers 
appeared to be much more positive towards the manual than 
were the student teachers. Interview data from student 
teachers regarding the manual was almost completely 
negative. It appeared that the students resented being asked 
to do it. The incomplete class set of manuals submitted (13 
of 16) and the fact that some parts were done more often 
than others and some not at all indicates that the majority 
of the student teachers put very little effort into 
completing either their log or the manual. Completion of the 
log and manual, at times, appeared to depend a great deal on 
the cooperating teacher's attitude towards the manual. 
Evidence was found that the teachers initially were not 
convinced of the value of the manual. Consequently, student 
teachers would not be convinced of the value either, and 
would not put the proper amount of effort into attempting to 
complete the manual. 

The student teachers, the majority of them in their 


second year of university, had very little teaching 
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experience prior to Ed.Pra. 252, but all had observed in 
both elementary and secondary classrooms. The largest number 
of student teachers (8 of 16) majored in physical education. 
Although the majority of student teachers had taken three or 
more courses in their major field of study, six student 
teachers rated their preparation in their subject area for 
teaching as less than adequate. However, on the final 
evaluation form, only one cooperating teacher reported this 
to be a problem, and four cooperating teachers described 
lack of background knowledge as a weakness of their steaene 
teacher. Student teachers initially had expected that 
courses such as educational curriculum and instruction and 
educational psychology would be quite important and that 
courses such as educational administration and educational 
foundations would be of some importance to their in-school 
experience. However, after the course had ended, student 
teachers reported that educational administration and 
educational foundations were of little importance to their 
in-school experience. Although the majority of student 
teachers wished to teach at the senior high school level, 
and although it was not possible foe all student teachers to 
be placed in their area of teaching specialization, there 
was no evidence from questionnaires or interviews to suggest 
that these factors made their experience unhappy or 
unsatisfactory. On the contrary, Gia owes overwhelming 
verbal expression by the student teachers describing their 


enjoyment of the in-school experience. 
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When student teachers and cooperating teachers were 
asked on both the pre- and post-questionnaires to estimate 
che ideal amounts of time to be spent engaged in various 
activities (observation, discussion, teaching, examining 
school materials and helping the classroom teacher), both 
groups initially had underestimated the amount of time 
required for observation. However, by the end of the course, 
both groups were in close agreement, regarding the ideal 
estimates of time for all these activities. 

Analysis of the activity sheets which were collected 
weekly from the student teachers revealed that, in general, 
the majority had experienced a paadtad introduction to 
teaching. Much observation and little teaching occurred 
during the initial weeks, with observation decreasing and 
teaching increasing towards the end of the practicum. 

Pre-questionnaires revealed that student teachers 
initially were very eager to learn a great number of 
teaching skills, more than they reported learning. Twice as 
many skills were reported learned from the in-school 
experience than were reported learned from the university 
course. Lesson planning, according to the poorer tee eonaice 
analysis, had been learned primarily from the university 
class, while discipline, teaching strategies and 
administration had been learned primarily from the in-school 
experience. AIGRrSOn GeckecHen was reported learned from 


both parts of the program. 
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Comparison of the experiences of the student teacher 
from the Phase II program and the student teacher from the 
conventional program revealed that the majority of the 
cooperating teachers saw differences between the two. The 
most often reported difference was time. They explained that 
the Phase II student teacher Bo ent tear less time at the 
school, compared to the student teacher from the 
conventional program, and that this led to problems. These 
included the inability of the student teacher to become as 
comfortable with the pupils as was desirable and the 
inability to teach or observe continuously. Cooperating 
teachers, student teachers and faculty consultants all 
agreed that one serious problem was time. Since the student 
teacher. spent only two half-days per week at the school, 
continuity of observing or teaching on a daily basis could 
not occur. Although individuals complained about this, as 
one faculty consultant suggested, there was no solution to 
the problem in this course. Other concerns which all groups 
shared included: | 

-the need for the student teachers and cooperating 

teachers to understand the aims of the program and the 

responsibilities of each group 


-the need for the student teacher to have a graduated 
experience 


-the need for the student teacher to have a variety of 
teaching and non-teaching tasks. 


Interestingly, most of the student teachers did have a 
variety of teaching and non-teaching activities and the 


-majority of the student teachers experienced a gradual 
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introduction to teaching. As a group, faculty consultants 
expressed six other concerns. These included avoidance of 
boredom, de-emphasizing the use of the lecture method, 
involvement in extracurricular activities, communication 
between cooperating teachers of different subject areas and 
faculty consultants, inclusion of student teachers in the 
program from all subject areas including physical education, 
and assistance with lesson preparation. 

In-depth interviews with three cooperating teachers 
revealed that they were mainly concerned with the specific 
and individual progress and problems of their own student 
teacher. For example, handling discipline problems in the 
the classroom was difficult for at least one student 
teacher. 

As a larger group, the cooperating teachers had several 
other concerns which included: 

-what it is really like to be a teacher 


-supervision of one student teacher from one program at 
a time 


-evaluation of the student teacher 

-provision of a good student teaching program 
eineotenent in extracurricular activities 

-learning the nature of the junior high school student 


-using more observational techniques during the initial 
stages of student teaching. 


At the beginning of the student teaching experience, 
the student teachers appeared to be very apprehensive. Their 


initial concerns included: 
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—-nervousness 

-the type of cooperating teacher they would receive 
-the success or value of the 252 experience 
-principal's policies 

-what student teaching would be like 

-boredom of observing 

-evaluation 


-sharing the cooperating teacher with another student 
teacher. 


By the end of the round, most of the student teachers' 
initial concerns were no longer concerns and fewer concerns 
were reported. mnese included: 
-closeness of having to teach and write exams 
-evaluation | 


-necessity of more motivation in one specific subject 
area 


-observance of only one's cooperating teacher 
-taking a course in sports medicine 


-having a student teacher seminar back on campus to 
discuss the in-school experience. 


Cooperating teachers had a number of positive comments 
about the program and felt that it was very worthwhile. They 
suggested that the student teachers would benefit from this 
experience because it would assist them with a career choice 
and it would provide excellent background for further 
student teaching. Several cooperating teachers also felt 
that they had benefited from the program. They Seale ned 


that during the program they had re-examined their own 
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teaching. Unfortunately, one cooperating teacher felt that 
having a student teacher helped to rid her of some routine. 
One other cooperating teacher who was unhappy with the 
program (he did not explain why) did not want a student 
teacher from this program for next year. 

Cooperating teachers appeared to be very responsible 
and especially concerned with providing the student teachers 
with a good experience. A large number of student teachers 
made remarks praising their cooperating teachers. During the 
first set of interviews, twelve student teachers said that 
they were very satisfied with their cooperating teachers, 
and seven offered similar views during the second set. 
Apparently they felt confident that they were learning how 
to teach and that they were learning the responsibilities of 
a teacher. 

Questionnaire results also indicated that the student 
teachers were very satisfied with the in-school experience 
and had few real problems. When asked on the 
post-questionnaire what would they change in the program and 
what would improve the program, only eight student teachers 
offered suggestions for change and nine listed some 
improvements to be made. The most often suggested 
improvement (half of the student teachers) was that if they 
could teach more, then this would improve the experience. 
Howeae os this was not an aim Ae he een 

The grade for the practicum was simply a pass or a 


fail. The majority of the student teachers agreed that their 
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cooperating teacher should provide the grade. The majority 
of the cooperating teachers, however, disagreed. They 
preferred to have two people, the cooperating teacher and 
the faculty consultant, responsible for the student © 
teachers' evaluation. 

The suitability of the Berean grade as the 
evaluation was strongly endorsed by the cooperating 
teachers. Eighty-eight percent of them agreed with this 
method of evaluation. Most felt that for this type of 
course, the pass-fail grade was adequate. 

The evaluation form used for the practicum evaluation 
included a pass-fail comment, a checklist of various 
teaching qualities with ratings and space for comments, and 
space for strengths and weaknesses. Questionnaire results 
revealed that a large majority of the cooperating teachers, 
88 percent, preferred this type of form. 

One minor and three major proplems regarding evaluation 
in general were indentified in the study. The minor problem 
concerned the difficulty of evaluating the observation 
portion of the practicum. The other three, more serious 
problems, included the role of the faculty Servet wh the 
selection of the cooperating teachers and the quality of 
Student teacher evaluations done by the cooperating 
teachers. 

‘Interviews done with the cooperating teachers indicated | 
that 80 percent of them did not understand what the role of 


the faculty consultant was. Student teachers also did not 
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appear to understand what the faculty consultant's role was. 
When explained to the cooperating teachers at an in-service 
that it would not be possible to have in the future a 
faculty consultant for each student teacher, the majority 
seemed to feel that they could evaluate the student teacher 
themselves in that situation. Although this matter appeared 
settled at this time, later discussions with cooperating 
teachers revealed that they were not entirely comfortable 
with the idea of their being responsible for most of the 
evaluation. Of course, some inconsistencies in student 
teacher evaluations occurred, in spite of efforts such as 
one entire in-service on evaluation to avoid this. 

Post-questionnaire results revealed that the 
cooperating teachers sepeared to have strong preferences 
regarding the best time of year to hold the practicum and 
strong preferences regarding the amount of time and 
attendance at the school. The majority of the cooperating 
teachers preferred the practicum to be held sometime between 
October and March. The majority of the cooperating teachers 
also preferred that the student teacher attend the school on 
a daily basis for four weeks. No one was waab eB ted in 
half-day attendance. 

In contrast to these preferences, cooperating teachers. 
appeared to be somewhat undecided regarding the level at 
which the student teacher should have his first student 
teaching experience. Approximately half of the cooperating 


teachers felt that the junior high level would be best, 
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while six had no preference. 

Overall evaluation of Ed.Pra. 252 by the cooperating 
teachers, faculty consultants and student teachers was 
favorable. Cooperating teachers and faculty consultants 
described the entire program as worthwhile and valuable. The 
Student teachers also judged the program as very worthwhile. 
All but one student teacher said that they felt more 
confident about doing their next round of student teaching 
because they had taken Ed.Pra. 252. In addition to this, 100 
percent of the student teachers recommended that all student 
teachers take Ed.Pra. 252 prior to their major student 
teaching round. 

On the post-questionnaire, student teachers and 
cooperating teachers rated.the objectives in terms of degree 
of importance and in terms of degree of achievement. Both 
groups also rated the degree of achievement of the 
objectives highly, but not so highly as the importance. The 
most highly achieved objective, objective number three, 
which stated that the student teachers should have a 
graduated and gradual introduction to teaching, was also one 
of the objectives rated as the most important. The two 
objectives considered to be achieved to the lowest degree 
included objective number four, which dealt with the 
pedagogical styles and techniques of teaching, and objective 
number ea which suggested that the student teacher should 


‘have the opportunity to reflect. 
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In general, faculty consultants, cooperating teachers 
and student teachers agreed that the topics presented in the 
Ed.CI class were appropriate as curriculum for the Ed.CI 
portion ofathe program. However, each group had some 
concerns regarding specific topics. 

A survey given to secondary education methods 
professors prior to the beginning of the Ed.CI university 
class revealed that they viewed the two topics, "What 
Teaching Is" and "Communication (in the School and 
Community)," aS premature, suggesting that they. would be 
better taken in a later Ed.CI class. Although the professors 
were accepting of the topics "Instructional Techniques" and 
"Assessing and Evaluating Students," they were concerned 
about the extent and manner in which the subtopics of 
"Instructional Techniques" would be presented. 

Both student teachers and cooperating teachers, 
according to post-questionnaire results, felt that the topic 
"Provincial Curriculum Guides" was not very important for 
this general Ed.CI course. In addition to the above topic, 
Student teachers on the post-questionnaire did noe rate 
highly the topics "What Teaching Is" or "Assessing and 
Evaluating Students". A few interview comments from the 
student teachers also described "What Teaching Is" and an 
additional topic on taxonomy as not useful. 
Post-questionnaire results aasticdieeel that student teachers 


were undecided regarding the addition of other skills such 
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as the skill of variability or reinforcement as topics for 
the Ed.CI course. Half of them thought these might be 
helpful and half thought they had been covered pretty well. 
Pre- and post-questionnaire results revealed that the 
cooperating teachers did not see the topic "Peer Teaching" 
as very important, although this topic received more ratings 
of importance on the post-questionnaire than it did on the 
pre-questionnaire. Interestingly, the student teachers rated 
it aS very important on both the pre- and 
post-questionnaires. 

All three groups had a very favorable response to many 
Specific topics. For example, the faculty consultants viewed 
the following as very acceptable topics for the Ed.CI 
course: 

-classroom management 

-peer teaching 


-classroom teaching (with strong emphasis on planning 
and analysis) 


-maintaining discipline 

-communication in the classroom. 
In addition to the above, both student teachers and 
cooperating teachers on pre- and post-questionnaires rated 
the following topics as important: 

-interpersonal communication and group processes 

-~instructional techniques and strategies 

-questioning strategies and techniques 


-components of a lesson plan 
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-lesson presentation 

-instructional objectives. 

The majority of the ratings of these topics showed little 
change between pre- and pOcenGueateanainect 
Post-questionnaires also revealed that both groups felt that 
self-evaluation, the skill of motivation and the skill of 
explaining, which were not included on the 
pre-questionnaire, were important. It is interesting to note 
that initially the student teachers rated all the suggested 
Ed.CI topics as important, while the cooperating teachers 
rated all but "Peer Teaching" as important. Interview 
comments from student teachers added the topics aeietegnonen 
and field trips. The majority of the student teachers 
described peer teaching as very POnerenaiies but two student 
teachers felt that it was not. Post-questionnaire data 
revealed that two-thirds of the student teachers wanted more 
peer teaching included in the course. Twelve comments 
offered voluntarily by the student teachers during 
interviews anes in general, positive; for example, the 
majority of the comments described the course as 
comprehensive and well covered. Only one student teacher 
suggested that the material was not worthwhile. 

In contrast to the satisfaction with peer teaching 
described above, student teachers appeared to be very 
unhappy with some other aspects of the Ed.CI course. Among 
the 60 negative Pomme Be ecuaen sh student teachers, 


many were very critical of the instructor and his 
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presentation. For example, student teachers described his 
films as outdated and useless, and the material as 
impractical. The majority of the negative comments revealed 
the immature attitudes of the student teachers. For example, 
one student teacher felt that all he needed to do was to 
"read the handout on lesson planning and lesson planning 
would come naturally." Another said that he deliberately 
missed a three-hour class in order to study for an exam in 
another course. 

Although, as was mentioned above, the majority of the 
remarks were very critical, five legitimate problems were 
identified: 

-The lecture was too long. 

-The instructor attempted to cover too much material. 


-Too few discussions, especially those dealing with the 
Student teachers' in-school experiences, were held. 


-Not enough activity-oriented tasks were used in the 

class (a change of pace was needed; there was too much 

lecturing). 

-~Attendance was 9 te 
One of the more serious problems was the length of the 
lecture. The reason most often suggested for its being too 
long was that it was too repetitious. Post-questionnaire 
response revealed that the majority of the student teachers 
did not want a three-hour class once a week. Instead, most 
student teachers chose two one and one half-hour elasses per 


week. Although most student teachers appeared to be aware of 


the attendance problem, 75 percent were strongly against the 
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idea of compulsory attendance. The most often suggested 
reason was that they had the right to chose whether or not 
to attend, especially if they were paying for it. 

Very few good quality suggestions for improving the 
Ed.CI course were received from the student teachers on the 
post-questionnaire. Student teachers suggested that the 
class could be improved in the following ways: 

-hold more class discussions 

-include more peer teaching 

-do a more in-depth study of discipline and management 

-have a one-hour lecture and a two-hour lab 

-deal more with interaction among students 

-cover less material. 

In spite of the preponderance of negative remarks 
received from the student teachers during interviews, they 
listed a number of skills on the post-questionnaire that 
they had learned from the Ed.CI class. The skill most often 
reported (70 percent of the student teachers) was lesson 
planning. Other skills included: 

-communication skills, verbal and non-verbal 

-classroom management , 

-questioning techniques 

-discipline 

-explaining. 

Be sone ueionnaice response regarding reading the text or 
the class handouts was disappointing. Seventy percent of the 


class had read 10 percent or less of the text, with six 
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student teachers reporting that they had not read any of it. 
Sixty-Six percent reported reading 50 Bere ene or less of the 
handouts. Six student teachers suggested that the handouts 
were too long to read, and one student teacher said he had 
no reason at all not to read them; he simply did not. 

In contrast to the negative attitudes towards the text 
and the handouts, student teacher response regarding class 
assignments was very positive. A large majority (12 of 15) 
reported that they found the assignments of practical value. 
‘The lesson planning assignment was deemed to have the most 
value. Although the questionnaire response was very 
positive, interview comments were mixed. Four student 
teachers complained of what they considered inadequate 
explanations of certain assignments. Ten Spudent teachers 
reported being unhappy about different aspects of evaluation 
on various assignments. No one aspect was selected by a 
large number of student teachers as being a problem. Eight 
student teachers mentioned positive aspects of the 
assignments with over 50 percent of these describing the 
assignments as not long or difficult to complete, and noting 
that they enjoyed doing the assignments and Foun them 
useful. Two student teachers felt that the homework load was 
not heavy. | 

A large majority (14 of 15) of the student teachers 
reported on the Seeetadestionnatre that evaluation in the 
Ed.CI class was fair. Comments were generally positive, 


explaining that the evaluation was fair because there was a 
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fair mark breakdown for the assignments. Interview response 
to the final exam indicated that the student teachers had 5 
few minor criticisms of the exam (some felt that some 
questions were vague), but generally appeared to feel that 
it was fair. 


4. Summary of Supplementary Data 


The secondary education methods professors felt that 


the Ed.CI part of the program must be closely related to the 
in-school experience in order for it to be beneficial to the 
student teacher. The degree to which this relatedness was 
achieved varied throughout the term. For example, early in 
the term, at least half of the student teachers reported 
during interviews seeing no relationship between the 
university class and the in-school experience. However, 
final interview data indicated that a small majority 
(slightly more than half of the student teachers) felt that 
the two parts of the program were related. Final 
questionnaire data regarding this problem revealed that most 
student teachers found some relationship. Seventy-five 
percent of the student teachers' ratings of the degree of 
relationship between the two parts of the course fell 
between ratings of three and five, indicating an average to 
high degree of relationship. 

Four in-services were conducted with the cooperating 
- teachers, but although cooperating teachers were encouraged 
to attend (by means of paying them for their time spent at 


the meetings), optimum attendance was not achieved. For 
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example, 9 of 16 cooperating teachers attended all 4 
in-services, and 3 attended 3 in-services. However, it was 
hoped that since the experimental program was completely 
new, attendance would be close to 100 percent. 

Cooperating teachers, according to questionnaire data, 
suggested that there was much value to the in-services. The 
two most often Suggested valuable aspects were receiving 
information relating to the specific aims and goals of the 
course and specific expectations of the student and 
cooperating teachers, and receiving information regarding 
evaluation and discussing it together at the in-service on 
evaluation. Two other benefits mentioned, but to a much 
lesser degree, included sharing ideas with other teachers 
through discussion, and receiving information about what the 
student teachers were covering in the university part of the 
program. The least valuable part of the in-service reported 
by merely three cooperating teachers was the time spent 
going through the manual. 

The majority of cooperating teachers, according to 
post-questionnaire response, believed that the in-services 
differentiated adequately between the conventional student 
teaching programs and the experimental program. 

A very large majority of cooperating teachers were in 
favor of continuing the in-service program. Some felt that 
the in-services should be continued, but under certain 
circumstances. These included: 


-while the program is new 
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-hold just prior to student teacher arrival at the 
school 


-conduct different numbers of in-Services for less and 
more experienced cooperating teachers. 


The three university professors also were very much in 
favor of continuing the in-services. No agreement on any one 
ideal number of in-service sessions was reached by the 
cooperating teachers. The majority chose between two and 
four in-Sservices as ideal. Almost half of the cooperating 
teachers explained that circumstances, such as the age of 
the program (new or old) and familiarity of the cooperating 
teachers with the program, would dictate the ideal number of 
sessions. There was also much variability regarding what 
Should be discussed at each in-service by the 25 percent of 
the teachers who made Suggestions for the contents of the 
various sessions. 

The majority of the cooperating teachers agreed that 
the best time to hold the in-service was one week prior to 
student teaching. Most felt that this would give them enough 
time to prepare for the arrival of the student teacher. 

Although student teachers were asked what type of 
information should be presented to cooperating teachers at 
the in-services, information which cooperating teachers 
needed and had not been provided with, the student teachers 
provided no new information. Ideas which were suggested by 
the Bache teachers Hed already been presented to the 


cooperating teachers at the in-services. 
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Perceptions of the student teacher were sought from 
both the student and cooperating teachers. By the end of the 
course, both groups felt that school pupils would view the 
Student teacher as a student teacher. Cooperating teachers' 
perceptions, unlike the student teachers' perceptions, 
changed from pre- to post-questionnaires. Initially, 50 
percent felt that the school pupil would view the student 
teacher as a student teacher, and 25 percent as an observer. 
However, by the end of the course, the majority of both 
groups felt that the school pupils would perceive the 
student teacher as a student teacher. 

Characteristics and qualities of a good teacher were 
also sought from the cooperating teachers and student 
teachers. Cooperating teachers emphasized personal 
characteristics and skills related to the teaching activity 
itself approximately the same number of times on both pre- 
and post-questionnaires. They did not change appreciably 
from pre- to post-questionnaires. However, initially, they 
listed being a disciplinarian as a personal characteristic 
of a teacher most often, but on the post-questionnaires they 
listed knowledgeability most often. The fe soniey of the 
student teachers also listed personal characteristics of the 
teacher such as being approachable and fair-minded on both 
the pre- and post-questionnaires. By the end of the course, 
the sudaeiie teachers de-emphasized personal characteristics 
needed by a teacher and teaching skills. This decrease was 


offset by the emergence of two different categories: 
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relations with staff at the school and extracurricular 
activities. 

Although an earlier section suggested that the student 
teachers did not really have a clear idea of what 
characteristics a teacher should have, they did seem to know 
what the responsibilities of a teacher eenee When pre- and 
post-questionnaire ratings of teacher responsibilities were 
compared there was no change from pre to post, suggesting 
that the student teachers knew what the teachers' 
responsibilities were to begin with. 

Regarding student teacher commitment to teaching, 
initially the majority (75 percent) indicated that how well 
or how poorly they aiatin the course would influence their 
commitment to teaching. Interestingly, by the end of the 
course, only about half felt this way. | 

Student teachers also commented on their desire for 
professional help after the course. Initially, the majority 
(73 percent) wished to have professional help, but this 
decreased to approximately 50 percent by the end of the 
course. According to pre-questionnaire results, student 
teachers would seek advice primarily from their cooperating 
teacher or their Ed.Pra. instructor, with the largest number 
seeking help from their Ed.Pra. instructor. By 
post-questionnaire time, this situation was reversed with 
more student S.heners choosing to seek help from their 
cooperating teacher than from their Ed.Pra. instructor. Some 


Student teachers rejected both sources; (one rejected the 
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cooperating teacher and two rejected the Ed.Pra. 252 
instructor). Three student teachers chose Student 
Counselling Service as a possible source, and three rejected 
this service on the pre-questionnaire, while two chose 
Student Counselling Services and two rejected it on the 


post-questionnaire. 


B. Recommendations 
The following recommendations are based on the findings 
of the study. Bee eee are presented separately for 
the manual, for the in-school experience and for the Ed.CI 
portion of the course. In addition, general recommendations 
which arose from the findings but which do not fit into the 
above categories are presented. 
1. The,Manual 
It is recommended that the manual remain as a companion 
to the course. The following points should be considered in 
light ,of. the findings sof “this study. 
a. Means of ensuring teachers' participation 
(perhaps a workshop offering university credit or 
perhaps offering teachers released time) should be 
examined. Many of the cooperating teachers in the 
program were not sufficiently familiar with the aims 
and content of the manual. The student teachers’ 
attitudes towards the manual appeared to be highly 
dependent on those of their cooperating teacher. 


Furthermore, the more of the manual one read, the more 
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positive one's attitude appeared to be. Although the 
manual was discussed during in-service sessions, 
apparently this was not sufficient incentive to have 
all cooperating teachers do the required reading. 

b. Cooperating teachers should be recruited and 
instructed well in advance. One cooperating teacher 
complained that by the time he found out about his part 
in the program, it was too late to change his plans for 
the course. 

c. In general, student teachers' efforts on the 
manual were poor: only 13 of 16 Student teachers 
Submitted the manual at the end of the course: of these 
just over half completed 75 percent or more of the log 
and 75 percent or more of the observational activities. 
Part of this may be attributed to the fact that the 
manual was not graded. It was supposed to be a 
requirement for passing the course, but as one student 
teacher contended, "He can't fail us." Inasmuch as the 
manual is seen as a valuable part of the course, 
instructors should ensure that students are completing 
it, both by making frequent checks and by giving a 
final grade on the manual. 

d. It is interesting to note that many of the 
critical comments regarding the manual were not voiced 
at’ the in-service sessions where cooperating Peccheds 
could have expressed their opinions. These opinions, 


however, were given freely during interviews. Future 
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evaluations, therefore, ought to consider the interview 
method as at least part of the data-gathering process. 

e. Future revisions of the manual should take the 
following into consideration: 


1. When appropriate, specific subsections 
should be devoted to the students' areas of 
specialization. 


2. Some of the activities are too long and 
complex. These should be shortened and 
Simplified. 


3. Many activities would be improved by having 
Specific, focused instructions. 


4, Section VIIIA (The School and Community) 
should be eliminated. One of the cooperating 
teachers, who had lived and worked in the area 
for over twenty years, noted that she did not 
feel that, even with her experience, she could 
answer many of the questions.'’ 


5. Section VIIIB (School Organization) should 
be either eliminated or carefully examined and 
revised extensively. No one listed this section 
as a strength, and both student and cooperating 
teachers listed it as a weakness. 


Although student teachers and cooperating teachers 
appeared to be very satisfied with the in-school experience, 
the study revealed that it could be improved. Therefore, 10 
recommendations are suggested for consideration when 


revising the course. These include: 


14 According to data reported in Chapter V1, faculty 
consultants, cooperating teachers and student teachers had 
reservations regarding topics VIIIA (The School and 
Community) and VIIIB (School Organization). It is felt that 
these topics perhaps should not be deleted from the student 
teachers' overall program, but instead perhaps they appeared 
too early in their program to be beneficial. 
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a. When circumstances permit, for example when 
there is a larger supply of cooperating teachers, use 
only cooperating teachers who have supervised student 
teachers in the past, preferably more than two student 
teachers. In this program, three eOcoe at ina 
teachers had not supervised a student teacher 
previously. Consequently, they were unable to provide a 
good quality evaluation or expert assistance for the 
Student teacher. 

b. Provide the cooperating teacher with some 
released time het cachet one class period per day) 
in order to discuss problems and successes with the 
student teacher. In this program, the teachers were 
extremely busy, with some cooperating teachers having 
as many as six different preparations a day. (The only 
time most cooperating teachers had available to talk 
with their student teachers was either at noon-hour or 
after school, if they were not involved with 
extracurricular activities at this time.) 

c. Although it was reported that the majority of 
student teachers who were not placed with cooperating 
teachers in their area of specialization felt that this 
did not detract from their experience, it is 
recommended that every effort be made to place the 
student teacher with a cooperating teacher who has 
expertise in the student teachers major subject area. 


If this is not possible, the cooperating teacher in 
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charge should allow the student teacher to observe at 
least some classes taught by another teacher in the 
student teacher's naaoe area of study. 

d. Ensure that one cooperating teacher has only 
one ee udenk teacher at a time. In this program, two 
cooperating teachers had two different student 
teachers, each from a different program. 

e. The responsibilities of the faculty consultant 
Should include the following: act as liaison between the 
cooperating teachers and the university, instruct the 
Ed.CI course, hold comeback seminars for student 
teachers, act as a troubleshooter, be involved with the 
in-services, visit student teachers and coordinate both 
parts of the program. 

£. Student teachers should attend the school on a 
daily basis, for four weeks. 

g. Although evidence from the study suggests 
Strongly that the student teaching experience be held 
between October and March, the student teachers could 
benefit from observing and teaching during September or 
June, at some point in his student teaching career. 
This could be done in the Phase II part of their 
overall degree. 

h. Student teachers must have the value and 
importance of courses such as educational foundations, 
educational administration and educational psychology 


explained to them. Although these are mandatory 
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courses, student teachers, in general, felt that they 
held little relevance to their in-school experience. 

i. Confusion surrounded certain aspects of the 
in-school experience. For this reason, it is 
recommended that the following be done at the 
in-services: 


1. Explain and emphasize that the student 
teacher must have a gradual introduction to 
teaching with a wide variety of non-teaching 
tasks. Although evidence from this study 
indicates that a majority did have a graduated 
experience, some did not. 


2. Explain thoroughly the role of the faculty 
consultant to the cooperating teachers and the 
Student teachers. Neither the student teachers 
nor the cooperating teachers appeared to 
understand what the role of the faculty 
consultant was. 


3. Explain to the cooperating teachers that the 
Student teachers (most in their second year of 
university) will lack much specific subject 
area background knowledge and that this should 
be considered when planning the student 
teacher's activities and when evaluating him. 


4, Give cooperating teachers more instruction 
and information on how to. write good quality 
evaluations and how to evaluate the student 
teacher fairly. It may be possible to discuss 
and agree upon some definition of what 
constitutes good and excellent student 
teaching.'® One student teacher evaluation was 
written almost entirely with negative comments, 
yet the student teacher was given a pass. A 
good evaluation can be written in a positive, 
not psychologically damaging manner. 


5. Explain the importance of student teacher 
lesson planning to the cooperating teachers. 
One cooperating teacher explained that the | 
lesson planning category was not applicable to 
his subject area and dic not evaluate the 
student teacher in this area. 


18 This was suggested by the Assistant Dean of Practicum. 
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j. Retain the present evaluation form and do not 
add the category knowledge in subject area to it. The 
majority of all groups were satisfied with the 
evaluation form. Because student teachers for the most 
part are only in their second year, it is meaningless 
to evaluate them on their background knowledge in their 
major field of study. 

oe Une Ed.Cr Course: 

This study suggests that a number of changes would 
improve the Ed.CI section of the course. These include some 
minor changes in topics, re-organization of the class time, 
improving attendance, and ensuring that student teachers 
read the assigned work. 

| a. It is recommended that the original core of 
topics presented in the experimental program be 
retained. Questionnaires, interviews and a faculty 

Survey concluded that, in general, all the Ed.CI topics 

were received as acceptable curriculum by the student 

teachers, cooperating teachers and faculty consultants. 

However, the following points should be considered, if 

the course is to be revised: 

1. Some topics require more emphasis than 
others. These include: 
-lesson planning(includes instructional 
objectives, components of a lesson plan, 
lesson presentation and self-evaluation) 
-classroom management 


-discipline 
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-instructional techniques (includes 
questioning strategies, skills of 
variability, motivation, explaining and 
reinforcement ) 


-interpersonal communication and group 
process 


-peer teaching. 
Peer teaching was not considered so important 
by the cooperating teachers as it was by the 
Student teachers. Student teachers felt there 
was great benefit from this part of the course. 
Questionnaire and interview data confirmed that 
student teachers and cooperating teachers felt 
knowledge of lesson planning was very 
worthwhile. 
2. Topics which appear to require less 
‘concentration include: 

-provincial curriculum guides 

-evaluating students 

-communication in the school and community 

-what teaching is. 
After their student teaching experience, 
student teachers rated evaluating students low 
in importance. They probably had no need in 
this very general course to evaluate. 
"Communication in the School and Community," 
according to Spitz (1978) was considered by the 
secondary education methods professors to be 


premature. The conclusion appears to be 
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Supported by the poor quality of work done in 
these sections of the manual. The professors 
also considered "What Teaching Is" to be 
premature, according to Spitz. Student teachers 
rated this topic lower in importance on the 
post-questionnaire than they did on the 
pre-questionnaire. The instructor and one 
Student teacher suggested that the topic may 
have been more successful if it had been 
presented after the student teaching éxperience 
or later in the experience. 
b. Some of the problems with the Ed.CI section of 
the course could be alleviated by the following: 
1. The amount of material to be covered should 
be reduced and kept at a general level. 
2. The length of the lecture should be changed 
to no more than one hour and twenty minutes, if 
conditions are appropriate. If this is not 
possible, then the three-hour class will have 
to be very carefully planned to include a 


greater variety of change of pace activities. 


3. More class discussions should be held with 
more student involvement activities. 


4, Comeback seminars should be held on a 
regular basis, especially for the purpose of 
discussing their in-school experiences. 
c. Attendance was a problem observed by the 
investigator, the instructor and several student 
teachers. Although questionnaire data strongly suggests 


that student teachers do not like the idea of 


compulsory attendance, feeling that it infringes on 
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their student rights, it is recommended that attendance 
for the course be compulsory. 

d. Questionnaire data revealed that effort student 
teachers put into reading the text and handouts was 
minimal. Because of this, more frequent testing should 
occur and possibly more assignments given where both 
text and handouts must be used. Everything that the 
student teachers do in this case seems to require a 
mark or some type of incentive, in order to encourage 
them to put some effort into the course. 

4. Additional Recommendations 
Findings of this study suggest the following additional 
recommendations: 

a. Efforts should be made to continue to keep the 
Ed.CI and Ed.Pra. parts of the course integrated or 
related to a high degree. One should complement the 
other. This was one of the major objectives of the 
program, but questionnaire results indicated that this 
objective was achieved only to an "average" degree. 

b. If possible, in-services should be held one 
week before the student teachers arrive at the school. 
In the present study, cooperating teachers should have 
been indoctrinated heavily before the program began 
because there was so much new information to become 
familiar with. | | 

c. In-services should continue as an essential 


part of the overall program. In this study, cooperating 
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teachers and university professors felt that the 
in-services were very worthwhile. The number of 
in-services should vary according to the needs at the 
time. Those in charge of organizing the in-services 
might take the following points into consideration when 
planning the in-services: 

1. a different number of in-services for 

experienced and new cooperating teachers 


2. different sessions for teachers who are 
familiar with the program and those who are not 


3. sessions on evaluation of the student 
teacher (Cooperating teachers should strive for 
more consistency in evaluation and good quality 
written evaluations). 

d. Student teachers should be encouraged after the 
course to discuss their teaching career plans with 
either student counselling, their Ed.CI instructor, or 
their cooperating teacher. All three groups were 
recognized as sources of help on the 
post-questionnaire. However, by the end of the course, 
the most popular choice was the cooperating teacher. 

e. Student teachers should be encouraged by 
cooperating teachers and the Ed.CI instructor to make 
every effort to attend all their days at the school, in 
order to observe and obtain as much practical 
experience as they can. Harsh penalties do not seem to 
peereqiired since their attendance at the school was 


quite good. Their attitudes towards attending the 


schools appeared to be very favorable. However, the 
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student teachers should be required to explain their 


absence and arrange to make it up some other time. 


CoeAftter. Word 

In any study many intuitive reactions occur which do 
not form part of the data. This study was no exception. In 
the following pages 1'* would like to report some of the 
thoughts and feelings I had while I collected the data and 
analyzed it. 
1. Cooperating Teacher Reaction to the Course 

It was my feeling that initially the cooperating 
teachers were skeptical about the new program's value to the 
Student teacher. Many cooperating teachers held the view 
that their own university preparation for teaching was 
inadequate and that they had learned to teach principally 
when they were placed in the classroom full-time. I also 
felt that, because of these pre-formed opinions, they did 
not grasp the true meaning of the program until the course 
was almost over. AS waS reported in the text, the 
cooperating teachers appeared to become more convinced of 


the value of the program the more they worked with it. 


'9The use of the first person in the following section 
deviates somewhat from standard thesis style. However, 
inasmuch as the following section discusses subjective 
opinions rather than objective facts, I feel that the first 
person is appropriate. I feel that some of what I learned in 
the study which was of value to me, and I hope of interest 
to others, would have been lost without the following 
section. 
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2. Student Teacher Daily Log Book 

Although as reported above, cooperating teachers felt 
at both the beginning and the end of the course, that the 
log was important, and although student teachers felt in the 
beginning that the log was worthwhile, I wonder about its 
value. That many student teachers stopped doing it suggests 
that it was not a rewarding experience. Furthermore, 
questionnaire data and subjective examination of the logs 
Suggested that they did not gain much from this experience. 
Course 

One assumes that when student teachers volunteer to 
take an experimental course they do so because they have an 
interest in it. However, interviews revealed that this was 
not the case. Reasons given for taking this course included 
the following: 

-It fit into my timetable. 

-I would be able to get into a school and teach. 


-I knew I would have to take this course so I might as 
well get it over with. 


-I want to try everything; I want different 
experiences. 


-I feel lucky to take this course this year and not 
next. 


-I like the idea of having input into the formation of 
a course. 


--I considered advantages and disadvantages before 
Signing up and plan to make a good effort to learn 
something from it. 


After examining student teacher manuals and talking with the 
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them, I felt that the majority of student teachers had taken 
the course nepine to put in very little effort to receive a 
pass grade. 
4. Cooperating Teacher Involvement with the Experimental 
Course 

While it is not an extremely important aspect of the 
evaluation, it is worth noting that the sample of 
cooperating teachers was by and large not comprised of those 
who might normally be expected to volunteer. Almost all the 
cooperating teachers were Neat see by the course instructor 
and, therefore, would probably have more personal commitment 
to the course. 
5. Methods of Data Collecting 

There were advantages to uSing both interviews and 
questionnaires as data gathering methods. For example, 
questionnaires allowed me to ask specific questions which I 
was interested in and the interviews, primarily 
unstructured, allowed other aspects I had not thought of to 
emerge, for example, attitudes. At some points in the 
program the student teachers were angry, frustrated and 
unhappy with the Ed.CI class, but very satisfied with their 
in-school experience. Through in-depth interviews conducted 
with. cooperating teachers at three different times, I sensed 
that they had not really come to grips with the program 
until much Vater on; information that questionnaires alone 


would not have discovered. 
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a. Advantages and Disadvantages of the Unstructured 


Interviews. In general, the interviews allowed me to be 
aware of and share some participants' personal thoughts 
about the program which I otherwise would not have known 
about. For example, one cooperating teacher wondered out 
loud if his critical remarks would have any effect on 
revision of the course. To a certain extent, some confided 
in me. One student teacher explained that he could say 
things to me which he could not say to his instructor. Some 
shared personal thoughts about student teaching in their 
Subject areas. A cooperating teacher and faculty consultant, 
each a different subject areas, felt that his own 
subject area was different enough from the other's to 
warrant Biaperent treatment. For example, one felt that 
-observing in different classrooms would not be very 
beneficial since the subject area involved required 
different methods of discipline and classroom management. 
The other person felt that his subject area was the toughest 
to teach and that, because of their prior experiences, the 
Majority of student teachers in this subject area are able 
to begin teaching immediately. He felt that because of this, 
Student teachers in his subject area did not really need the 
gradual introduction since they already had a fai degree of 
confidence. 

Using the aes interviews gave me a more 
complete picture of how all the participants were 


experiencing the program. A chief advantage to the in-depth 
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interviews conducted with the three cooperating teachers was 
that I felt I was able to come very close to the experience, 
in human terms. I could observe a strong personal and 
professional relationship between the cooperating teachers 
and student teachers. The in-depth interviews allowed me to 
identify what types of expectations and responsibilities the 
cooperating teachers in particular had regarding themselves 
and the student teachers. This is important, in that the 
student teacher learns through the interaction between 
himself and the cooperating teacher, and that personal 
qualities do play a part in how successful this can be. 

I felt that there were two difficulties with the 
unstructured interviews. One was that occasionally I would 
hear some opinion or feeling expressed and wonder if the 
other participants felt that way as well. That participants 
did not mention a point, does not mean that they do not have 
an opinion on it. However, one cannot claim consensus if a 
remark appears a few times. Another difficulty with 
unstructured interviews, I feel, is that they do not yield a 
great deal of reportable hard data. A third difficulty I 
found was repetition. Comparing questionnaire data and 
interview data, I felt that there was much repetition and 
therefore I had to combine both types of data in the results 
section of the thesis. 

b. Telephone Interviews. I felt that che mecoenae 
telephone interview was an excellent method of | 


collecting data. Twice during the course, a short time after 
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it had been started and at the end, I telephoned the 
cooperating teachers and asked them specific questions about 
aspects of the program which I was not clear on. I was able 
to receive immediate feedback and determine if anything 
major was wrong with the course at that point in time. I did 
not collect a large amount of data in this manner, but the 
interviews were very valuable as a supplementary method of 
Gata gathering. Interestingly, the majority of the 
cooperating teachers indicated that if they had a choice 
regarding types of interviews, they preferred the 
face-toziace type, but they were also comfortable with the 
telephone type. 
interviews and questionnaires, I was able to respond and 
adapt to the needs of the study. For example, I used 
questions and problems with the program that were hinted at 
or stated during interviews, in order to compose questions 
which added valuable information to the final questionnaire. 
A good example of responding to a particular need is 
illustrated by the question of the role of the faculty 
consultant. After the final questionnaires Wederecs 
administered to the cooperating teachers, and after 
attending the final in-service, I had a question regarding 
the cooperating teachers' opinions about the role of the 
pele conculton wees this time it seemed to me to be an 
important question. Thus, I telephoned them all. I also 


telephoned the student teachers to ascertain their opinion 
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of the final exam. 

In addition to the interviews and questionnaires, other 
factors which also contributed to my overall understanding 
of the program were 

-examination of the manuals completed by student 

teachers and those criticized by the cooperating 


teachers 


-my attendance at the Phase II committee meetings held 
prior to the experimental course 


-attendance at the in-services 

-my attendance at the beginning of each university 

Ed.CI class (I had brief chats with the instructor and 

some student teachers while collecting my activity 

sheets) 

Because I used a variety of methods to gather data, I 
feel that there is very little of the program which I do not 
have some information on or insight into. One method alone 
would not have given me the complete picture I have. 

6. Collecting the Data 

One difficulty in collecting data from human beings is 
that one cannot get them all. I was unable to obtain a 
complete set of pre- and post-questionnaires from the 
student teachers. In the first case, one student teacher was 
absent from the first class, but filled it in later; 
however, I was unable to use it Since he had already visited 
his school prior to completing the pre-questionnaire. In the 
second case, I tried to arrange several times to have the 
student feaener complete it; she did not show up. I was also 


unable to obtain a complete set of post-questionnaires from 


the cooperating teachers. Since one had not attended any of 
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the in-services, he could complete only the parts of it he 
was familiar with. I also had to mail him his 
pre-questionnaire and then discard it because he completed 
it after the course had been running for a week or so. 

I felt that the student teachers (unlike the 
cooperating teachers) were not very cooperative with respect 
to my data gathering. I encountered several problems with 
them. For example, it required three weeks to telephone and 
arrange the first set of 16 student teacher interviews, 
whereas it required only one week for the second set. Both 
sets of interviews had absentees--one student teacher missed 
five interview appointments. Finally, it was so late that I 
Simply telephoned her and recorded her interview by 
handwriting. Regarding collecting activity sheets, I made 
numerous phone calls at the end of the course requesting 
these. Several student teachers promised to deliver them to 
me, but they did not. Consequently, I have an incomplete set 
of activity sheets, 11 of a possible 16. 

In general, I felt that the majority of the respondents 
were quite comfortable during the interviews. I was 
Satisfied that the participants were at ease AASED to 
discuss freely with me their thoughts and feelings regarding 
the program. Since most of the student teachers talked for 
at keasteaghnaliahourn wandaseveralMol thempforvanghour, 1 
felt that they were pretty much at ease. One student teacher 
did not want to be tape recorded; consequently, I complied 


with her wishes and took down a few notes. An interesting 
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observation I made about the interviews was that there was a 
definite change in the student teachers' confidence when 
talking with me from one set of interviews to the next. By 
the second set of eee they seemed to have found 
their voices. Perhaps this was because they had been 
cicpveineuae (having to talk), or perhaps by this time they were 
more familiar with me. 

As I was conducting the unstructured interviews, I made 
an interesting observation regarding the participants' 
reactions to me and the unstructured interviews. A great 
number of the interviews began by saying to me, "Well, what 
do you want to know?" Apparently, they expected that I would 
simply ask them questions and they would respond. This 
- suggests that they were quite unfamiliar with unstructured 
interviews. I was not completely convinced by the end of the 
course that these interview types were viewed any 
differently from other interview types by the student 
teachers or cooperating teachers (perhaps similar to an 
appointment with their advisor or counsellor.) 

One method of collecting data which I found very 
valuable was that of recording my own reactions and opinions 
immediately after interviews were conducted and 
questionnaires administered. It was at this time that I 
noted the problems involved with collecting the data. 

Tealso felt thac recording, transcribing and 
interpreting the interviews was an excellent method for 


collecting and checking the data. The main disadvantage was 
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that it was very time consuming. The major advantage, 
however, was that it allowed me to give the interviewee a 
chance to change his opinion if he felt differently than 
what was interpreted. Interestingly, only two minor changes 
were made in the interview interpretations. 

Although a few aspects of the interviews with the 
student peachecoe eee red to be valuable, I felt that many 
of their comments were low quality a not very important, 
probably because they had little experience with teaching 
and were quite young. The most disturbing aspect about the 
interviews was listening to the large number of negative 
remarks about the university class, especially criticism of 
the instructor. At the same time, I realized that the 
Student teachers were really uninformed, but believed | 
earnestly in what they were saying. After analyzing the 
Gata, I became more convinced that the student teachers were 
not the best source of suggestions for revision purposes. 
Better sources of suggestions would include classroom 
teachers, for the in-school part, and secondary education 
methods professors, for the Ed.CI part of the program. 

7. Looking Back 

In retrospect, if I were to redo the study with the 
benefits of hindsight, the changes I would make would be 
very minor. Interestingly, there were no data which I would 
have liked to have from the beginning of the study which I 
Gid not have. A problem I faced which I still do not know 


how to resolve is that of data collection. I was 
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unsuccessful in obtaining complete sets of questionnaires 
and activity sheets. It was not possible to secure the 
cooperation of all respondents. I could offer them no 


incentive other than publicizing their views. 
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APPENDIX A (1) 


ED. PRA. 252 STUDENT TEACHER PRE-QUESTIONNAIRE 


Day Month Year 
January 3, 1979 Birthday 


As you know this experimental course "Teaching in the 
Secondary School" will become compulsory for all Secondary 
Education students in 1979. This questionnaire is designed 
to gather information about your perceptions of the course, 
your perception of your role in the school and your back- 
ground for dealing with the course. As with all experimental 
courses, this course will be revised in light of your exper- 
iences with it. Therefore we would appreciate your candid 
answers to the questions below. The answers you give to 
these questions will have no bearing on your grade but may 
help us to improve the course for future students. Please 
circle the appropriate response in the multiple choice 
questions. 


I. Personal Details 


1. Year “OL your Bera? Program 


aut Erst 
b. second 
isthe dal en iie(s: 


Zi Whateis your area of teaching specialization? 


3. What is your second area of teaching interest? 


4. In which division level would you prefer to teach? 


a. Division III (grades 7-9) 
b. Division IV (grades 10-12) 
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Il. Perceptions, ofgRole and (Duties sofa sTeacher 
1. At the present time, how do you view the degree of 
teachers' responsibilities in the following areas? 
Degree of Responsibility: 
No or A Great 
Responsibilities Biee Le) uly 2 0s eu Dea 
a. for classroom discipline be2r3 45 
b. for administrative tasks 
such as taking attendance L2-+3~4.5 
C. fOr-JOinsengGwanselass 
discussion Lee ated 
d. for leading a class 
discussion 5 
e. clerical tasks (for 3 
example, duplication) 
f. lesson planning 
III. Perceptions of You as a Student Teacher 


1. How do you think the students will 


observer 
teacher-aide 
student teacher 
teacher 

other (specify) 


0oaadaoy 


Ze 


view you? 


If you wish to be accepted as part of the teaching 


staff rather than as a student teacher what type of 


person do you need to be? 


HOVER Background 
Le 


Your previous knowledge of education theory and 


practice will play a part in your experience in 
the schools during this: term. On the following 
1-5 scale, please estimate the importance of each 
of the following areas to your experience in the 


schools this term. No cei 


mATea portant 1 
educational administration 
educational foundations 
educational psychology 
curriculum and instruction 
(Cry Seno) 
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Have you had previous experience in keeping a log 
of classroom activities? Yes No 


If yes, describe your experience. 


What do you think are the advantages in keeping a 
daily log of classroom experiences? 


Have you had any prior "teaching" experience? 
Please indicate which areas and what amount. 


Amount (e@.g., -hours, 
days, weeks, months, 


Area | years, occasionally) 


Phase I course (Ed.Pra.25l1) 
i. individual students 


ii. small groups 


iii. whole class 


ae 


iv. other (specify) 
How many different classrooms have you observed 
or taught in? Please indicate the number. 


Type Number Observed Number Taught 


L..elementary 
2. secondary 
3. other (specify) 


How many Ed.CI courses have you taken? Please 
list by course name or number. 


How many courses did you take in your area of 
teaching specialization up to January 1979? 
Please list by course name or number. 
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V. Course Content 


1. The portion of the course taken in your university 
classroom will cover the following topics. Please 
estimate the importance of these topics in relation 
to what you anticipate you will be doing in the 


schools. 
Not Im- Very Im- 
Topics POLtCant bacmomamo, DOLeant’ 
a. what teaching is re Sere nro 
b. classroom management day Ree FSS) 
c. interpersonal communication 
skills and group processes Ge bee 
d. maintaining discipline be 24 1S 
e. instructional techniques 
and strategies hed, 3°35 445 
£f. questioning strategies 
and techniques L271 OA 


G. "CUurrnicuhunsplannang 


i. instructional planning Leura nS 
ii. instructional objectives Bea ee ail) 
iii. components of a lesson plan 123 4 5 
iv. lesson presentation TA Dat Sate 


h. assessing and evaluating 
students, including evaluative 
techniques, record keeping and Sane 
reporting 

i. peer teaching Lele Saaeno 


VI. School Content 


1. What types of activities do you feel the in-school 
experience part of the course will involve? Note 
that the in-school part of the program will be 
approximately 50 hours. Please estimate the ideal 


proportion of time for each activity. 
Activities Percentage 


a. informal discussion with the 
classroom teacher 

b. informal discussion with other 
teachers in the school 

c. observing a variety of classes 
being taught 

d. examining school materials, 
and plans and materials of 
the teachers 

e. examining student written work 
and examinations 
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be eee CON st 


£. helping the classroom teacher 
with administrative tasks such 
as acquiring audio-visual equip- 
ment or distributing materials 


g. teaching individual students 
h. teaching small groups 
i. teaching whole classes 
Te talking, tovadminivstrators 
total 100% 
2. Observing practicing teachers allows you the oppor- 
tunity to learn by watching someone else teach. 


Please list in order of importance the five major 
skills of teaching you would like to learn this term. 


a. Di 
Cz ai; 
e. 


VII. Professional Career 


1. as Lei yousdo;welliror poorly in this) course, ‘will this 
influence your commitment to becoming a teacher? 
Yes No 


b. Following the course, would you like professional 
help on whether or not to continue with teaching? 
Yes No 

c. If your answer to question "b" is "Yes," where 
would you seek help? 

i. student counselling Yes No 


ii. your cooperating teacher Yes No 
Die yOu bd .Pra..25 2s anstructor Yes No 


Please comment on anything that is not in the questionnaire 
that you feel is relevant to the course or the school 
experience. 
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APPENDIX A (2) 


PRA. 252 COOPERATING TEACHER PRE-QUESTIONNAIRE 


Janugary 16, 31979 


As part of the evaluation of this course, we would like 
to determine your initial perceptions of the course and what 
you feel the student teacher will be doing in your classroom. 
Please circle the appropriate response in the multiple choice 


questions. 


I. Personal Details 


1. Please list the subjects you teach and the number of 
classes of each. 


Sub Jects Taught Number of Classes 


2. Teaching experience 


- ONG OL CWO Wyeans 


three to five years 
Six to eleven years 
eleven to twenty years 
over twenty years 


3. In your role as cooperating teacher how many student 
teachers have you supervised in the past (including 
this year)? 


one or two 

three to five 
Six to ten 
eleven to twenty 
over twenty 


4. Which degrees do you hold? 


no degree 

Bad: 

Bachelor degree other than B. Ed. 
Masters or Ph.D. 

other (specify) 


5. What is your area of teaching specialization? 


270 


dd Babeane Cans of the Student Teacher 


27 


L. How-do wyou thinksyour students will view the student 


teacher? 


a. observer 

b. teacher-aide 

c. teacher 

d. student teacher 
e. other (specify) 


2. What type of person will the student teacher have to 


be in order for him to be accepted by your 
as part of the teaching staff? 


III. Course Content 


students 


1. The portion of the course taken in the university 


classroom will cover the following topics. 
estimate the importance of these topics in 
to what you anticipate the student teacher 
doing in the schools. 


NGG - m= 
Topics : portant. p62 ssid 
a. what teaching is 2504 
b. classroom management Bhp PJs ney 
c. interpersonal communication 
skills and group processes arone sao 
d. maintaining discipline De 34 
e. instructional SUES RE: 
and strategies aE PS Te! 
f. questioning strategies 
and techniques dees Sar4 
G.. CULriCuULUM planning 
LL. instructional planning Lt 263 4 
ii. instructional objectives Lee Se oA 
iii. components of a lesson 
plan | ine? dad 
iv. lesson presentation ley2. Sard 
h. assessing and evaluating 
students, including evaluative 
technigues, record keeping 
and reporting |. a ip anc pip | 
peer teaching ii 12 34 


wig 
jiwOtCneT..(Speciuny) 


Please 
relation 
will be 


VErnyoim= 
SmvoOtvcante 


5 
5 


S) 


ah 


Ae ee eee 


4 sess rotones theduae ‘eee ie icategreet nae 
eimiwte wey rt he syuens a OF mind so? teks 
'23ase. a oidoses aie: te 


aS — semeeidigs win tine vlaenl ipo ieeemanainaealia 
, 7 
\ pty 


ey 


ip els ba eaieaienais ali ae: a ee 
tg ay ay RE Re cae age li em a in ee 
: a | 
ag youcnh: oa ghd ypeatens an xa0. ads to.¢ 
spies .ecigod, padwodios ets taveg titw’ 
aclitaied a seu cewds nord - ant? 
oat, iirw .ahSsal Jnece 
i vrs a 8 
#meesog 2 $e Sik ees 
f ft ; » r 
. - » . a i 
eq & 6 Soll 
ee ee | 


i od 

“a cr 

on ~ 
sry 


mo 
f= 
— 


a 
ta 


vo ra 
te a 


Zee 


IV. School Content 


1. What types of activities do you feel the in-school 
experience part of the course should involve? Note 
that the in-school part of the program will be 
approximately 50 hours. Please estimate the ideal 
proportioneof time “for each activity. 


Activities Percentage 


a. informal discussion with the 
classroom teacher 

b. informal discussion with other 
teachers in the school 

c. observing a variety of classes 
being taught 

d. examining school materials, 
and plans and materials of 
the teachers 

e. examining student written work 

and examinations 

f. helping the classroom teacher 
with administrative tasks such 
as acguiring audio-visual equip- 
ment or distributing materials 


g. teaching individual students 
h. teaching small groups 

i. teaching whole classes 

|}. talking to jadministrators 


k. other (specify) 


total 100% 


Please comment on anything that is not in the questionnaire 
that you feel is relevant to the course or the school 
experience. 
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APPENDIX A (3) 


ED. PRA. 252 STUDENT TEACHER POST-QUESTIONNAIRE 
Day Month Year 
MaALtCh Zon VU) On banenaay 


As you know this experimental course "Teaching in the 
Secondary School" will become compulsory for all Secondary 
Education students in 1979. This questionnaire is designed 
to gather information about your perceptions of the course, 
your perception of your role in the school and your back- 
ground for dealing with the course. As with all experimental 
courses, this course will be revised in light of your exper- 
iences with it. Therefore we would appreciate your candid 
answers to the questions below. The answers you give to 
these questions will have no bearing on your grade in this 
course but may help us to improve the course for future 
students. 


I. Perceptions of Role and Duties of a Teacher 


1. At the present time, how do you view the degree of 
teacher responsibilities in the following areas? 


Degree of Responsibility: 


No or A Great 
Responsibilities Gittle 1 2,344.5, Deal 

a. for classroom discipline 

and management Le2are 425 
b. for administrative tasks 

such as taking attendance IE ee lato. 
Cc. 8f0rsjoiningm@an class 

discussion i 2238435 
d. for leading a class ; 

discussion fe NS Se eae. 
e. clerical tasks (for example 

duplication) Die 34 <5 
f. planningstorainstauccion 22S hae 
g. evaluating students LL 2eoese 
h. other (specify) 
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II. Perceptions of You as a Student Teacher 


1. How do you think the students you taught viewed you? 


a. aS observer 

b. as teacher-aide 

c. aS teacher 

d. as student teacher 
e. other (specify) 


2. If you wanted to be accepted as part of the teaching 
staff rather than as a student teacher what type of 
person did you need to be? 


III. Course Content 


1. The portion of the course taken in your university 
classroom covered the following topics. Please 
estimate the importance of these topics in relation 
to your experience in the school. 


NGC: J0m= Westen? lhe. 
Topics WOmeat cle cage. Oe DOL Calc 
a. what teaching is J 23-45 
b. classroom management 26ers 5 
c. interpersonal communication 
skills and group processes Lorde BvndarS 
d. maintaining discipline BE ap age A: a 


e. instructional techniques 

and strategies fe 
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g. skill of explaining dad 
h. questioning strategies 
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l.aCcurnculumeplannang 


i. instructional planning a a a a es) 
ii. instructional objectives 2 ieee ion? mo 
iii. components of a lesson plan Se 5 tet Fe’ ees 
iv. lesson presentation tee 59402) 
v. self-evaluation Li2. 3425 
Vie provincial curriculum guides 2435475 
j. assessing and evaluating students, 
including evaluative techniques, 
record keeping and reporting line? ase bo Eo 
k. peer teaching eZ Sa 
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Do you feel that more topics on skills, for example, 
the skill of, reinforcing or the skill of variability 
(using different teaching strategies) should have 

been presented in the class? Yes No Please explain. 


- Should the course include more peer teaching? 


Yes No Please comment. 


Do you feel that attendance should be compulsory for 
this portion of the course? Yes No Please explain. 


To what degree did the material covered in class 
relate to your in-school experience? 


VErVelLetLen gle? 24 5 A Great Deal 


Please estimate the amount of the course manual you 
completed: Percent 


Please indicate the strengths of the course manual 
(that is, what parts did you find most valuable and 
why?) 


Please indicate the weaknesses of the course manual 
(that is, what parts did you find least valuable and 
why ? ) 


Qu 


Please estimate the amount of the course textbook 
(Cooper) that you read: Percent 


Please estimate the amount of the class handouts of 
research readings that you read: Percent 


Would you recommend that this textbook be used in 
future offerings of the course? Yes No Explain. 
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4. a. Do you feel that the evaluation for this part of the 
course is fair? Yes No Please comment. 


b. Do you feel that the class asSignments were of prac- 
tical value to you? Yes No Please comment. 


5. What is the ideal timetabling of the in-class 
university session? 


a. one three hour class once a week 

b. two one hour and twenty minute classes per week 
c. three one hour classes per week 

d. other (specify) 


IV... School Content 


1. Some of the activities of the in-school part of the 
program are listed below. Please estimate the ideal 
proportion of time you feel should be spent in these 
activities. 


Activities Percentage 


a. informal discussion with classroom teacher 
b. informal discussion with other teachers in 
the school 


c. observing the cooperating teacher 
d. observing a variety of classes being taught 


e. talking to administrators 

-£. examining school materials, and plans and 
materials of the teachers 

g. examining student written work and 
examinations 

h. helping the classroom teacher with admin- 
istrative tasks such as acquiring audio- 
visual materials or distributing materials 


- examining curriculum guides 
. teaching individual students 


teaching small groups 


teaching whole classes 
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other (specify) 


Total 100 
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Did you complete your log book daily? Yes No 


What problems were involved in completing the log 
book? 


What did you gain from completing the log book? 


To what degree were the following courses of value to 
you in your in-school portion of the course? Please 
estimate the importance of each of the following areas 
to your experience in the schools this term. 


NOtCsrm= Very Im- 

chet portant <1 \273"475 portant 
educational administration a 2 oueres 
educational foundations eee ae 
educational psychology P23 4 65 


a. 


To what degree do you feel that the in-school 
portion of the course was important in your 
training to become a teacher? 


Not ¢impoptant Yel 234.5 -ivery “important 


What do you feel should be changed to improve this 
experience? 


Were you placed in your area of teaching special- 
ization? Yes No 

TE vthe sanswersce "a“ewae no;-did this detract from 
your in-school experiences? Yes No > 

Please explain. 


Please rank your university preparation in the subject 
area. you taught... 


Inadequate 123 4 5 Excellent 
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Please list the skills of classroom teaching you have 
learned from (a) the university class (b) school that 
you feel will help you in your career as a teacher. 


a. university class: 


Sy scnool : 


Your university class suggested that your in-school 
experience would consist of certain activities. Please 
list activities included in the university class but 
not part of your in-school experience. (The intent of 
this question is to determine what types of information 
should be given to cooperating teachers at the in-ser- 
vice sessions.) 


V. Evaluation Of the Course 


lbs 


a. Do you agree that the cooperating teacher should 
provide the total evaluation for the in-school 
porzLaen? Yes No 


b. If your answer is no, please indicate how you think 
you should be evaluated and why? 


a. Would you recommend that all secondary education 
students take Ed.Pra.252 prior to their major 
student-teaching rounds? Yes No 

b. Do you feel more confident about doing your pro- 
fessional term of student teaching as a result of 
taking this course? Yes No 

c. Please indicate any ways you would improve the 
course in 


i. the in-school experience 


ii. the university class 
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VI. Professional Career 


1. a. If you do well or poorly in this course will this 

influence your commitment to becoming a teacher? 
Yes No 

b. Folloiwng the course, would you like professional 
help on whether or not to continue with teaching? 
Yes No 

c. If your answer to question "b" is yes, where would 
you seek help? 


i. student counselling Yes No 
ii. your cooperating teacher Yes No 
111i. your 8d. pra. instructor Yes No 


VII. Course Objectives 


Below is a list of the course objectives which are in your 
manual. 


1. A close integration of theory and practice will be 
maintained wherever possible with a view to examining 
theory and practice as differing aspects of the same 
thing. It is hoped that students will develop for them- 
selves an understanding that there is a reciprocal ar- 
rangement between theory and practice, and that one 
always affects the other. Both on-campus and in-school 
activities will be used to help students experience 
this integration. 


a. Please rate the importance of this objective. 
Not Important Lk 23 45 Very yvImportant 


b. Please estimate the degree to which you feel this 
objective was achieved. 


Not Achieved 123 45 Fully Achieved 
2. Emphasis is placed upon the development in the student 
teacher, through analysis and application of specific 


skills and techniques related to teaching and learning 
as well as social-professional interaction. 


a. Please rate the importance of this objective. 
Not Impontcent. .l.2 37455.) Very Important 


b. Please estimate the degree to which you feel this 
objective was achieved. 


Not Achieved Ll 2.3u4,0 fully “Achieved 
3. In keeping with the belief that students should be 
introduced to the complexities of teaching on a gradual 


basis, students should move from participation in 
teaching/learning situations characterized initially 
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by brief lessons or components of lessons, small groups 
of learners, less frequent and complex responsibilities, 
and a high degree of support in planning; to participa- 
tion in teaching/learning situations that involve longer 
lessons with larger, and/or more numerous groups, with a 
greater degree of responsibility for planning and organ- 
ization. As well, students should move from the develop- 
ment, application, and analysis of simple teaching skills 
and methodologies to more complex and sophisticated 
teaching skills and methodologies. 


a. Please rate the importance of this objective. 
Noteimportant -l¢2) 3:45 Very —Important 


b. Please estimate the degree to which you feel this 
objective was achieved. 


Not Achieved 123 45 Fully Achieved 


4. Pedagogy, the principles and methods of teaching, are 
combined with many other aspects of school life and are 
fundamental to our notion of being educated. There are 
a variety of pedagogical styles, each with its own set 
of underlying assumptions, which need to be examined. 


a. Please rate the importance of this objective. 
Notimportant .<-L42-3-4.15.-Very~Important 


b. Please estimate the degree to which you feel this 
objective was achieved. 


Not Achieved 123 45 Fully Achieved 


5. Students should be provided with an opportunity to 
reflect upon their own assumptions and beliefs about 
learning, children's intellectual status, teaching 
style, and curricula in order for them to begin 
development of their own pedagogical style. 


a. Please rate the importance of this objective. 
Not Important 12 3 4 5 Very Important 


b. Please estimate the degree to which you feel this 
objective was achieved. 


Not Achieved 123 45 Fully Achieved 


Please comment on anything that is not in the questionnaire 
that yougpeeberstrelevyant to the course or ithe ischool 
experience. 
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APPENDIX A (4) 


ED. PRA. 252 COOPERATING TEACHER POST-QUESTIONNAIRE 


April 93,1: 1979 


As part of the evaluation of this course, we would like to 
determine your final perceptions of the course and what you 
feel about what the student teacher did in your classroom. 


Pe Perceptions oF }the student Teacher 
1. How do you think your students viewed the student 
teacher? 


a. aS observer 

b. aS teacher-aide 

c. as teacher 

d. as student teacher 
e. other (specify) 


2. What type of person did the student teacher need to be 
in order for him to be accepted by your students as 
part of the teaching staff? 


ET. Course Content 


1. The portion of the course taken in the university 
classroom covered the following topics. Please esti- 
mate the importance of these topics in relation to 
what the student teacher did in your classroom and 


school. 
NOG. im Very Im- 
Topics POLrvant 203445 portant 
a. what teaching is bee sy ae) 
b. classroom management MSZ 3745 


c. interpersonal communication 


skills and group processes Lea Ws 
d. maintaining discipline ie 2503 cath} 
e. instructional techniques 

and strategies eZ 2S aero 
Ea Skill Of MOLivetTon | ei e304 5 
g-eskilltoftexplaining . pe eS ee as 
h. questioning strategies 
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£o (Curricutum planning 


re InNStr uctronas Dianning sie Pals hana daa 
ii. instructional objectives AL BeHh caG lee es 
iii. components of a lesson plan i ieee ahcese BOE ae 
iv. lesson presentation OS Wear * BR 
v. self-evaluation 2h aa o 
vi. provincial curriculum guides Pia poste S 
jJ- assessing and evaluating students, 
including evaluative techniques, 
record keeping and reporting Ly Bw 4iv5 
k. peer teaching bu2h3 e445 


2. Please add any other topics which you feel should be 
included in the above list. 


III. School Experience 


1. The in-school part of the course involved some or all 
of the following activities. Please estimate the ideal 
proportion of time that you feel should be spent on 
each activity. 


Activities Percentage 


a. informal discussion with classroom teacher 
b. informal discussion with other teachers in 
the school 


c. observing the cooperating teacher 
d. observing a variety of classes being taught 


e. talking to administrators 

f. examining school materials, and plans and 
materials of the teachers 

g. examining student written work and 
examinations . 

h. helping the classroom teacher with admin- 
istrative tasks such as acquiring audio- 
visual materials or distributing materials 


i. examining curriculum guides 


j. teaching individual students 


at 
J 

k. teaching small groups 
1. teaching whole.classes 
m 


. other (specify) 


Total 100% 
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4. 


Do you feel that there is any advantage to students by 
having them keep a log book? Yes No Please explain. 


a. What percentage of the course manual did you read? 
Percent 


b. Please indicate the strengths of the manual (that 
is the parts you feel are most valuable for the 
student teacher and why?) 

c. Please indicate the weaknesses of the course manual 


(that is the parts you feel are least valuable for 
the student teacher and why?) 


What time of year do you feel would be the best time to 
hold the Phase II student-teaching experience? 


a. September 

b. later in the school year (sometime between October 
and March) 

c. May or June 

d. other (specify) 


Comment: 


Has the school experience for the Phase II student 
teacher been different from that of student teachers 
in the conventional student-teaching programs? 

Yes No Please comment. 
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At which level do you feel a student teacher should 
have his first student-teaching experience? 


a... JUnIOM high 
b. senior high 
c. either junior or senior high 


Do you feel that the student teacher should be in the 
schools 


a. half days, two days per week for ten weeks 
b. full days, each day for four weeks 

c. two full days a week for ten weeks 

d. other (specify) 


IV. In-services 


Tae 


gs 


Would you recommend that the in-service session for 
teachers be continued? Yes No Please explain. 


If the in-service should be continued would you 
recommend that it begin 


a. just before the student-teaching round 

b. one week before the student-teaching begins 
c. one month before the student-teaching begins 
d. other (specify) 


Comments: 


If the in-service should be continued what is the 
ideal number of sessions? 


ae ok ad. =4 

bvr2 ec5 

Claes ££. more.than 5 “ 
Comments 


Did the material presented in the in-service sessions 
differentiate sufficiently between the Phas II program 
and conventional student-teaching programs? Yes No 
Please explain. 
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5. Please note parts of the in-service you felt were most 
valuable, parts you found least valuable, and sugges- 
tions for additional items you would like to discuss. 


V.-Evaluation 


1. For this course was the pass-fail method a suitable 
means of evaluation? Yes No Please explain. 


2. Should student teacher evaluations be made by 


a. the teacher alone 
b. independently by the teacher and faculty consultant 
cs other. (specify) 


Comments: 


3. What type of evaluation form do you feel would be best 
for this course next year when the student teacher is 
in the schools for four full weeks? 


a. checklist with comments, ratings (pass-fail) 
b. checklist with ratings only (pass-fail) 

c. comments only’ (pass-fail) 

d. comments only (grade 1-9) 


If none of the choices is suitable, please describe the 
form which you feel would be most appropriate. 


VI. Course Objectives 


Below is a list of the course objectives which are in your 
manual. 


1. A close integration-of theory and practice will be . 
maintained wherever possible with a view to examining 
theory and practice as differing aspects of the same 
thing. It is hoped that students will develop for them- 
selves an understanding that there is a reciprocal 
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arrangement between theory and practice, and that one 
always affects the other. Both on-campus and in-school 
activities will be used to help students experience 
this integration. 


a. Please rate the importance of this objective. 
Not Important 123 4 5 Very Important 


b. Please estimate the degree to which you feel this 
objective was achieved. 


Not Achieved 123 45 Fully Achieved 


Emphasis iS placed upon the development in the student 
teacher, through analysis and application of specific 
skills and techniques related to teaching and learning 
as well as social-professional interaction. 


a. Please rate the importance of this objective. 
NOG Important 1°24 :3°54-5 (Very important 


b. Please estimate the degree to which you feel this 
objective was achieved. 


Not Achieved ivji2e3. 4.57) Fully Achieved 


In keeping with the belief that students should be 
introduced to the complexities of teaching on a gradual 
basis, students should move from participation in 
teaching/learning situations characterized initially 

by brief lessons or components of lessons, small groups 
of learners, less frequent and complex responsibilities, 
and a high degree of support in planning; to participa- 
tion in teaching/learning situations that involve longer 
lessons with larger, and/or more numerous groups, with a 
greater degree of responsibility for planning and organ- 
ization. As well, students should move from the develop- 
ment, application, and analysis of simple teaching skills 
and methodologies to more complex and sophisticated 
teachingyskrils-and=methodologires® 


a. Please rate the importance of this objective. 
NOot=impor tan te 2 O34 Very -rimportant 


b. Please estimate the degree to which you feel this 
objective was achieved. 


Not Achieved .2 °3)-4 5 Fullyo Achieved 


Pedagogy, the principles and methods of teaching, are 


“combined with many other aspects of school life and are 


fundamental to our notion of being educated. There are 
a variety of pedagogical styles, each with its own set 
of underlying assumptions, which need to be examined. 
(See next page.) 
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a. Please rate the importance of this objective. 
Nowulmporcant “15273-4555. very Important 


b. Please estimate the degree to which you feel this 
objective was achieved. 


Not Achieved lve2. 3324 95, “Ful by, Achieved 


5. Students should be provided with an opportunity to 
reflect upon their own assumptions and beliefs about 
learning, children's intellectual status, teaching 
style, and curricula in order for them to begin 
development of their own pedagogical style. 


a. Please rate the importance of this objective. 
Not. -impomntant.< 213<+4 5, Very sImportant 


bo please csctimate "tie degree tO whiicl yourreel-this 
objective was achieved. 


Not Achieved 123 45 Fully Achieved 


Please add any objectives that you feel should be included in 
the above list. 


Please comment on anything that is not in the questionnaire 
that you feel is relevant to the course or the school 
experience. 
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APPENDIX B 


Questionnaire and Interview Schedule 


Pre-questionnaires were administered to the Education 
Practicum student teachers at their first class, January 3, 
1979); 
Pre-questionnaires were administered to the cooperating 
teachers at their first in-service session, January 16, 
Lo 9" 
Interviews with the student teachers were held twice during 
the program: 
Initial interviews: February 5 to February 23, 1979 
Final interviews: March 19 to March 23, 1979. 
Telephone interviews were conducted with the cooperating 
teachers twice during the term: 
Initial interviews: February 13 to February 26, 1979 
Final interviews: April 8 to April 24, 1979. 
Interviews with the cooperating teachers were held at times 
and dates convenient to them between February 19 and March 
30. 
Initial interviews: February 20, February 28, March 


Zep 19 

Intermediate interviews: March 12, March 14, March 
16r, ogg 

Pinal interviews: April 6) (two), April Loe (one), 
Hake Pere 


Altogether nine interviews with three cooperating teachers 
were conducted. 

Final questionnaires were administered to the student 
teachers at their second last university class, March 28, 
979 | 

Final questionnaires were administered to the cooperating 
teachers at their last in-service session, April 3, 1979. 
Six interviews with faculty consultants were conducted from 
April 8 to April 27, 1979. An interview with the Assistant 
Dean of Practicum was conducted, May 23, 1979.-. 
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APPENDIX C(1) 


Initial Telephone Interview Questions Asked Cooperating 


Teachers 


Name: 


Date: 


1. What is the biggest criticism of the program? 


2. What is the best feature of the program? 


3. Comments on the in-Service sessions. 


4, What does the program mean to you? 


5. Why did you get involved in this program? 


6. Would you be interested in helping me with my research? 


This would entail several interviews at your school 


regarding the program in operation, in-school portion. 


The purpose of these interviews would be to get an 
in-depth look at the program’in progress. I would be 
attempting to gain an understanding of how you as a 
teacher are viewing and interpreting the program. 


Yes/No 
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APPENDIX C(2) 
Final Telephone Interview Questions Asked Cooperating 
Teachers 

Name: 

Date: 

1. Did you understand the role of the faculty consultant for 
this program? 

2. Is a faculty consultant necessary for this program? 
Next years program? 
What is your opinion based on? 

3. How do you feel about Frank Jenkin's proposal for the 


manual? 


4. What are your intentions regarding the workshop for 


creating activities for the Ed. Pra. program manual? 
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APPENDIX D 


IN-SCHOOL ACTIVITIES CHECK LIST 


Date 


Activities Time Spent Comments :(Please use the back of the page for additional 


comments. ) | 
A. Informal discussion with 
classroom teacher 
B. Informal discussion with other 
teachers in the school 


C. Observing the classroom teacher 
cooperating teacher 
D. Observing another teacher (not 
our cooperating teacher 


EK. Observing (not C or D), specify 


F. Examining school materials, and 
plans and materials of the 
teacher's 

G. lixamining student written work 


I. Helping the classroom teacher 
with administrative tasks such as 
acquiring audio-visual equipment 
or distributing materials 
I. Teaching individual students 


J. Teaching small groups 


K. Teaching whole class 


‘ 


L. Talking to administrators 


M. Other, specify 
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APPENDIX E 
INSTRUCTIONS FOR COMPLETING THE IN-SCHOOL ACTIVITIES CHECK LIST 


Please complete one copy of the attached in-school activi- 
ties check plist tor each day qthac you are inte schools. “L 
will collect these at the beginning of classes every Wednesday. 
I am the only one who will read these sheets and I will report 
comments anonymously only. I would ask you to put your name on 
each "sheet eso Chats i could be certain of getting ‘one for jevery 
student. 

Of course these sheets will have no bearing on your grade 
in the course nor will they reflect on your cooperating 
teacher. However, if we are to evaluate the course effectively 
we need to know the time you spent involved in various activi- 
ties. Your frank comments will help to improve the experiences 


of future student teachers. 
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APPENDIX G 
University of Alberta - Faculty of Education = PRACTICEM PROCKESS FLIORT = PHASE I1, SECONDARY EDUCATION 


(Please Print) 


Name of Stuienc - Datcs of the Round 
Prograa Sclool 
Comoperating ieacher Faculty Consulcanc 


MID-POINT aa FINAL | 


NOTE: J. This document is an indicator of growth towards professional competancy and ig NOT FOR USE AS AN EMPLOYMENT PEFERENC! 
2. The purpose of this furm is to give students specific feedback regarding their performance in the school. It is 
hoped that it will help students, cooperating teachers, and faculty consultants to identify strensths and weaxnesses 
and ensure that effective help can be given where needed. It snould be kept in mind that a students’ ability in a 
perticular area should be judged by the standard appropriate for a student at this stage of his/her teacher >rep- 
aretion program. On some occasion, it may not be possibie to ocserve certain behavior. Please comsent freel: and 
discuss the assessment with your stucent. 


| 
EVALUATION: Check appropriate respcense. | 


SOE FA IT ERE 


CO:2fENTS ; 


BOvVU AY 


“IMASSAIONSNN 
UNATIONA 


PERSONAL QUALITIES: 
Enthusiasm, initiative, appearance, 
resoursefuiness, self-confidence, 
attitude. 


PROFESSIONAL QUALITIES: core 


Accepts assigned tasks, shows interest 
in aspects of teaciiing, dependability, 
Teliability, punctuality, rapport with 
pupils, relations with staff. Accepts 
and acts er supervisory sugcestions. 


COMMUNICATION SKILLS: Ga ee 


Appropriateness of oral and written 
language, quality of voice, fluency, 
mechanics cf writirg, nonverbal 
interactions. 


LESSON PREPARATICN: 7h [eect] me 


(emphasis on single lersons) 
Researching of content, derinitiors of 
objectives, planning of vrosedures, 
selection of aids and resources, 

anal: -is of lesson plans. 


rae SSE Dellaco 
(individual, small group, large 


group) . 

Motivation, illustrating/explaininz, 
qvestioning, use of teachings 
strategies, pacing, ciosure, 
self-evaluation. 


cussion wavanaan as Naa 


Giving directions, handling routines, 
handling individual problems, self- 
control, controlling class. 


RELATIONSHIP WITH PUPILS: nee 


Awateness of individcal needs, 
adjustment to grade level, ability to 
secure and hold class attention, 
involve anc use student parricipaticn, 
develop mutual respect. 


ADDITIONAL COMCENTS: 
Strengths at this time: 


Before further teaching, arcas ncecing improvement: 


(PLEASE CHECK ONE AT THE TiME OF MAKING FINAL EVALUATION. ) 

Satisfactory completion. Kecommend proceeding to Phase III. 
(esa Not satisfactorily completed. Recommend additional practicum in Phase Ii. 
| aa Recommend withdrawal from Practicum. 
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APPENDIX H (1) 
TABLE 27 


Pre-questionnaire Ratings of the Degree of Importance of the 
Topics Presented in the Ed. CI Part of the Program 
by Student Teachers and Cooperating Teachers 
(1 =Unimportant; 5=Very Important) 


Ratings = 
Topics rE 2 3 4 5 BROEAt 
esponse 


OM ad OH isha Oa ia OY pape ag fiend ed Le eae Hd aad Gil hopeless Sr cr 


What teaching is OF EO OR 9 Sruike FRY. vine) By tS tists ANS) 
Classroom 


management 0. 0 ata) 1eaeZ 7 4 the) IRS eeu Bs 
Interpersonal 

communication O50 i 8) Sz UETSS Sy heed | 1s eR) 
skills 
Discipline OvaeO Or 20 HE ae aS Gey / TSS 
Instructional 

strategies 07 0 0-0 Pe ah Sale Pali 7 LoamelS 

Questioning ° 

techniques (ay 3) Ad @) o> alk Pees ators thet wale: 
Instructional 

planning On 2 O77 :0 4 5 4 7 1h a tusy As 
Enstructional . 
objectives Ovi 0 0 O 4 5 TEAS 4 3 Abst awe 
Components of 

a lesson plan aid) OZ Sanne Orne? Cy 73 Looe 4 
Lesson 

presentation Oke 9 18 O70 ae 7 a Sele: 14 13 
Evaluating 

students oe 8) ties aes) (Sig 1295) NY) Ais pale: 
Peer : 

teaching Papo ol ite che) Gita 2: ce esat i betyh Olly 
Other (for 


teachers only) 
Compulsory units 


as set by the i i 
board or central 
office 

' The teacher as 
salesman | 1 a 


*ST = Student teachers; *CT =Cooperating teachers 
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APPENDIX H (2) 
TABLE 28 


Post-questionnaire Ratings of the Degree of Importance of the 
Topics Presented in the Ed. CI Part of the Program 
by Student Teachers and Cooperating Teachers 
(1 =Unimportant; 5 =Very Important) 


Ratings 
Topics 1 2 3 4 5 Total 
Response 


StclVeoL oc ip COLAC © oT CLUES .CE eke Legh 


What teaching is 0: 2k 4 2 6 Oo 4 3 igh be, 5py 6 
Classroom 


management 0 0 On vO Sone LO! 27, Pa 1 ilar ge 
Interpersonal 

communication 0; 0 Ly ped 5 4 in 2 4 Sy y eas 
skills 

Maintaining O70 8) ord Ail Onano Ogre? Ise As: 
discipline 

Puseqruct onal Aid 8 2. 20 2aa2 Gres 4 5 tien. Tlie 
strategies 

She OF O3a20 On 0 Sess Ss rds Dae tee Ou O 
MOcivacion. = 

See eo 0 0 Orea0 Pe lek Gus Via hd) Lye 
explaining** 

Questioning OP 50 Osae.0 oo) 25 4 5 Pia 26 14 16 
techniques 

Instructional Om rat Ota 0 Ax Eh a Ne S3 ane Lo 
planning 

Instructional 0 0 Or CS ehh ed Rio a Some ee Ase gle 
objectives 

Components of OmG Omer ano Bia se ee Oued LS 21.6 
a lesson plan 

Lesson On 0 O20 4 2 4 3% tin ta: jgey be 
presentation 

Self OO 2 0 S hii Oe OM 4S “4 Ait TCS 
evaluation** 

Cubreculum 23 a Be gl Syed Juri 25320 eS eel 
guides** ; 

Evaluating 2a Eye) 2a 5 4 eee ESO 
students 

Peer teaching mada) ee kee M2 ta Oo ia Sp A 14 #15 


*ST = Student teachers; *CT =Cooperating teachers 
**These four topics were included on the post-questionnaire 
but not on the pre-questionnaire. 
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APPENDIX I 
TABLE 29 
Pre- and Post-questionnaire Student Teacher Perceptions 


of the Duties of a Teacher (n=15) 
(l=No Responsibility; 5=A Great Deal of Responsibility) 


Pre-questionnaire 


Ratings 

Duties 1 2 3 4 5 n 
a) Classroom discipline 0 0 0 4 luk 1B) 
b) Administrative tasks, 

attendance Ai uk 5 5 5 1S) 
c) Joining in class 

discussion 0 i 2 8 4 iS 
d) Leading a class 

discussion 0 i 5 8 . LS 
e) Clerical tasks, 2 3 6 9 2 15 

duplication 
£) Lesson planning 0 0 0 = 10 15 
Post-questionnaire 
a) Classroom discipline 0 0 0 3 PZ LS 
b) Administrative tasks, 

attendance 0 Z i Pe 4 Vs 
GC), Joining tin’ class 

discussion 0 0 7 4 4 is 
d) Leading a class 

discussion 0 0 5a 5 U ilgs) 
e) Clerical tasks, 

duplication ip 4 8 Ab ag URS 
£:) Planning for 0 0 0 5 10 15 

instruction x 
g) Evaluating students* 0 0 0 4 10 14 
h) Other* 0 0 0 0 0 


*This topic was included on the post-questionnaire but 
not on the pre-questionnaire. One student teacher did 
not respond. 
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APPENDIX K 


Questions in the Manual which Cooperating 
Teachers Suggested Should be Deleted 


VIIIB. School Organization 


The emphasis in this exercise is on organizing for 
instruction. This exercise assumes that you will be 
able to probe and obtain information to reveal the 
overall, indepth effects of school policies, decisions 
and programs within the school. You should be looking 
for the reasons behind school regulations and procedure 
and you should be noting down the impressions and elab- 
orations of the school personnel. 


OBSERVATIONAL EXERCISE 


The Function of the Principal 


a) With Curriculum: (principal's view, teacher's view, 
student's view) 


b) . With Facilities: 
c) With Students: 
a) MWC ESEAL LT: 


View of the School 


Qa) ete rane. pele 

b) Teacher: 

ec). -Student: 

Questions such as "What do you like best about this 
school?", "What have you most contributed to this 


school?", "What are the school's most outstanding 
features?" might be asked of the appropriate students. 


How are the principal's decisions (e.g. classrooms and 
equipment necessary and optional programs) in the school 
you are at affected by: 

a). financial restrictions and allotments 

b) local public expectations 

c) pupil's needs 

dad) teacher talent 
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VIIIC. The Management of the Classroom 


Ue 


eee 


eee 


14. 


dies 


Is the thermometer located in such a way as to show the 
general temperature of the room correctly? How is the 
proper location ascertained? 


Are temperature records kept? Of what value are they? 


If there is no thermostatic control of heat, how is the 
temperature regulated? 


What provision, if any, is there for regulating the 
humidity? 


Describe the ventilating system and explain how it 
ventilates the room. 


What are the teacher's responsibilities with respect to 
the ventilation of the room? 


Describe in detail the system used in caring for the 
personal possessions of people such as: 

a) oko thing 

b) overshoes and rubbers 

c) umbrellas 

dad) lunch boxes 

e) skateboards 

£f) bicycles 

g) personal effects, ie. music instruments, calculators 
h) gymnasium clothes | | 
1) =. bOOKS 

j) writing and drawing materials 

k) materials for projects 


For which of the pupils' possessions are inadequate 
provision made? 
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89 
cifferent way than he otherwise might have. The log recorded 
their experience rather than shaped it. One student teacher, 
however, reported gaining a much broader understanding of 
the entire school operation from doing he log book. In 


contrast to the pre-questionnaire, where the student 
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teachers appeared to. expect: the’ liog to offer them some 
reward, responses to the post- questionnaire were both less 
enthusiastic and less convincing. ee 
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\in sumnat y, theny“the manual was Gere: Robs better 
Paced vet’ by the cooperating teachers (most of whom read the 
manual) than by the student Eeachers (many of whom did very 
lierle work invthe manual). AS a mule, the student teachers 


roe 


who worked consci eft iously with tite manual appeared to have 
the most positive apeituse towards it, while those who made 
Little or no attempt to do the a had the most complaints. 
Cooperating teachers listed the fees & Management section 
most often as a strength, while student teachers felt that 
the Daily Log was most valuable. Interestingly, more student 
teachers completed the section on classroom management than 
completed any other section, even though only ten student 
teachers reported doing it, and eee ator of manuals which 
were submitted showed that only eleven attempted it. (Six 
had completed it.) Both student teachers and cooperating 


teachers considered the School and Community section of the 


manual the weakest part, aS post-questionnaire data and 
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